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Abstract

After a historical overview of the continuous changes in the transmission of knowledge, the conference
analyses the attitudes of young learners in 2022 regarding education. It’s a generation which does not read,
which is overwhelmed by digital information and whose concentration does not exceed 40 minutes. Students
are also driven by a utilitarian vision in education (it’s graded?) with a clear preference for subjects that

require less commitment.

The central part of the conference is the presentation of 10 possibilities to be explored in order to create
pedagogical innovation in higher education after the Covid. The 10 keys are taken from annual reports of
the Open University and are commented in relation to the current educational context.

In conclusion, the necessity for a thorough change is stressed in order to make our teaching fun and

addictive as if the students were playing a game. The changes are crucial if we want to avoid a vision of

education in 2025 in which traditional academic structures don’t survive and professors are replaced by

avatars.

Keywords: Digital interaction, infinite knowledge, Utilitarian view, Flipped classroom, Project based

learning, Storytelling, Gamification

What type of innovation for what type of
learning?

The transmission of knowledge has always
existed. From practical learning, the knowers
established an oral transmission at first, then pictorial,
as pre-historic paintings testify. Art has enabled this
transmission to be developed with increasingly
important techniques and with philosophy. Confucius
and Plato initially transmitted knowledge in a quasi-
individualized manner or with very small groups. A
very strong proximity with the learners and a rare way
of transmission.

This practice lasted for a very long time and it
was not until the Middle Ages that the gatherings of
disciples developed to gradually create faculties and
universities. The groups were increasingly large and
knowledge was no longer dispensed individually but
collectively, making the person providing the
knowledge more important and the teaching more
top-down.

With the 20th century, we experienced an
extraordinary change both in the scope and in the

speed of the changes. Literacy and the rise in the
level of education generated ever greater flows of
students.

Computerization procurement increased access
to knowledge and culture.

Internationalization and globalization have
opened the door to this knowledge to as many people
as possible.

Generational change and the relationship with
authority have also been strong levers in the
modernization of the relationship for the
transmission of knowledge.

Finally, the desire to understand the issues and
aims before learning a course have become a
priority, but they have to adapt to the fast changes in
the way of learning.

1 - What are our findings on the attitudes of
young learners to the challenge of education?

- Globally, young people no longer read. Today,
they are confronted daily with other dimensions via



social interactions - particularly digital interactions -
than with articles or books.

This leads to the fact that they cannot read even
simple instructions and that preparatory work is
more complex to optimize.

- Students, by owning a smartphone and/or wifi
access, have access to almost infinite knowledge.
This gives them a feeling of 'superpowers': the
feeling of knowing everything without having to
learn anything.

- We also see a decline in concentration. Being
under permanent information and interaction flow,
students are not able to absorb too much information
in education. Their concentration rarely exceeds 40
minutes. The rhythm should be regularly interrupted
by various sequences that will create new stimuli for
the brain and renew concentration.

- Students often seek to optimize their efforts
through a utilitarian view of education. For example,
they will instantly ask whether the work requested
will be assessed or not. The objective is simple: I
prioritize my work only according to the fact that it
brings me something concrete: a mark, an ECTS
credit,... but not for its global philosophical
contribution: I would be able to understand or do
something new.

- The emergence of new technologies, including
for note-taking, leads to new generations where we
have to deal more with hairy skulls than with faces.
Interaction, whether verbal or non-verbal, is thus
complicated and requires new teaching methods.

- Work between sequences is also more difficult
to achieve. From one sequence to the next, students
are less able to work for both material reasons:
transport time, various, often digital, demands and
for reasons of understanding the objectives of the
work to do (cf. utilitarian vision: "it's graded?").

- We note difficulties for our learners with
regard to the understanding between tool and
function. This confusion leads, for example in
management sciences, to students explaining that
they have done a SWOT rather than saying that they
have carried out a diagnosis of the business
environment. This is fairly typical of a lack of
perspective on the 'why and how'.

- This difficulty in understanding philosophical
issues is also noticeable in the fact that they tend to
modularize their thinking. When I'm in a
management class, I don't think about the financial

elements. When I'm in geopolitics, I'm not in
strategy. Even though the subjects that make up a
programme form a whole that we often group into
blocks of skills to be acquired and it is from this
transversality that the student's real progress is born.

- Overall, subjects that require less commitment
are often favoured. And those, such as subjects
including figures and calculations, are much less
popular, even if they prove to be essential for the
students’ future professional life. New subjects,
often linked to new technologies such as digital
marketing or web strategies, have taken up more and
more space, while more in depth numerical subjects
on the precise analysis and application of tools and
software have disengaged students who find
themselves struggling with the final objectives:
understanding and analysis.

- Finally, and I will end my observations, the
overall challenge of our mission must be to transmit,
above all, methodological tools, because the pace is
too fast today. What is learned today will be changed
tomorrow. Learning to learn, giving the desire to
learn on a daily basis are the challenges of tomorrow.
These are more complex types of philosophical
objectives to transmit facing utilitarian visions and
the feeling of knowing everything... all the time.

Is the

2 - What are we doing today?

Most higher education institutions have been
implementing pedagogical actions for a few years to
adapt their methods.

Digital tools provided solutions for managing
student relations with virtual offices that allow
students to find resources, information, materials,
etc. Portals have been set up to give them access to
online libraries, to supplementary courses for
language learning, for example, or for training.

Designers reinvented classrooms to make them
more innovative and interactive: furniture on
wheels, learning labs, relaxation or brainstorming
rooms, etc.

Online courses have also been created, such as
the MOOC:s of certain major universities, which are
open to the greatest number of people, or SPOCs
reserved for a more targeted audience.

The programmes often include various
experiences that complement the course sequences.
These can take the form of internships in companies,



consulting missions for clients, learning expeditions,
etc.

Conferences outside of the curriculum can also
be organized to develop the students' curiosity. This
makes it possible to bring in philosophers, political
or economic personnalities, journalists, etc., to talk
about their careers and their thoughts, enabling
students to take a "step aside" and open up to the
world.

3 —Let’s be practical: what are the 10 keys to
successful educational innovation?

The Open University's annual report indicates
10 possibilities to be explored in order to create
pedagogical innovation. The report combines
educational practices, technologies and research [1].

- Massive online social learning

MOOC:s are online courses that are developing
mainly in Anglo-Saxon countries. They make it
possible to enhance university know-how and to
offer knowledge to the largest possible number of
people. They respond to the notion of
internationalization. But beyond the broadcasting of
video content, whether live or not, the tool must
make it possible to create links and interaction in the
image of a traditional social network. This
educational social network will only be able to
function with the possibility of posting comments,
interacting with "likes", following a teacher or
another student, exchanging on a chat, etc.

This will make it possible to meet the
challenges of engagement.

- Reinventing the course through learning
design

As students' attention and concentration are
lighter, it is advisable to modify one's own
intervention by making it completely focused:
manage varied sequences through varied supports in
order to make the courses '"attractive" and
"effective".

In this context, it becomes possible to create
notions of pathways, which in turn must include
continuous evaluation in order to refine the pathway.
This allows students to better understand what they
have mastered - or not - and to keep the pressure
fairly high by responding to the utilitarian vision:
everything being regularly assessed, everything
becomes useful.

- Practice the Flipped Classroom

Working in "flipped classroom" mode makes it
possible to invert the work logic: discovery of the
notions beforehand, the theoretical part is dealt with
elsewhere and at the learner's pace. Since the student
has access to knowledge with the new technologies,
let him satisfy his need to surf and his feeling of
superiority as regards the mastery of knowledge.
The teacher becomes a consultant and optimizes the
time in the classroom which is then devoted to
research and application, in groups, under his or her
tutelage. This practice will show that if the student
feels he knows everything, mastery is more
complex. It also puts the teacher back in the middle
of the classroom. Bring your own device to class

The change in the relationship to knowledge
and to the teacher is now real due to the use of the
smartphone. To fight it is impossible and often
counterproductive. A new balance must be found by
creating a new working environment. "Bring your
devices to class" means accepting that the teacher is
no longer the one who dispenses knowledge, but
above all demonstrates  that reflection,
understanding and research are much more
important than listening to a lecture, even if it is
active.

- Learning to learn: the most effective
method

We will spend our lives learning. Obtaining
fixed knowledge is no longer useful for many of
today's and tomorrow's jobs. Knowledge can be
made obsolete very quickly by technical and
technological advances or by new uses. It is
therefore necessary to allow for the learning of
specific methods of acquiring knowledge. How to
maintain and develop skills? How do you go about
acquiring new knowledge and skills?

Tools such as a reflexive journal or a mind map
can help to achieve this objective.

- Implementing a dynamic assessment

Engaging the learner should force us to focus on
the student's progress in order to help them
overcome individual difficulties. By breaking down
lessons and learning, learners are able to validate
short sequences and put them in a position of regular
and progressive achievement. This method is



particularly effective for students with severe
difficulties.

Applying event-based learning

The management of a project-based learning
approach makes it possible to meet several
objectives: first of all, commitment. As a student, I
immediately carry out actions that I can see the
purpose of and that I will master quickly. If I fail, I
learn. Learning takes place in a situation, this
provokes emulation and the learner becomes an
actor.

The meetings and the confrontation of ideas
also allow the development of managerial skills, the
management of group work and the ability to stand
back and evaluate oneself.

- Learning through storytelling

Writing helps the learner to structure, deepen
and revisit knowledge.

Developing a story means creating meaning.
Writing an experience allows the creation of links
between different types of knowledge. Through
narration and storytelling we will develop the
imagination of our students. We will enable them to
integrate notions through images that will become
fixed in their memory. This storytelling can be a
digital narrative.

- Look for threshold concepts

A key concept is the threshold where
understanding is modified and irreversible. How can
we not understand that boiling water burns when we
are burned? This is what characterizes a key concept:
by being confronted with it, we permanently
integrate knowledge.

- Making pedagogy a construction
What if we played at construction? Seeking the

involvement of students in the material construction

References

with an idea of permanent transformation allows us
to develop commitment. A result obtained through
this construction is the origin of a new construction,
a new stage.

Conclusion

In conclusion, we need to change everything,
adapt and evaluate differently. By making our
interventions fun and addictive we will be able to
engage our students on the path to success. A success
achieved as if we were playing a game. Candy
Crush, a famous game on smartphones, allows us to
acquire a skill in each sequence, which is necessarily
short, and to understand what we need to achieve to
validate. Progression in this game is linear, with
permanent evaluation as it allows us to move on to
the next level. This sequencing through gamification
creates a real addiction.

By modifying the relationship between the
teacher and the learners, we put the teacher back in
the middle of the classroom by giving him his
essential role. This role is no longer to distribute
knowledge but to reveal to students why and how we
should think.

If we do not change this relationship, we can
imagine that tomorrow's classes would be taught by
avatars or film actors. The latter know better than
anyone how to convey emotions to capture the
audience. Let's not take the risk of reciting
knowledge and accept the fact that it is everywhere.
The value of our professions and our institutions lies
elsewhere.

In 2013, the following video was produced
giving a futurist (technological vision) of learning in
2025 [2].

In some respects, we are not so far from this
vision but we believe that our academic structures
can survive if they succeed in adapting their way of
educating to the fast changes in the way of learning.

1. Annual reports | About The Open University / About | Innovating Pedagogy (open.ac.uk)

2. EDU@?2025 - YouTube
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Abstract

Teaching online and teaching face-to-face require different skills and techniques. In both teaching
contexts, it is vital to cater to students’ individual skills, needs and expectations. The Covid-19 pandemic

muddled up the waters and changed the standards in the education landscape. Changes are often treated

with scepticism and a lot of stereotypes have recently been created about online teaching. Now that we are
gradually shifting back to the pre-pandemic status quo, it is a good moment to reflect on what we want to

keep and what to throw away; after all, improvement is all about recognising mistakes or gaps and
identifying what went wrong or what could have been done better.

Keywords: teaching, face-to-face, blended learning, online delivery, higher education

Introduction

When the COVID-19 virus started spreading
globally, almost all aspects of our day-to-day life
were severely disrupted. As governments
scrambled to deal with the spread of the virus,
higher education institutions (HEIs) reacted by
suspending face-to-face teaching and by sending
millions of students to the safety of their home. At
the same time, they had to device emergency plans
for being able to keep delivering quality
education, using alternative delivery modes due to
crisis circumstances [14]. At first it was online
teaching, then it was blended or hybrid teaching.
Teaching online and teaching face-to-face require
different skills and techniques. In both teaching
contexts, it is vital to cater to students’ individual
skills, needs and expectations.

Now that we are gradually shifting back to the
pre-pandemic status quo, it is a good moment to
reflect on what we want to keep and what to throw
away; after all, improvement is all about recognising
mistakes or gaps and identifying what went wrong
or what could have been done better. The present
contribution aims to reflect on the experience from
teaching during the pandemic in HEIs and offer
some thoughts, which can be used ahead of the
design of the next day for Universities at
international level.
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Teaching Online (and Under Pressure):
Good Intentions Are Not Enough

Online teaching is not the same as face-to-face
teaching and it cannot be approached in the same
way, i.e. using the same methodology, tools and
philosophy. This is the first lesson that educators
learnt as soon as they were forced to move their
classes online in March 2020. However, everything
happened quite fast and universities were faced with
the critical choice of which model or combination of
models and methods to use in order to best carry out
their teaching duties remotely. The urgency of the
situation left little time for proper scrutiny in the
identification of the best suited solutions. In many
instances, the transition was not accompanied by
adequate institutional support [7]. While some
teachers were provided with relevant guidelines and
basic training by their institutions, others were left to
implement remote teaching by themselves. This
created uncertainty and led to a high degree of
heterogeneity in the choice of online teaching tools
used and the development of the most appropriate
educational strategy for their programmes [9].

Interestingly, distance education was widely
spread long before the pandemic and Universities
were dealing with part-time students and cohorts not
being in the UK during their studies. There were also
studies confirming that here were no significant
differences between campus and distance education



concerning learning outcomes. The use of the
internet and the development of online learning
environments allowed a degree of optimism as to the
effectiveness of online education. Maybe this is the
reason why most Universities were not able to
foresee the notable differences between distance
learning or part-time courses and online full-time
delivery, especially under the pressure of lockdowns
and self-isolation. It was overlooked that nobody
had ever experienced pandemics and lockdowns and
also a very limited group of educators had received
proper pedagogical training in delivering online
teaching.

Effective online education consists of online
teaching and learning, based on of several research
works, principles, theories and good practices. In
other words, effective online learning is a by-
product of careful design and planning of delivery
with the application of authoritative models and
methods. The absence of cautious design and
development process led to the rejection of the
online education experience during this pandemic as
effective online education but what was really
offered in the majority of the cases can be described
as emergency remote teaching [20], [21].

In practice, the shift to exclusively online
interaction meant that teachers found it much more
difficult to motivate students to attend their classes,
considering that everything was recorded, monitor
the student progress, considering that students were
not keen to turn on their cameras, offer feedback, or
ensure that students were really engaged with their
classes or studies in general. At the same time,
students had to face their own challenges which were
related with several factors, ranging from socio-
economic to psychological ones. It is undeniable that
students with low socio-economic background
definitely found it difficult to keep up with the online
system as early as expected since they often had no
(or not stable enough) internet access or computer
devises and inevitably fell behind or encountered
additional challenges to keep up with their studies
[6], [8]. In addition, students faced problems of
concentration while attending their classes, which
worsened due to the lack of adequate planning of the
sessions in question. There is a plethora of studies on
the ‘Generation Z’ students and their reduced
attention span [ 12], [13], but what can be highlighted
here is that the needs of the students are changing
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almost every year and these needs have to be taken
into consideration by the teachers and the
Universities when designing their courses[4].

As a result of the abovementioned issues, the
inevitable difficulties and the teething problems in
the implementation of the new mode of teaching
created the perception that online teaching is of
lower quality than face-to-face teaching. However,
if this transition was made under circumstances that
would truly allow us to take full advantage of the
affordances and possibilities of the online format,
everything would have been different.

Blended Learning: ‘It is complicated’

The same happened when we, once again, made
a hurried move to blended teaching when some of
the restrictions were lifted and there was more
flexibility. Blended teaching was another innovative
model, which we decided to adopt without proper
planning and training, overlooking the challenges
that this new system would entail. The lessons from
the online experience proved to be handy, but still
adaptations and new strategies were necessary for
blended teaching to be effective [22]. At first glance
having campus-based activities mixed with online
learning seemed to be a unique opportunity to
promote connectedness, flexibility,  better
preparation for classes and more inclusivity in
relation to students, who were still suffering from the
effects of the pandemic. It was as if it was possible
to combine the advantages of online education with
the interactivity that typically characterises face-to-
face education. Why then this model did not live up
to the expectations? The short answer is that there
was lack of training and not clear expectations,
which applies to both sides of the teaching and
learning environment, namely teachers and students.
More specifically, both students and teachers were
expecting to achieve the same results as if classes
were taking place on campus in the classroom
environment and this was not possible for practical
and technical reasons. Unfortunately, there was no
alternative plan and when problems arose,
everybody was disappointed without being fully
responsible for the unsatisfactory outcomes [10],
[11], [16]. More and more targeted training would
have created better teaching and learning conditions
as well as a clear understanding. Students would
have been more conscious of the need to be more



proactive with the reading, with feedback and with
the guidance provided by their teachers, while
teachers would have been more proficient in the use
of technology and more attentive to the students who
were struggling to engage as expected. Innovative
educational strategies always require time to be
understood before they can be implemented
efficiently [18]. Training and feedback are of
paramount importance for any new models or
strategies, so that there is a smooth implementation
and a sustainable transformation of the Universities’
system post-pandemic. In this way, gaps and
mistakes will be address, while recommendations
and reflections will be incorporated with less
pressure than in March 2020 [5].

Before concluding, it is worth taking a step back
and make some observations about the three
different methods of delivery and their
characteristics, in an attempt to look towards the
future and the next day of higher education.

In face-to-face classes, teachers are usually
delivering knowledge, and then assessing the
understanding of that knowledge at a later date in
seminars or in assessments. Body language and
facial expressions help a lot and allows the building
of a better relationship and rapport between students
and teachers. In online teaching teachers have more
the role of the facilitators of learning, helping their
students understand the material through provided
online materials[3]. Equally, in an online setting,
teachers need to develop a wide range of
communication skills to counterbalance the lack of
natural face-to-face interaction. In the context of a
blended environment it is not enough to just blend
the two techniques and create a balanced cocktail of
the different characteristics of each model. Once
again, the value of careful planning needs to be
underlined. An examination of the student
characteristics and backgrounds, in combination
with the intended learning outcomes are essential
factors for achieving efficiency and effectiveness in
learning environments, especially when they involve
face-to-face sessions and online aspects [15]. When
face-to face teaching is combined with online
delivery, we have to deal with a hybrid system,
which requires special handling in terms of
planning, delivering and assessing. It is not possible
to say at this moment whether blended learning is the

12

future of higher education or whether the past two
years were an emergency period full of
experimentation, transitional methods and interim
solutions. We may return to the pre-covid status quo
and soon everything becomes a distant memory, but
it is rather unlikely to be able to eliminate the impact
and the long-term effects of the pandemic. Higher
Education will most likely never be the same again,
but this is not necessarily something negative.
Difficult times create opportunities and it is essential
to make the most out of these opportunities. At least
now we are all wiser and more experienced, while
we know what went well, what went wrong and what
could have been done better. In addition, we should
look into what we can learn from this experience and
how we can improve ourselves, our Universities, our
curricula, our programmes and our students in the
future. This is the real challenge and where we need
to focus our attempts are researchers and educators.
Therefore, it is crucial that Universities continue to
invest in the training of the teaching staff, with more
emphasis on carefully defined criteria and
institutional definitions for teaching in the post-
pandemic era [17], [19]. Equally, students need
training as well, in order to be more independent,
self-regulated and have strong time management
skills, which are essential [1], [2].They are
‘Generation Covid’ and they will need to adapt to the
reality they will have in front of them.

Conclusion

To sum up, teaching in higher education has
always been a dynamic field, but the covid pandemic
made it ever more fluid, while it initiated a
transformation process. Part of this process online
and hybrid tools were added in the teaching
methodologies and curricula had to adapt to the
changing circumstances. As we are now at a
crossroads, we have the experience of the past and
the luxury of time to choose the future direction that
education will move towards. There is less pressure
and this can be an advantage because we have seen
what works, what needs improvement and what is
redundant. Time will show how classes will be
taught in the future, but it is up to us to use the
pandemic experience as an opportunity to improve
rather than a dark period of futile experimentation.
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Abstract

The article presents a conceptual understanding of the Centre of Excellence in Tourism and Hospitality
Education. It deals with issues and challenges specifically in the context of the state of tourism and
hospitality education in India.

The presentation covers the following four aspects viz.

1. An Overview of the Global travel and tourism economy and its capacity to create large scale
employment opportunities

2. Issues and Constraints facing Human Resources in the Tourism Industry in India

3. Tourism and Hospitality Education in India: Current Perspectives and

4. A Centre of Excellence (COE) in Tourism & Hospitality Education - Vision Statement

Keywords: Shortage of qualified manpower in tourism sector, Lack of strategies and policies for human
resource development, Centre of Excellence — creating an institution of high academic value and
innovation, Balancing the vocational and liberal aspects of tourism education, Providing unique curriculum
and teaching methods, Building cross cutting skills, Establishing industry linkages and partnerships.

1. An Overview: million in 2021, an increase of 18 million jobs i. e.
As per the latest annual research by the World  (6.7% rise in employment).
Travel & Tourism Council (WTTC)[1], an The Indian tourism industry has an immense

industry think tank, globally the tourism industry inherent potential to create up to 100 million
contributed 9.63 trillion US dollars to the global additional jobs pan India over the long-term period,
GDP in 2019 equalling a contribution of 10.3% to triple its GDP contribution and create foreign
global GDP. exchange earnings up to USD 75 -100 billion and the

Following a loss of 4.9 trillion US dollars in GST is a key enabler for creating this global and
2020, an almost 50% decline as a result of the severe ~ domestic competitiveness in tourism directly and
economic impact of Covid pandemic and ongoing through its indirect impact.
restrictions to mobility, the share of the tourism The most significant feature of tourism industry
contribution decreased to 5.3% to global GDP. is its capacity to generate large-scale employment
However, due to the partial recovery of the tourism  opportunities. Tourism industry provides employ-
economy, the green shoots emerged in 2021, ment to large numbers of women and young members
galvanising the contribution of travel and tourism to  of the workforce. Most job opportunities come from
GDP increased by 1 trillion US dollars, a rise of hotels, airlines, travel agencies, handicrafts and
21.7% in 2021. cultural and other tourism-related activities.

In 2019, Travel & Tourism supported 333 Tourism has a very positive capital-labour ratio
million jobs around the world, representing 1 in 10  in India. An investment of 1 million rupees (INR)
of all jobs globally. In 2020, the industry lost 62 would create 47.5 jobs in the tourism industry as
million jobs despite crucial support by various compared to 44.7 jobs in agriculture and 12.6 jobs in
governments. As the contribution of the sector to the = manufacturing sector.
global economy increased by 21.7% in 2021, it was Requirements for trained manpower in the
accompanied by a rise in the number of Travel & tourism and hospitality sector are directly
Tourism jobs from 271 million in 2020 to 290 proportional to the growth in tourist arrivals as well
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as the growth in domestic tourist visits. The
projected increase in foreign and domestic tourist
arrivals in India would lead to additional
employment in various tourism-related activities.

It has been estimated that one man-year of
employment is created for about every three foreign
tourist arrivals. Similarly, one man-year is generated
for about every 38 domestic tourist visits.

2. Issues and Constraints facing Human
Resources in Tourism Industry in India:

There exists a demand-supply mismatch with
respect to manpower in the travel & tourism and
hospitality sector. Availability of skilled manpower
is a major challenge faced by the industry. To sustain
growth in the travel and tourism industry, trained
manpower/workforce is required at every level —
managerial, supervisory, skilled or semi-skilled.
Challenges faced at each level are different.

Attrition, shortage of tourism training
infrastructure, qualified trainers, and lack of proper
strategies and policies for human resource
development also affect the industry. The industry
needs to address these problems at the earliest.

Some of the issues and constraints area

s Shortage  of  qualified  manpower,

particularly at the mid and senior managerial
level in the hospitality sector which poses a
major obstacle in the overall development of
the tourism industry.

= Industry experts are of the opinion that there

is an immediate shortfall of 30-40% in the
supply of quality manpower as students
passing from tourism & hotel management
institutes shun the profession because of
poor pay and long work hours. They prefer
to work overseas or with cruise liners,
airlines, banks, real estate and retail
companies.

= Poor quality of students graduating from

most of the private tourism & hotel
management institutes. This is attributed to
shortage of qualified and experienced
teaching staff; training provided by various
institutes is outdated and requires an update
of curriculum. These courses do not equip
the students with necessary skills required to
sustain in the industry.

= Lack of strategies and policies for human
resource development in the tourism and
hospitality sector.

= Difficulty in keeping pace with rapidly
changing technological innovations and
dynamic changes in the global market place.

= Complexity of multi-disciplinary nature of
tourism studies and courses.

= Huge gap between training capacity of
hospitality training institutes and the actual
need of the industry.

= Shortage of higher level programmes for
management development in the sector.

3. Tourism and Hospitality Education in
India: Current Perspectives

It was six decades back, in 1962, that the first
Institute of Hotel Management (IHM)[2], [3] was
established by the Government of India at Pusa, New
Delhi by the then Department of Food, Ministry of
Food and Agriculture. A year later, two more
institutes were set up at Kolkata and Chennai. The
catering institute, established by All India Women’s
Central Food Council in 1954 at Mumbai, was taken
over by the Government in 1979 and upgraded to an
IHM like the other three.

To regulate these institutes with common
admission, curriculum and examination, the
Government established the National Council for
Hotel Management and Catering Technology
(NCHMCT)[4] in 1982 and a couple of years later,
the mandate to run the hospitality education was
transferred by the Government to the Ministry of
Tourism from the Ministry of Agriculture.
Accordingly, all the establishments came under the
aegis of the Ministry of Tourism, Government of
India. Today, 27 state [HMs and 13 FClIs are running
various academic programmes in the field of
hospitality.

With the approval of the Ministry of Tourism in
2006 and to fulfil its mandate, NCHMCT opened the
doors for affiliation of hotel management institutes to
the private sector which meet out the infrastructural
norms as prescribed by NCHMCT. Under this
process, NCHMCT grants affiliation to the eligible
private institutes to offer its flagship programmes at
the undergraduate level. Since 2007-08, 29 private
institutes of hotel management, located in different
parts of the country, came under the academic



umbrella of NCHMCT through its affiliation process.
As on date, there are 21 Central IHMs; 27 state IHMs;
1 PSU IHM,; 29 private institutes and 13 FCIs running
hospitality related courses at PG, UG, PG Diploma,
Diploma and Craft Certificate levels under the
academic umbrella of NCHMCT.

Institutes of Hotel Management (IHMs) are
laying emphasis on hospitality operational
management knowledge and skill along with general
management input and their syllabus (course content)
is articulated accordingly. This is in contrast to many
international hospitality management institutes
focussing on business aspect of the hospitality
industry and making them rely on the expertise of
chefs, housekeepers and event managers.

The IHM syllabus is more inclusive as they give
due emphasis to knowledge and skill of hotel
operations with managerial input because the aim is
to train and help them get employment at junior
management level and then move their way up the
organisation’s hierarchy. The new Education Policy
is offering a unique opportunity and the IHMs plan
to further upgrade the curriculum to inculcate the
elements of Indian tradition and cultural heritage
into the modern curriculum.

Similarly, Indian Institute of Tourism and
Travel Management (IITTM)[5], established in
1983, is an autonomous body under the Ministry of
Tourism, Government of India. It is one of the
premier institutes in the country. [ITTM campuses
are located at Gwalior, Bhubaneswar, Noida, Goa,
and Nellore offering education, training, research
and consultancy in sustainable management of
tourism, travel and other allied sectors.

4. A Centre of Excellence (COE) in Tourism
& Hospitality Education - Vision Statement

The vision is to transform the School of
Tourism and Hospitality into a Centre of
Excellence — creating an institution of high
academic value and innovation, which will provide
high quality of education and learning experience to
students of diverse backgrounds and will produce
graduates distinguished by their intelligence,
employability, leadership qualities and their ability
to contribute to society.

The Centre of Excellence (COE) shall be
envisaged to nurture the development of specialized
skill-sets required by youth entering workforce in
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this sector as well as working professionals and
facilitate an accelerated career progression, thereby
supporting an increase in the productivity of the
sector in the State. The COE will focus on building
cross cutting skills such as strong communication
skills, IT skills, entrepreneurial acumen and foster
innovative mind-set of candidates to prepare them
for the dynamic as well as competitive Tourism &
Hospitality industry. Such abilities will enhance the
career opportunities for those trained at the COE.

The vision shall be enriched by incorporating
the following values and objectives:

a. To provide high quality education
programmes to compete regionally and globally

= Balancing the vocational and liberal aspects
of tourism education is vital to producing a
well-rounded graduate.
Curriculum-design and course-content to be
based on identification of skill gaps and
training needs of the hospitality and tourism
industry.
It is also significant to develop courses
specifically to meet the needs of students and
practitioners. To prepare students according
to the international standards of hospitality
& service and develop them as thorough
professionals.

b. To focus on interactive learning and
building cross cutting skills

» Providing unique curriculum and teaching
methods including interactive learning,
case studies, research design (research
modules), field visits and group discussions.
Building cross cutting skills such as strong
communication skills, IT skills,
entrepreneurial  acumen  and  foster
innovative mind-set of candidates to prepare
them for the dynamic as well as competitive
Tourism & Hospitality industry. Such

abilities  will enhance the career
opportunities for those trained at the Centre
of Excellence.

Incorporating hands-on practical training
and vocational experience — internships and
industry specific education.

Conducting intense personality development
programmes to make the students more
prepared to face the industry in the real
sense.



c¢. To incorporate sustainability tourism

modules in the course-content

= Incorporating principles and practices of
sustainable tourism into the broad range of
all courses on offer.

» [dentifying, understanding and addressing
how current and future sustainability issues
might impact their operation and their
stakeholders.

d. To foster research and innovation

= Designing specific and content-driven
research programmes to create new
knowledge and to share that knowledge with
industry partners to drive the growth of the
tourism and hospitality industry.

= The research shall focus on developing new
ideas, theories, and models that
improve strategic, managerial, and operating
practices in the industry.

= [t is also critical to involve undergraduate
students in the research process, formulating
researchable questions, gathering data and
analysing results. These students gain first-
hand knowledge of the process and value of
research.

e. To develop robust industry collaborations

and partnerships

= The Centre of Excellence (COE) needs to
establish strategic tie-ups and partnerships
with the hotel & tourism industry in many
areas.

= Establishing industry linkages at national
and international level for internship as well
as placement of candidates.

= [mplement advanced training courses in the
form of Pre-employment Training (PET) and
Continuous Employment Training (CET)

References

modules in industry relevant domains of the
Tourism & Hospitality sectors.

= In addition to providing advance
occupational skill-sets relevant to the
industry, the COE is being designed with the
intent to provide technical trainings to the

students for better employment
opportunities in the area of Tourism and
Hospitality.

= A variety of advanced management
development  programmes  shall  be
conducted to provide new insights,

techniques and skill enhancement.

Conclusion:

The core objective of setting up a Centre of
Excellence (COE) (or transforming the existing
school of tourism & hospitality as a Centre of
Excellence) is to channelize efforts at modernizing
and reforming technical and vocational education
and training (TVET) institutions, and scaling up
training capacity.

It is that the skill enhancement is of immense
importance in stimulating a sustainable development
of tourism industry worldwide. Its major
contribution lies in facilitating the transition from an
informal to formal economy. It is important to
identify challenges and possible resolutions to skills
& capacity development issues that have hampered
development within the tourism sector.

Hence, the Centre of Excellence (COE) is
envisaged to nurture the development of specialized
skill-sets required by youth entering workforce in
the tourism & hospitality sector as well as working
professionals and facilitate an accelerated career
progression, thereby supporting an increase in the
productivity of the sector.
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Abstract

The importance of a connection with the world of work through project works, internship and real
experience with private and public companies and institutions, match with a strong networking with alligned
and similar universities and academies for students, teachers and staff exchange combining key success

factors.
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Poliarte Academy is open to the world.

Since 1972 the Academy of Fine Arts and
Design Poliarte of Ancona — Italy, has been a point
of reference for design and applied arts, recognized
at the Italian and international level, organizing and
realizing design courses [1].

Among the first centers that have dealt with
education in the design sector, it has immediately
become a source of inspiration and a benchmark,
thanks to its teaching methodology combining
research, technique, and innovation.

From 2016 Bachelor courses - 3 years - have a
legal value - 1st level Academic Diplomas, thanks to
the authorization received from the Italian Ministry
of Education, University and Research - MIUR.

The educational offer is divided into 5
departments:

Cinema - New media design
Fashion design

Industrial design

Interior design

Visual design

Furthermore, Poliarte is realizing short courses
regarding design in different areas.

An educational methodology with compulsory
attendance, and a strong balance between theory and
practice.

Theoretical, creative, design, and lab activities
are completed by those aimed at learning to
collaborate, how to communicate and build
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relationships, as well as cross exercises within the
different areas of design [2].

Thanks to the constant contact with the working
reality (more than 2.000 companies/studios),
Poliarte has an employment rate of 98% within 2
years of completing Bachelor studies.

Moreover, IPSE, European Institute of
Psychology and Ergonomics is a department of
Poliarte - Academy of Fine Arts and Design of
Ancona.

Founded in 1980 he has supported Poliarte in
teaching and research activities by studying the
issues relating to the human factor interacting with
the environment and the objects placed in it.

Ergonomy and psychology are the main fields
of operating of IPSE.

Through time, it has diversified its skills:
training psychology, guidance, school psychology,

clinical  psychology, counseling, pedagogy,
graphology, sociology, neuromarketing, and
neuroscience.

Since its foundation in 1972, it has promoted
international mobility and created collaborations
with foreign universities, academies, educational
and cultural institutions.

Making available its creative skills and
improving the experience of its students, building
bridges of knowledge with partners, with the aim of
mutual enrichment of knowledge and experiences.



The founding element of Poliarte's philosophy
is the connection and continuous exchange with the
world of industry, commerce, and services. A
relationship of mutual interest that guarantees
continuously updating and high-level training,
offering talents to companies through research
projects, internships, and job placement. Poliarte
Gives companies the possibility of collaboration
through a partnership, to enhance the culture of
creativity and design. Creating transversal
relationships between the academic world and the
company ones, becoming part of the expanding
network of Poliarte partners [3].

Students are also invited to take part in special
competitions, living the opportunity to show their
skills and to be in contact with important companies.
Poliarte is implementing its job placement offices to
match skills and jobs, develop active labor market
policies, and promote graduate employment,
enhancing career guidance.

Poliarte wants to strengthen the link between
the Academy and the business sector to develop
new, innovative, and multidisciplinary approaches
to teaching and learning, contributing to filling the
gap between the skills required by the market and
those provided by the institution.

Therefore, mobility is mainly implemented with
partners under the framework of strategic alliances
with European and non-European Institutions of
excellence sharing the same vision and same
approach to develop effective synergy for the growth
of students, faculties, and the institution as a whole.

The internationalization process and common
exchange with European and non-European
educational entities represent a vital and unique
value in the enrichment of Poliarte and partners'
training methods, student experiences, and
departments involved, with the main goal of cultural,
social, professional, and linguistic development.

Internationalization is a top priority of Poliarte:
a cross topic in teaching, researching, and innovation
and a driver of modernization for every academy
stakeholder, from students to teachers, from private
companies to public ones, not forgetting public
institutions/bodies.

Internationalization  represents the main
condition for creating an inclusive environment and
community based on mutual respect of origins,
differences, and recognition of empowerment in
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diversity. Poliarte's goal is to provide a transversal
education, in compliance with the FEuropean
Community guidelines, building an inclusive space:
for us, listening is the new way of talking.

Poliarte will encourage the activation of
agreements with related universities, academies, and
private/public companies of all avaiable countries,
with particular attention to:

e Adriatic/lonian Region: Slovenia, Croatia,
Bosnia-Herzegovina, Montenegro, Albania,
Greece - the role of Ancona has a gateway to
the East
Eastern Europe with a special focus on
Serbia, Hungary, Slovakia, Czech Republic,
Poland, = Romania, Bulgaria, = North
Macedonia, Kosovo, Moldavia, Georgia and
Armenia with which several collaboration
agreements have already been signed in
developing countries and with partners
whose level of internationalization is not yet
at an advanced stage, giving foreign students
a wide range of opportunities in design/fine
arts fields

To strengthen international activities, Poliarte
has:

e setup an office dedicated to partnerships and

internationalization. A task force of
academic and administrative staff dedicated
to the planning, organization, and

management of projects, in which Poliarte
continuously invests from a motivational
and training point of view

developed blended summer courses on the
subject of Italian design, dedicated to
incoming students.

It represents the prototype for progressing a set
of programs in English specifically designed for
international students. Balancing
theory/practice/real projects/companies visits/final
career day, the scope of the course is to train students
as  ambassadors, spreading good  design
practices/processes in their territory of origin,
sharing what learned through their real/virtual
network. History, traditions, ancient processes
combined and boosted with a strong innovative drive

e start a dialogue and evaluation of being a

partner with UniAdrion, an association
whose main purpose is of strengthening
international cooperation and of favoring the



progress of culture, science, training, and
research in the countries of the Adriatic-
Ionian basin. UniAdrion promotes scientific-
academic cooperation mainly through the
implementation of teaching and research
initiatives, such as training courses, post-
graduate diplomas, summer schools, joint
research projects

focus on the modernization and
digitalization of administrative procedures
and document management. Within Poliarte
main partner, there are two software houses
specialized in  developing  solutions,
platforms, back-office apps, and CRM for
educational purposes.

Poliarte wants to promote and encourage the use
of a series of digital devices to simplify the
procedures for recognizing mobility and to allow
students to exchange information securely and
ensure its transfer from one higher education
institution to another

e empower the infrastructure of online

learning and remote teamwork, with
dedicated and specific solutions for the
activity. Poliarte want to leverage new
teaching technologies and new virtual
environments for study and learning, to offer
students high-quality support, spaces and
services to better enjoy their daily learning

experience

e strengthened the IPSE department -
European Institute of Psychology and
Ergonomics -  which deals  with
psychological counseling and inclusion
(disability, SLD), guaranteeing total
accessibility to participants, including
international guests, in disadvantaged

conditions in compliance with the principles
of fairness and diversity.

IPSE is the main point of reference for both
incoming and outgoing students and is responsible
for the selection, organization, and management of
preparatory services for mobility and reception

e develop sensitivity towards sustainability to

reach an integrated vision of the different
dimensions of development, referring not
only to the environmental one but also to the
economic and social  development,
promoting mobility for study related to the
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theme and organizing activities and events
aimed at increasing awareness on the subject
had strengthened the Design Factory
department, improving the participation in
the educational strategy of Italian companies
that got an international view, and could
support incoming students, teachers, and
staff in having a vision of Italian way of
design, opening their doors for visits, project
works and career days

make the blended summer course an Italian
design experience - A learning journey in
contemporary design IDE a yearly
permanent appointment.

IDE is a one-month blended course aimed at 12
post-graduate students from V4 countries: Czech
Republic, Hungary, Poland, Slovakia[5]. The
purpose is to spread awareness of how the scientific
and concrete methodology of the Italian way of
design can respond current needs of V4 students
belonging to territories and societies. The Italian
way of design can integrate into the strategies and
processes of local companies and artisans,
translating the signals of transformation of society
and markets into contemporary and socially useful
products and services. History, traditions, ancient
processes are combined and boosted with a strong
innovative drive and out-of-the-box thinking. Young
talents who will attend IDE will be future decision-
makers, choosing best practices to be implemented
for the prosperity of actual economies and the birth
of new ones in their countries [4]. V4 must overcome
its image of paradises of delocalization of
productions from Western European countries. V4
countries have myriads of productive and artisanal
excellence with their own identity resulting from
history, territory, and local traditions. It is necessary
to adapt and make local excellences flourish,
whether on an industrial or artisanal scale, and be
recognized outside their regions. V4 youth have the
moral obligation to: - relaunch their territory and
ensure in a systematic and organized way, through
design as a transversal subject, the excellences
reborn, overcoming the contingent period and grow
on a local and international scale; - identify niches
that can create new economies and autonomous
sectors. Theoretical and practical tools provided to
students, and a real vision of Italian/Marche Region
realities - who were able to create, prosper and adapt



to continuous changes (financial crises, pandemics,
work, etc.,) - will offer a clear example of how it is
possible to grow and prosper in the face of already
established competitors. Design is seen as a strategic
and transversal discipline, at the service of public
and private companies and society, regardless of the
sector they belong to and the objectives. Young
talents capable of generating project innovation to
improve production performance and fully achieve
objectives.

Conclusion

It’s vital to create a generation of students and
teachers conscious of the business and market reality
beyond the confines of their academies and
universities.

Teachers and influencers in the educational life
of future designs must have a full and profound
knowledge of the reality of the world of work, the
production process and market dynamics.

Students must be taught, during their
placements in business, how products and services
are created in the real world, how company
departments function and interact, how to present
themselves professionally, connect and work
meaningfully with diverse colleagues, manage daily
issues arising from their role as designers, and how
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to deal with shortages of raw materials and energy,
and the pandemic.

Since its foundation in 1972, the fundamental
objective of Poliarte has been to create a connection
and continuous exchange with the world of industry,
commerce and business.

Poliarte has established an extensive network of
contacts with many of the most prestigious
companies and studios. A relationship of mutual
interest that guarantees continuous progress and
high-level training, offering places for talented
individuals in companies through real-world
assignments, internships and job placements.

From this advantaged position, Poliarte is able
to monitor employment opportunities and prepare
students to take advantage of them.

Thanks to the analysis of high-level design
connected to the world of craftsmanship and the
main regional actors, foreign students will then be
able to develop their own ideas and projects, tailor-
made for their home countries.

Combining style, ergonomy, sustainability,
branding, visual storytelling, business intelligence
and market research, students will develop the
ability to decipher what is ‘contemporary’ and
translate it into meaningful and tangible products
and services for their home regions and countries.

https://www.youtube.com/watch?v=9PbQmYjagd E&t=63s
https://www.youtube.com/watch?v=qoV7KH9Jrig
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Abstract

In the context discussed below we talk about education and its contemporary issues. We should first
discuss the challenges and issues we have in contemporary world and before this we should focus on the
aim and objectives of our education searching the reasons of it. The first aim of our education was all round
development of a child, but it is quite apparent that all round development is like a day dream because the
current system does not develop even a single ability in the child.

Father of the Nation, Mahatma Gandhi once said, “By education I mean all round drawing out of the
best in child and man body, mind and spirit.”

Our national poet, great philosopher and follower of naturalistic approach of education wrote that, the
highest education does not merely give us information but makes our life in harmony with all existence.”

Keywords: Education policy, education issues, contemporary education, education government, quality
education

CHALLENGES OF EDUCATION FOR have very limited opportunities to get educated at
PRESCHOOL: [1] later age in their lives.

Quality: Maintaining standard of education in Unawareness: Most of the parents in India are
more than a million schools nationwide, offering not willing to send their children to schools to attain
training programs to teachers, and keeping good basic education, as they are illiterate so they don’t
balance with education system worldwide is a big evaluate education.

challenge. Schools vary in size and resources and are Infrastructure facilities: One of the factors
forced compromise in the all-round development why the capacity utilization is low in upcoming/new
opportunities they must provide to students. institutions/schools (both in private and government

Access: Having infrastructural constraints and sectors) is their inability to provide necessary
social issues, it becomes harder to make education physical infrastructure to run the institutions. The
accessible to all segments of the society (women, infrastructure facilities desirable to rank the
minorities, poor). institutions of better quality include real estate, state

Cost: The cost of education is very high even of the art class rooms, library, hostels, furniture,
for the people and places where it is accessible. E.g.  sports facilities, transport, commercial buildings,
the competitive pressure on students & parents etc. We need to ensure apolitical private sector
forces them to opt for private tuitions & trainings to  participation in the establishment of schools for
supplement the school education. providing quality physical infrastructure.

Social & cultural: The ethnic diversity in India Student-teacher ratio: Another challenge for
poses challenges to implement consistent education  improving the Indian education system is to improve
nationwide. There are more than 300 languages the student teacher ratio. In India this ratio is very
spoken in the country and makes it difficult to offer  high as compared to certain comparable countries in
education tailored to specific social segment. the world.

Educating women in some societies is a big issue. Lack of funds: Lack of funds, the colleges in
Children of poor families are forced to work and India lack funds, they don’t have enough funds to
miss out the learning opportunities. Illiterate adults enhance the quality of education and hence lacks in
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the infrastructure facility, teaching environment and
quality teachers.

Infrastructure facilities at schools and colleges
across rural areas dispense very poor quality of
education. The teachers are not paid adequately, as
they are not much qualified so they are not willing
to work hard.

Attitude of teacher: Our teachers’ attitude is
going downwards. A teacher is the only person who
can change the direction of the society. He is the
person who is the center point of any education
system. This influences much our society than any
other part of the society. This effects much our
education than all the above points.

CHALLENGES OF EDUCATION FOR
SECONDARY EDUCATION:

No practical knowledge: In schools and
colleges, lots of attention is given to theory and
books and practical knowledge is completely
ignored. When these students pass the exam, they
forget all the things they have studied due of lack of
practical experience. In India, parents and teachers
expect their students to score high in the exam
(rather than acquiring the quality knowledge) and
thus the education becomes a rat race. Practical
knowledge and skill based education is still far away
from the reach of students studying in schools,
colleges and universities.

Lack of research or critical analysis:
Problems solving skills are one of the most
important things that are required when students
complete their studies and look for jobs to earn
money and build up their career. This can be learned
by participating in problem solving projects with the
use of creative and critical thinking. In India, despite
the fact that we have the highest number of
engineering graduates, still we lack technological
innovation. Students must have capability to solve
the problems and difficulties that the country is
facing today. Most of the students don’t have their
own approach towards any problem and they do so
only on the instruction of their parents, teachers,
neighbors and friends. Schools and colleges must
pay attention to case studies, research based
assignment and problem solving project so that
students can get the fresh ideas about their
surroundings and can easily solve the problem they
face.
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Cast reservation and paid seat: In Indian
education system, seats are reserved for reserved
cast and rich students. The education system should
give equal chance to all students irrespective of their
cast and creed. In India, the child of good a rich
family gets good education just because of ample
money whereas the child of a poor family hardly gets
the primary education. The government data
discloses the better reality that only one child out of
7(that takes birth in India) goes to school. This
problem should be taken into notice as soon as
possible and do some serious work to change the
situation as soon as possible.

Outdated syllabus: There is an urgent need to
change the present system of higher education in the
country. We need to ensure quality in education as
well as quantity. Students are getting the knowledge
from outdated syllabus. Lots of technological and
scientific improvements are taking place in India and
therefore the courses are Graduate and post
graduates must be updated as per the industrial and
technological development.

CHALLENGES OF EDUCATION FOR
SENIOR SECONDARY EDUCATION: [3]

Lack of skill development opportunities:
Despite various concentrated efforts, there is still a
long way to bring the skill development mission to
completion due to the presence of certain serious key
challenges in the path of the mission. India a small
portion of labour force is actually undergoing for
formal training. It has been observed that there are
more people than the available jobs at the low skills
level, while there are more jobs at the high skills
level than those available for such jobs. This demand
and supply mismatch indicates that there is a serious
mismatch between the education and skills that the
youth attain and what the labor market demands.

Absence of personality development
program: Schools and in India demand student’s
performance in terms of marks and they are not well
exposed to the external world. Companies want to
hire those individuals that are aware of the course of
the action. It is highly essential to start personality
development program is schools and colleges to
improve the education standards.

Privatization of education is great issue.
Some learned people say that government officials
take higher salaries but not work according to that.



But in private institutes teachers remains in very
critical conditions which is not good for the
education system.

Absenteeism: The relationship between
learning and absenteeism is not verified empirically,
it is reasonable to expect that those who attend
school regularly have better learning outcomes than
their peers who do not.

High dropout: It results in loss in productivity
of the education system as a high dropout rate
increases per unit cost of school education, and
reduces human resource development. Dropouts are
likely to be engaged in semi-skilled and unskilled
employment, according to a 2011 study by the
National University of Educational Planning and
Administration.

COMMON CHALLENGES:

Faulty policy of government: The
constitutional directive is that states shall endeavour
to provide free and compulsory education to all
children until they complete the age of 14 years. But
it is a matter of regret that the prescribed goal has not
been reached as yet. The main cause for this is that
the policy of Government was based on idealism.
Basic education was accepted as the form of national
education. Being inspired with this aim, work started
to convert the existing primary schools into basic
schools. India is a vast country with a very large
population. Money was too much in shortage for
implementation of such expensive scheme of
conversion of a large number of Elementary
Schools. Government has also admitted this. In such
situation, the best policy would have been to make
separate treatment for the basic schools along with
the general primary and middle schools.

Political difficulties: Education is the basis of
democracy. It is necessary to educate the citizens in
order to make democracy a success. But so far the
Government of India has not been able to devote
their full attention towards education. Main reason is
that since the attainment of Independence,
Government had to face the problems of food, of
inimical neighbours, the problem of Kashmir, the
problem of linguistic states etc. Those problems still
exist and these problems have all along forced to
allocate so much money that Government has not
been able to devote their due attention for
elementary.The Government is responsible to solve
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the political problems; the Government is also duty-
bound for smooth progress of public education. On
no account, this indifference of Government towards
universal primary education could be justified.

Faulty administration of education: In most
of the states the responsibility of universal primary
education is on the authorities of Blocks,
Municipalities and Educational Districts. The
progress of expansion of primary education gets
slow because of the indifference and incapability of
these institutions. In fact, it is the responsibility of
the nation to educate its citizens. It is necessary that
the Government of India should take upon itself the
sacred work of universal enrolment and universal
retention at the Elementary stage.

In fact it is the responsibility of the action to
educate its citizens.

Dearth of money: Inadequacy of money is a
serious problem that confronts primary schools.
Income of the local institutions responsible for
primary education is so much limited that they are
totally incapable of meeting the expenditure of
compulsory education.

To meet the requirements of compulsory basis
education it was estimated that an annual
expenditure of Rs.269.5 crores will be required. But
in the First Five Year Plan the allocation was Rs. 93
crores and this allocation was reduced to Rs.89
crores in the Second Plan. So sincere and honest
efforts should be made to educate as many children
as possible so as to banish illiteracy to the maximum
extent possible. Only after abolition of illiteracy,
quality of education as a matter of importance
should come.

Dearth of trained teachers: There is shortage
of trained teachers to make Elementary Education
Universal and compulsory. Nowadays, the young
teachers do not wish to work in rural areas. But the
fact remains that majority of Primary Schools are in
rural areas. The chief reason of nonavailability of
suitable teachers is that teaching work is not
attractive for many persons, since the salary of
primary teachers is hopelessly low. The condition of
Scheduled areas is still more miserable. The hilly
and impassable jungle areas with very poor
communication and transport facilities fail to attract
the present day luxury-loving young men. Teachers
should be provided with proper residence in the
villages of their work. The question of Women



teachers is very much special. So the question of
teacher's quarters, residential schools, especially
residential Ashram Schools in the Scheduled areas
should be provided. The quality of teachers can be
improved by executing a training programme for the
untrained teachers in service on basis of study-leave
basis.

Establishment and school buildings: Even the
Third and Fourth All India Educational Surveys
indicate that even now there are lakhs of villages and
habitations without schools. There are nearly 4 lakhs
school less villages in India which are to be given
schools. It is not that easy to provide necessary funds
for setting up such a large number of schools with
buildings and other equipments.

Unsuitable curriculum: The curriculum for
primary schools is narrow and unsuitable to the local
needs. The curriculum should be interesting for the
children for its continuance. Learning by work
should replace the emphasis on monotonous bookish
knowledge. Education of craft should be given in the
primary schools in accordance with the local needs
and requirements. But the schemes of craft
education in the primary schools should not of
highly expensive ones.

Wastage and stagnation: It is another major
problem and great obstacle for universalization of
Elementary Education. This is due to the lack of
educational atmosphere, undesirable environment,
lack of devoted teachers, poor economic condition
of parents, absence of proper equipment etc.

Natural obstacles: are the great obstacles in the
way of expansion of compulsory education. The
village and small habitations in areas of Himalayan
regions, Kashmir, Garhwal, Almora with less
population are situated in distances apart. These are
very difficult areas with lack of communication and
of Education and School Organization absence of
transport. It is desirable to make provision, for
schooling facilities even in small habitations without
leaving much for mobility of small children in the
severe cold, heat or heavy rains

Social evils: Social evils like superstition,
illiteracy faith in ancient conventions and customs,
child marriages, untouchability, pardah system etc.
create innumerable obstacle in the expansion of
compulsory primary education. Still man; persons
get their sons and daughters married at a very minor
age against the Child Marriage Prohibition Act and
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deprive these schoolgoing children of the fruits of
education. Because of illiteracy and ignorance these
social evils grow. The educated young men and
women should volunteer themselves to remove these
evils of society in their neighbourhood. Against
these social evils, the work of expansion of universal
enrolment should not be slackened, since social evils
flourish because of illiteracy and ignorance.

Language problem: 1961 Census reports
about 826 languages and 1652 dialects in the
country. The Constitution of India, 1950 mentions
14 languages, which can be made medium of
education. Compulsory education has not been fully
introduced among the Scheduled Castes and
Scheduled Tribes and denotified tribes in the
country. This is due to the hindrances of languages
as medium of education.

Challenges that are being faced by the education
system in India and provides suitable solutions to
overcome these challenges:

e Computer aided adaptive device

® Encourage collaboration among students,

teachers, parents, alumni, activists &
institutions
® A consistent grading system to measure
and rank Students, Teachers, Schools &
Universities

® Reward all round development of
students § Promote alternate education &
ideas

e Continuous improvement by statistical

feedback

Inclusive education as a rights based model

The democratic and human-rights based intent
of Inclusive Education is defined in the Salamanca
Statement, and represented in the “recognition of the
need to work towards ‘schools for all’ — institutions
which include everybody, celebrate differences,
support learning, and respond to individual needs”.

UNESCO defines inclusive education as ‘a
process of addressing and responding to the diversity
of needs of all learners through increasing
participation in learning, cultures and communities,
and reducing exclusion within and from education.
It involves changes and modifications in content,
approaches, structures and strategies, with a
common vision which covers all children of the
appropriate age range and a conviction that it is the
responsibility of the state to educate all children’.



Inclusive education is not a marginal issue, but is
central to the achievement of high-quality education
for all learners and the development of more
inclusive societies.

A rights based approach to education requires
more than ‘business as usual’, and a commitment to
inclusive education would embrace a three-
dimensional approach.

It requires an understanding of inclusion as an
approach to education for all children that includes:

® Education policies and strategies to
promote the right to access education;
The right to quality education; and
Respect for rights within the learning
environment.

In addition, this approach needs to be
underpinned by a broad strategic commitment across
government to create the necessary environment for
ensuring the rights of children with disabilities.

1. Government-wide measures

e Political will and good governance:
Measures to promote accountability,
transparency, access to justice and the rule of
law.

Government structures: Responsibility for
education of children with disabilities to rest
within education ministries to bring an end
to the segregation of provision.

Ending Institutionalization: Commitment to
ending the placement of children in long
term residential institutions through planned
process of transition to community based
care

Financing: =~ Commitment to  initial
investment of expenditure to achieve system
reform, while recognising that in the long
term, inclusive education is a cost effective
approach to achieving education for all.
Guarantee the right to nondiscrimination:
Introduction of legislation prohibiting
discrimination on grounds of disability
Partnerships and participation: Commitment
to investment in partnerships with families,
children, NGOs and DPOs and all other all
key stakeholders in all stages of the
development of inclusive education.

2. The right to quality education

Although there is no single definition of ‘quality
education’, it is broadly understood to incorporate
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the opportunity for both effective cognitive learning,
together with opportunities for creative and
emotional development. In order to achieve these
goals, education for children with disabilities must
encompass positive learning opportunities providing
appropriate support for all children, investment in
and support for teachers to enable them to teach
within inclusive environments, rights based learning
and assessment, and child friendly, safe and healthy
environments.

® Securing the appropriate individualised

support for children with disabilities

® Developing inclusive curricula, teaching
and learning methods

® Introduction of rights based and inclusive
student assessment
Investment in teacher training
Support within schools for teachers
Establishing resources to provide
specialist support

e A child centred, safe and healthy
environment

Lack of resources is often cited as a barrier to
change. Of course, there will always be limits to the
resources available, but the emerging evidence
indicates that the provision of inclusive education is
cost-effective. Not only is it no more expensive to
provide than a segregated system, but the
educational and social outcomes for children both
with and without disabilities have been found to be
positive. And, in the long term, providing quality
inclusive education for children with disabilities
reduces dependency on the state and promotes their
potential economic capacity.

Complementarity of inclusive and special
schools

Over the years, the term ‘inclusive education’
has come to replace the term ‘integrated education’.
Many people working in the field of education in our
country consider these two terms to be meaning the
same thing. They understand it as only a change in
terminology and nothing else. In their words
inclusive education means “including children with
disability in regular classrooms that have been
designed for children without disability”.

It refers to an education system that
accommodates all children regardless of their
physical, intellectual, social, emotional, linguistic or
other conditions. The range of challenges



confronting the school system while including
children with diverse abilities and from diverse
backgrounds have to be met by creating a child-
centred pedagogy capable of successfully educating

all children.

Inclusive Education

e acknowledges that all children can learn;

® acknowledges and respects differences in
children: age, gender, ethnicity, language,
disability, HIV and TB status etc.;

® cnables education structures, systems and
methodologies to meet the needs of all

children;

School - She
would
naturally go
to the
Neighbourhood

Most Cost
Effective

Rights
Recognised
and
Actualised

® is part of a wider strategy to promote an
inclusive society; and

® is a dynamic process that is constantly
evolving

Benefits of inclusive education are as

following:

® can help break the cycle of poverty and
exclusion;

® cnables disabled children to stay with their
families and communities;

e can improve the quality of education for all;

® can help overcome discrimination; and

® promotes wider inclusion.

Child
Remains as

She 1s

3

INCLUSIVE
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Children with disability study either in a special
school or in a regular mainstream school. It is
possible for these children to cross over from a
special to a regular mainstream school if and when
they want to. Special Education as a separate system
of education for disabled children outside the
mainstream education evolved way back in the
1880s in India. It was based on the assumption that
children with disability had some special needs that
could not be met in mainstream schools and
therefore, they need to study in a separate school
with other children having similar needs. Special
schools exist all over the world in the form of day or
residential schools, and also special classes are
attached to the mainstream schools.

The special schools are generally organised
according to different disability categories. We have
schools for children with visual impairments, for the
intellectually challenged and for those with hearing
impairments. The major disadvantages of separate
education in separate environment are that, the
children staying away from families may find it hard
to readjust to their families, peers and communities,
and children usually have to leave their families and
communities to stay in a residential setting because
these schools are usually not available in their
immediate environment. In some cases, especially in
the case of girls with disabilities, many times they
are left on their own without seeing their parents
ever again.

The special schools however, have some
advantages like they can play an active role in giving
resource support for the mainstream schools by
providing specialised services. Also since the
children are taught by a specialist having expertise
on specific impairments, their needs may sometimes
be understood better. In special schools children
grow up with their disability peers and develop a
common culture.

Inspite of the benefits of inclusive education, if
a child with disability is not getting the required
resource support in the mainstream school and is not
developing up to her/his potential, a special school
remains a viable option.

Language issues in education

Language is a system of symbols that we use to
communicate feelings, thoughts, desires, and
actions. Language is the message contained in
speech. Students who have language problems have

29

trouble with either or both of two key parts of
language: receptive language and expressive
language. Receptive language involves
understanding what people mean when they speak to
you. Expressive language concerns speaking in such
a way that others understand you. Receptive
language problems occur when students are unable
to understand what their teachers and peers are
saying. Students with expressive language problems
are unable to communicate clearly; their spoken
language may include incorrect grammar, a limited
use of vocabulary, and frequent hesitations.

The Language issues in India are the result of
multi-lingual polity. Language problem is a very hot
political question in India. India is divided into
distinct linguistic regions. Battle between English
and Hindi language

1. During the freedom movement, there was a
consensus among, national leaders that English
should be replaced by an Indian Language as the
national language of the country. But there could not
any unanimity as to what language should be
national language.

2. The Constituent Assembly, after a protracted
debate resolved that Hindi in Devanagari script
should be the official language of India. It should be
noted that the Constituent Assembly was exactly
equally divided into supporters and opponents of
Hindi. Indeed it was only with the casting vote of the
President of the Constituent Assembly, Dr. Rajendra
Prasad, that Hindi was adopted as the official
language of the country.

3. But it is one thing to declare Hindi as the
official language of the Union. It is a totally different
proposition to make Hindi acceptable to the Indian
people at large.

4. Undoubtedly Hindi is spoken by the single
largest group of Indians. But Hindi is certainly not
the language of the majority Indians nor can it claim
to be the richest among the Indian languages.

Tere was wide spread resistance to the adoption
of Hindi as the official language. English language
and southern region of India

1. The resistance was particularly sharp in the
southern region. The South looked upon imposition
of Hindi, as the imperialism of the North. The
constitutional provision that English shall continue
side by side with Hindi, somewhat pacified the
south.



2. Hindi is the spoken language for North Indian
people. But, most people residing in South Indian
states do not speak or understand Hindi. This gives rise
to communication problem. A Southlndian and a
North-Indian person finds it very hard to talk and
communicate with each other because they don’t
understand each other’s language of communication.

3. Educated people who can speak and understand
English breaks the barrier of language problem and
able to talk freely with each other. English language
has been helpful in bridging the gap between the Hindi
and non-Hindi speaking people.

4. The constitution originally recognized 13
other languages besides Hindi as the national
languages of India. Since the adoption of the
constitution several other languages have come to be
used as official languages in the states. Thus Nepali
and Santali are used in West Bengal besides Bengali.
In Bihar Urdu is also used besides Hindi.

5. But as medium of instruction and as medium
of inter-state communication between non-Hindi
speaking states or between non- Hindi-speaking
states and the centre, English still continues to be the
predominant language. Even in courts particularly
the higher courts such as the High Courts and the
Supreme Court, English and not Hindi is used.

6. Considering these circumstances, one may
conclude that there is no possibility of English being
abolished as official language, as medium of
instruction for higher education as medium of
interstate communication and as language of the
courts, is deem indeed.

Regional languages as medium of instruction

Arguments in favour

1. Regional languages—the languages of the
majority in the respective regions'. As the regional
languages are the languages of an overwhelming
majority of the people in the respective regions, they
will constitute the best medium of instruction.

2. Regional language is the most natural
medium of instruction.

3. If regional languages are used as medium of
instruction, a lot of 'wastage' involved in learning a
foreign language can be avoided and the period of
20/23 education can be curtailed without an adverse
effect upon the standard.

4. The masses can afford to get enough liberal
education and the curse of illiteracy and ignorance
would be wiped.
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Arguments against regional language

1. Regional languages—the languages of the
majority in the respective regions'. As the regional
languages are the languages of an overwhelming
majority of the people in the respective regions, they
will constitute the best medium of instruction.

2. Regional language is the most natural
medium of instruction.

3. If regional languages are used as medium of
instruction, a lot of 'wastage' involved in learning a
foreign language can be avoided and the period of
education can be curtailed without an adverse effect
upon the standard.

4. The masses can afford to get enough liberal
education and the curse of illiteracy and ignorance
would be wiped.

Community participation and community
based education

Today’s society needs to embrace the ideal of
attaining and maintaining community-based
relationships.[2] Simple values like caring about the
quality of life and striving for unconditional love of
the human race must be manifested. Community
cohesiveness is a natural human goal for which we
should all strive. To do this, local communities must
embrace their schools, schools in which students
learn and grow into productive  citizens.
Community-based education fosters
interdependence and leads toward educational and
community practices that have the potential to
impact people on a global scale.[4]

Community-based education goes beyond
cognitive capacities and encompasses the social and
emotional aspects of learning. The relationships that
children create with caring adults are the overarching
premise of community-based education. James Comer
asserts that the emotional and social development of
students comes from the collaborative efforts of
parents, schools, and communities.

Community-based education is centered on the
student’s ability to recognize and support the needs of
the surrounding community. In this way, students
become accountable for providing values which stem
from their freedom to express, develop, and solve the
inherent problems or concerns they have for their
community. Over the long-term use of this ideal
model, the entire community will become involved in
the process, thereby making the educational process
cyclical and continuously propelled. Reciprocal rela-



tionships based on these ideals will be promoted and
fostered by all. Students and teachers are the fuel that
generate community-based education. Parents, com-
munity leaders, administrators, school board members,
and citizens are an integral part in the development,
production, implementation, and assessment of
community-based education. This cohesive interplay
is designed to foster trust and belief in fellow human
beings. It also creates collaborative efforts between
school and community to solve various problems.

The key to achieving these goals is the student’s
ability to accomplish a high level of quality in their
work. If everyone is focused on establishing this, the
educational process occurs effectively.

However, establishing the necessary cognitive
level is often contingent upon self-esteem. A student
who is given the opportunity to establish and
maintain selfesteem may become more attentive to
his or 22/23 her learning environment. Fostering
students’ growth by implementing tasks requiring
critical thinking skills, long-term planning, and
group efforts enhances students’ selfesteem.

Students’  self-esteem is of paramount
importance if teachers are to provide quality
education. Additionally, a teacher’s selfesteem needs
to be bolstered by the school community. In
promoting the teachers’ selfesteem, the teacher brings
his or her own sense of self into the classroom. This
creates a circular process from teacher to student and
student to teacher so that healthy self-esteem is
continually promoted. Improved self-esteem occurs
when worthwhile opportunities are provided for and
internalized by all. An appreciation for community

References
1. https://www.mdpi.com/2227-7102/12/7/459

stems from a person’s desire to seek out and to value
the company of others. Children need to have
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Abstract

Economic and financial knowledge and an entrepreneurial mindset are vital for the future success of
young people. Technology and digitalization have changed the economic environment and the financial
empowerment of individuals is important for the development of society at large and for the avoidance of
future crises. Collaboration between universities, schools, the private sector, governments and regional and
international organizations can support the healthy development of economic and entrepreneurial education
(EEE) and financial literacy and could be the key to formulating the best strategies and setting future
directions. In this study we performed an analysis of the situation of economic and entrepreneurial education
in Romania, relative to the EU and OECD, in the context of a relatively significant interest for
entrepreneurship among the active population. Modest scores for most indicators of financial and economic
education stem from inadequate competences among the youth, limited exposure to entrepreneurship, lack
of models, administrative and financial burdens, and the low proportion of high growth and high technology
entrepreneurship. On the other hand, there are some encouraging tendencies, such as an increasing
awareness and improving abilities, behaviors and attitudes towards entrepreneurship and financial literacy.
Additionally, partnerships between the public and private sector, the civil society and educational
institutions can boost the expansion of entrepreneurship in Romania, enhancing innovation, competitiveness
and economic and social well-being.

Keywords: economic, financial and entrepreneurial education, Romania, entrepreneurship development

Introduction economic and political crises, the need on the

Economic, financial and entrepreneurial workplace has changed and the skills that can be
education has gained new dimensions lately, withan acquired through entrepreneurship and financial
important raise of the focus both in theory and training and acknowledged by scholars, population,
practice. The literature shows that the subject is businesspeople and media as vital for the way things
highly popular at the moment after following a work in today’s economy. Teaching individuals how
sustained ascending trend, due to the practical to think entrepreneurial becomes even more
implications and also due to the need of a proper important in times of crises, or in a dynamic
theoretical approach of the subject. The world is environment, where creativity, adaptability and
heading in a direction where the skills and the innovation are key for survival.
mindset of an entrepreneur are vital assets in order Moreover, the employment schemes have
to succeed in any field. In today’s dynamic evolved and companies have developed hybrid
environment and especially after recent pandemic, architectures that sometimes even replace human
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interaction, therefore new skills are required that can
be delivered to the individuals through
entrepreneurship education. These trends emphasize
the issue of financial illiteracy and the need for
entrepreneurship and financial education due to their
vital impact on people’s financial behavior and
attitudes and the important implications on society
at large, scaling from indebtedness to wealth
inequalities across countries and regions.

Theoretical backgrounds

The Global Entrepreneurship Monitor Report
2019/2020 suggests that the directions needed to
empower aspiring entrepreneurs are “policy changes
or educating more or educating differently” [1, p.
16]. Flexible and appropriate educational policies
that promote entrepreneurship, adapted to the
expectations of students and employers, as well as to
the challenges of the contemporary economy and
society are essential. An inspired economic
education (EE) can stimulate the entrepreneurial
intentions of individuals, and universities can be
seen as potential sources of future entrepreneurs [2,
p. 144]. Things do not happen easily or by
themselves, and the education and training systems
must make serious efforts to modernize and
encourage actions and reforms that can accelerate
the transition to an authentic entrepreneurial
education. Even if, as stated by Fagadar et al (2021),
conformist perception in EE education asserts that
educational institutions have a determining role in
developing entrepreneurial capabilities, “the
consensus on the symbiotic relationship between
entrepreneurial initiative and the higher education
institutions did not translate fully into all intricacies
of what EE implies” [3, p. 2]. A correct
understanding of the needs of entrepreneurship and
well-trained and inspired educators can lead to
higher levels of entrepreneurial intentions and
success, both among the younger generations [4],
but also among experienced employees, interested in
an entrepreneurial or intrapreneurial career [5].

CEDEFOP  (European Center for the
Development of Vocational Training) insists that all
those involved in career guidance and
entrepreneurial education of young generations must
be well trained and have practical and theoretical
skills to effectively manage this continuous training
process [6]. Economic and entrepreneurial education
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must provide students with essential skills to start a
business, teach them the knowledge necessary to
identify opportunities, but also day-to-day business
management [7-10]. The EEE approach must be
interdisciplinary, creative and directed towards the
real problems of setting up and running a business
[11]. Involvement in teams, participation in training
sessions, business plan competitions [10],
interactions with entrepreneurs and business experts
and network development [11] are all viable
opportunities to combine the theoretical aspects with
the practical ones, to “get out of the classroom”. Or,
in a more suggestive expression, teaching of
economics and entrepreneurship must stimulate
students to think, and then to act [12].

Entrepreneurship and economic education
in Romania

Several studies in European Union member
states have shown that participation in EE
programmes raises the probability of engaging in
entrepreneurial activities by 35% on average a total
of which 7 percentual points come only from the
improved  self-perceptions  regarding their
entrepreneurial skills by the participants [13]. Even
though academics together with international
institutions and organizations stress out the
importance of EE and financial literacy for
individual, societal and economic development,
entrepreneurship education in the EU is optional and
only a handful of countries have made it
compulsory. “On average, EU countries spend about
one third of their public expenditure for education on
pre-primary and primary education; 41% on
secondary education; and 15% on tertiary
education” [13, p. 17]. As far as Romania is
concerned, the Report highlights the low level of
public spending on education compared to the very
high needs, especially compared to the EU [13]. The
recommendations are that additional funding is
desirable and also better support for teachers for
raising the quality of education through sustained
continuous professional development. As far as
adult learning is concerned, the proportion is still
low despite the demand for upskilling and reskilling.

Data included in the last Global
Entrepreneurship Monitor (GEM) Report for
Romania show that the early-stage entrepreneurial
activity rate was 11.35% in 2014, showing an



ascending trend, from 10.1% in 2013, a higher rate
than the ones displayed in countries such as Croatia,
Hungary and Poland and similar to the rate measured
in Lithuania [14]. The Report shows that the best
rated conditions for the entrepreneurship framework
in Romania are the internal market dynamics,

r Internal Markets

professional and commercial infrastructure and the
less rated conditions are regarding government
policies, entrepreneurship education  and
entrepreneurial finances [14], as presented below in
Figure 1.

Figure 1.

Dynamics
Professional Infrastructure
Commercial Infrastructure

Government Policies
Entrepreneurship Education

Entrepreneurial Finances

Entrepreneurship framework conditions in Romania, strengths and challenges
Source: Author depiction, data from Entrepreneurship in Romania Country Report 2014 GEM [14]

The challenges encountered in the Romanian
entrepreneurial framework together with the
strengths are common in more European states, such
as Poland, Croatia or Hungary, but some of them are
more pressing in Romania. The most pressing
identified challenge is the support of government
policies to entrepreneurship, followed closely by the
need for financial support and the need for
entrepreneurship education and training [14]. The
amplification of the entrepreneurship, besides the

different motivational factors, such as an
independent lifestyle, demographics, the
development of new technologies and digitalization,
the traditional superhero portrait of the entrepreneur,
income increase, social issues determinants like the
will to initiate environment and social protection,
raise of the entrepreneurship education levels and
many other reasons.

With regards to the education of the Romanian

entrepreneurs, Table 1 gathers data regarding their

macroeconomic developments include several educational level.
Table 1.

Educational level | Potential | Intentional Nascent Young TEA EB

Some secondary 6.1 10.7 49 5.5 5.3 4.00
degree

Secondary degree 443 51.5 38.9 343 37.0 39.1

Post-secondary 33.0 29.6 36.4 37.8 37.2 42.6
degree

Craduate 16.6 8.3 20.0 22.4 20.6 14.3

experience

Distribution of Romanian Entrepreneurs by education, 2014 (%)
Source: GEM, Adult Population Survey, Romania, 2014 [14], Badulescu & Cadar (2016) [15]
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Data contained in the table reveals that more
than 42% of the established business owners have at
least post-secondary education and more than half of
the intentional entrepreneurs have a secondary
degree. Young entrepreneurs therefore are inclined
toward obtaining higher education in Romania, just
like the established business owners and the higher
rates of entrepreneurs that have graduate experience
are among the young entrepreneurs.

With regards to entrepreneurship education in
Romania, according to national experts, the “the
entrepreneurial education in primary and secondary
school is ranked lower than in post-secondary,
vocational, professional, college and university
education” [14, p. 41]. The highest value given by
national experts for the Romanian entrepreneurship
education is for the question regarding if “Colleges
and universities provide good and adequate
preparation for starting up and growing new firms”
showing relatively high level of confidence with
regards to the ability of the Romanian universities to
prepare young people to start and grow new
companies, the highest score compared to the other
countries included in the study, followed by
Lithuania, while the lowest score was given for the
Croatian colleges and universities. Even if compared

The national culture emphasizes the responsibility that the
individual (rather than the collective) has in managing his or her
own life

The national culture encourages creativity and innovativeness

The national culture encourages entrepreneurial risk-taking

The national culture emphasizes self-sufficiency, autonomy, and
personal initiative

The national culture is highly supportive of individual success
achieved through own personal efforts

(=]

to the other countries included in the study,
Romanian entrepreneurship education is scored
slightly higher, the rating is still not satisfying and
display an important need for enhancing the quality
of the entrepreneurship education provided at all
levels.

The need for raising the level and quality of the
entrepreneurial and financial education is not only in
the hands of the public institutions. The role of the
society in fostering and encouraging an
entrepreneurial mindset is an important indicator of
the entrepreneurship levels in a certain country but it
can be viewed also as an indicator of the level of
entrepreneurial  education provided for the
population, due to the important issue of
understanding the economic and societal outcomes
of the entrepreneurship, relevant for economic
development. The highest score was obtained at the
following statement: “The national culture
encourages creativity and innovativeness” (2.78);
while the lowest when the issue in question was
whether “The national culture encourages
entrepreneurial risk-taking” (2.29). The statements
were rated on a scale from 1-5 with 1 meaning
“totally agree” and 5 “totally disagree” and the
results for Romania are displayed below in Figure 2.

Figure 2.

2.63

2.78

2.29

2.77

2.56

0.5 1 1.5 2 2.5

Cultural and social norms in view of the national experts in Romania (1-totally disagrees, 5-totally agree)
Source: Global Entrepreneurship Monitor National Expert Survey database 2014 [14}

In order to raise awareness regarding the
essential role and the positive effects
entrepreneurship on  the societal  welfare,

3

entrepreneurship education plays a major role in

of modelling a society that welcomes and supports

entrepreneurship. While formal education plays a
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major role in equipping young people with
entrepreneurial skills, there are non-governmental
actors such as non-profit organizations like Junior
Achievement = Romania or  Erasmus  for
Entrepreneurs, that play an important role EE and
financial education in partnership with the public
educational system. These non-profit organizations
enable young people to experience and meet with
others and exchange knowledge internationally and
prepares them for the labour market and for starting
a new business, equipping them with an
entrepreneurial mindset, skills and knowledge.
When it comes to financial literacy, the
numbers are not optimistic, as a 2020 OECD report
shows after a survey with the purpose of assessing
financial literacy. 26 countries were included in this
annual study and 125.787 adults were interviewed.
The results represent the sum of three elements [16]:
(1) Financial knowledge score (takes the range 0 to
7), (2) Financial behavior score (takes the range 0 to
9) and (3) Financial attitude score (takes the range 1
to 5). The results show the scores out of the total of
21 points and the average scores are 12.7 for all

Understanding
risk
diversification

Understanding
the definition of
inflation

Understanding risk and return

Understanding
correctly both
simple and...

Simple
interest
calculation

Understanding
interest paid on
a loan

Time

value
of...

S

10 20 30

countries and 13 for OECD members. Romania
(11.2) is among the most financially illiterate
countries in survey, together with Italy (11.1) and
Colombia (11.2) while the most well-performing
scores were achieved by Hong Kong (14.8),
Slovenia (14.7) and Austria (14.4) as depicted in the
2020 International Survey of Adult Financial
Literacy published by OECD [16]. The report shows
that even the highest scores that were achieved by
adults in Hong Kong were still only at 71.1% of the
total, which only suggests that a basic level of
financial knowledge, some long-term healthy
attitudes towards saving money and handling
finances and general financial prudent behavior [16].

Knowledge can model behavior and attitude;
therefore, a proper financial education would raise
the financial awareness and knowledge, which will
therefore enhance the financial behaviour and
attitude. The seven questions regarding the financial
knowledge of the surveyed adult Romanian
population are displayed below in Figure 3, together
with the percentage of respondents who gave correct
answers to those questions.

Figure 3.

76.5

36.9

40 50 60 70 80 90

Percentages of respondents who gave correct answers to the seven financial knowledge questions
in the OECD financial literacy survey in Romania
Source: OECD, 2020 [16]

36



It is a worrying concern that only 14% of the
adult Romanians taking part in the survey managed
to understand correctly simple and compound
interest. This issue can have major economic and
social impact, considering that financial education
could contribute to lowering the number of non-
performant loans for example by lowering the
appetite for risky loans and nurturing a more rational
behavior considering the negative influences that
can arise especially in the case of a crisis. According
to a release by National Bank of Romania (NBR)
“Romania does not have a national strategy for
financial education” but, even if NBR does not have
an official mandate for financial education it is
involved in spreading awareness and sustaining
financial education in Romania [17]. Another
pressing issue is the fact that adult Romanians do not
understand the time value of the money, with only
36.9% of the respondents providing a satisfying
answer to the time-money related question. The
highest percentage of correct answers were given in
relation to understanding the interest paid on a loan,
with 76.5% of the respondents being familiar with
the concept. More than half of the respondent
understand the definition of inflation (a popular
subject in media) and risk and return.

The main organizations involved in Romanian
financial education are the commercial banks, the
Romanian Banking Associations, the NBR in
partnership with the Ministry of Education, Bank
Deposit Guarantee Fund and several NGO’s [17].
The main target groups identified by the NBR are the
pupils and students, teachers, banking/business
communities, the academic management, the media
and the public at large.

The tools proposed by NBR in the spread of
financial literacy for the target groups are seminars,
public conferences, group visits, digital tools and
written materials. There are several projects
developed to raise financial literacy in Romania and
the results are showing a growing positive outcome
in terms of participants in the programmes which are
developed in partnership by private and public
companies, together with several NGO’s.

Even though EE and financial literacy in
Romania are at an incipient level, the growing
interest toward raising awareness and enhancing
skills,  behaviors and  attitudes  towards
entrepreneurship and financial literacy depict an
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optimistic trend and more partnerships are formed in
order to fill the existing gaps and contribute to the
overall development of entrepreneurship in
Romania, to enhance innovation, competitivity and
economic and social prosperity. More digital tools
have to be developed in order to reach the young
people and local projects should be implemented by
creating private-public partnerships and enhanced
cooperation with the entrepreneurship and financial
education providers.

There are steps taken in the correct direction for
setting a proper framework for EE and financial
education in Romania, starting with 2011 a new Law
of Education was adopted with the purpose of
modelling the Romanian educational system to
today’s labor market needs and economic, financial
and entrepreneurial education are part of the reform
process in Romanian education [18]. Starting with
the new educational law, financial education was
incorporated in the school curricula with one
programme approved for the middle school level and
one at high school level. The recommendation is that
all educational institutions that are interested in
delivering financial education should develop an
optional programme concerning financial issues.

Conclusion

The national and international organizations
that seek to raise awareness regarding financial
illiteracy and the need for economic and
entrepreneurial education (EEE) suggest that the
challenge is to find the proper ways and the proper
channels for promoting them. The main identified
issues among young people are the skills of young
people, low exposure to entrepreneurship and the
lack of role models, high administrative and
financial complexity, the low focus on growth
entrepreneurship and expansion and increased focus
on the other hand on SMEs [19]. The responsibility
of the governments remains to create the proper
implementation  framework  where  NGO’s,
universities and private companies unite efforts to
promote EEE and financial literacy. Theoreticians
advise that EE should be taught in a practical way,
using innovative techniques and teaching should be
focused on providing the students with an
entrepreneurial mindset rather than the traditional
approach that was focused on delivering good
employees.



As far as Romania is concerned, the findings
reveal a low level of financial literacy, Romania
being one of the least financially literate in the
surveyed countries as OECD has shown in latest
study but scoring slightly higher than Italy, close
to Germany’s score and just slightly below the
average score of the surveyed countries with 1.5
score points below the average. Several authors
argue that the role of the state in providing
financial and entrepreneurship education is
debatable, due to the lack of transparency and due
to the political aspects. But also, in Europe there
are discrepancies between countries as well
between genders regarding financial literacy.
Placing Romania among the most financially
illiterate countries in the world and also due to the
national experts’ commission assessment revealed

a mediocre approach toward economic, financial
and entrepreneurial education.

In the aftermath of the previous financial crisis
and now even more after the global pandemics and
political crisis where people lost jobs, companies
went to bankruptcy and a new mindset and new
skills are required, colleges, governments, regional
authorities and private actors have displayed various
efforts in order to raise financial literacy and to
implement entrepreneurship education through
various forms. In order to unite their efforts, the
above-mentioned involved parties should cooperate
to provide unitary and more impactful activities for
the population. The power has shifted now from the
state to private actors and the role of private
companies in this process is still unclear and future
research is recommended in this direction.
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O MPOBJIEMAX ITOAI'OTOBKHU U OBPA3OBAHUS YIIPABJIEHLIEB
BBICIIEA KBAJITU®UKAIIUA B APMEHUU

T'pucopu Bazanan

EVA, kagpeopa Vnpasnenus, 0.5.H., K.m.H.
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Apmenusn

Pesrome

Spppexmusnocmsv u kauecmeo 0ocmudCenus cmpamecuiecKux yenetl, 3akpeniénnvix ¢ Koncmumyyuu,
HAXO0O0SMC3L 8 3A8UCUMOCTIU OM IPHEKMUBHOCIU U KAYeCEa 20CYOaPCMEEHHO20 YNPABILeHUS, 8 MOM YUCTIe
om cgepvl 0bpazosanus. IhhexmueHocms U KAuecmeo YNpAaeieHus 3asuciam om 3¢ggdexmusnocmu u
Kawecmea peuienust YnpasieH4eckux 3a0ad U NPUHUMAeMblX YIPaGIeHYeCKux pewenutl. dggexmusnocme
U Kauecmeo pewenull Haxo00sMcs 8 NPSAMOU 3A8UCUMOCTIU OM NPOPECCUOHANLHBLIX, O€L08bIX U TUYHOCIIHBIX
Kawecme Kaopog gvicuiel Kkéanuguxayuu. B Apmenuu kaopog vicuteli Kéaruguxayuu, 8 4acmHocmu IKOHO-
MUCMO8- YNpasiienyes, 20moeam yepe3 acnupanmypy u O0OKmMopanmypy no Hay4Hou cneyuaibHocmu «IKo-
HOMUKA U YnpasjieHue HAapoOHbIM XO03AUCHMEOM U €20 ompaciamuy. B cmamve uccredyromces
KOHYenmyabHvle npodnemvl NPUYUH  HeIP@DEKMUSHOCMU NPUHUMAEMbIX —peweHutl 6  cgepax
2ocydapemeenozo ynpasnenus u oopasosanus. Ilpeonazaromes nymu ux pewieHus u 060CHOBbIBAIOMCS
coomseemcmeyroujue peKkoMeHOayuu.

Kntouesvie cnoea: rocynapCcTBeHHOE yIpaBiieHHe, oOpa3oBaHue, 3pGEeKTUBHOCTh, Ka4eCTBO, KapHhI,
MHTEIUICKTYaJIbHBIN KaluTall, pelieHue, aclupaHTypa, JOKTOPaHTypa, JIUIep.

Beenenne ynpasiieHus. Bo3HUKaeT IPOTUBOPEUNE MEKIY BbI-

Heab HacTOAIEH CTaThU HANpaBlI€HA HAa COKUM YPOBHEM IIOKa3aTelel 4ell0BEYECKOro Io-
pellieHHe aKTyaJlbHBIX NpoOJeM BBIABICHUS M  TeHIUala (MHTEUIEKTYalbHOIO KalluTaja) CTpaHbl
CHUCTEMaTU3allui KOHLENTYaJIbHBIX NPUYMH HEe3(- M HU3KUMH MOKa3aTeIsIMU YNpaBJIEHUs FOCyIapcT-
(EKTUBHOCTH NPUHUMAEMBIX pEUIEHHH B cpepax BOM M HKOHOMHUKOH. B mpaBuTenscTBE U B
rOCYJapCTBEHHOIO YIpAaBIEHUS U 00pa3oBaHMA. NPOQWIBHOM MHUHHUCTEPCTBE 10 CHUX HOp AyMaroT
JUis  IOCTHXKEHHMsA LENIU OIpeleNieH KOMIUIEKC (MOJYKET ObITh, Jake yBEPEHBI), UTO YIPABICHUE —
3aa4. C MX yd4eToM IpeUIOKEH ONTHMAJIBHBIA  3TO HE HaydHas CIELHAJBbHOCTb. YTIPaBJICHUE U B

MeXaHU3M MOJITOTOBKHU u oOpa3oBaHMs ~ aKaJEeMUYECKHX Kpyrax HE paccMaTpUBaeTCs Kak
yIpaBieHIeB BbIciield kBanu¢pukanuu. [is ero  caMocTosiTenbHas HaydHas CIEIHaTIbHOCTD.

UMIUIEMEHTAIUN 000CHOBBIBAETCS cucreMa 3agaum ynpasieHus, OeccropHo, TpeOyIoT OT
B3aMMOCBS3aHHbBIX PeKOMEHIALMI. MeHeKepa OOIINPHBIX 3HAHUI U YMEHUS MBICTUTb,

IMonyyeHHble pe3yJbTAThl HCCIENOBAHMA  JOBOIUTH NPUHATHIE PpEIICHHS IO KOHKPETHBIX
BIIEPBBIC MOKA3bIBAIOT, YTO B MPABUTEIHCTBE ApP-  IEJICHANPABICHHBIX COIMAIbHO- JKOHOMHYECKUX
MEHUU, KaK B [IPOIILIOM, TaK ¥ B HACTOSIIIEM MHOTHE  PE3yJbTaTOB. PYKOBOJAMTH W OpraHM30BBIBATH —
PYKOBOOUTEIN AYMArOT, 4YTO YMCIOT MNPABUTH WU IMOHATHUA pa3HbIC, HAJIUIUEC Y OpTraHU3aTOpa Ka4€CTB
ynpapiats'. OJHAKO JUIIb HEMHOTHE U3 HHX PYKOBOAHUTENs BEChbMa 4acTO HEJOOLEHHBAETCS B
obnmamamm u oOmamaroT KomMmneTeHmusMu dpdek- coBpeMeHHOM yIpaBlieHUHu B ApmeHuu. Jlumeps
TUBHOTO yrpasiieHus. Cpeid HUX HEMAJI0 TAIAHT-  IOJUTHYECKUX MAPTHH, 32 PEIKUM HUCKIIOYCHHEM,
nuBBIX Jrofei. Ho y GONIbIIMHCTBA U3 HUX HET COOT-  HE SIBIISIFOTCS OPraHM3aTOPaMU, BJIACIONIMMHU 3Ha-
BETCTBYIOIIEr0 00pa30BaHus, 3HAaHUH, OIbITA, yME- HUSAMH U YMEHUSAMH Ui 3(PPeKTUBHOrO yIpase-
HUI W HaBBIKOB (KommereHIwii) 3¢ ¢dextuBHoro Hus. [Ipexe Bcero, 3TH OpraHu3aTopsl (JODKHOCT-

! Baransu T'. (2007). CHmkeHMe KaueCTBa rocylapcTBeH-  [Ha mpumepe Apmennn]. «[ocynapcTeeHHas Ciryx6a»,
HOTO YIpaBJeHUs - yrpo3a HalMoOHaJIbHOW Oe3omacHocT  MockBa, 4, 2007T., cTp.173-180.

40



ueie Jjuna win JIIIP) momxHel ymers dop-
MYJIMPOBATh LM, CTPATETHH U 33/1a4H, peaTn3ylo-
IIMEe CTPATETUIO UCXOMAS U3 CTPATETUUECKUX IIETIeH,
u3noxkeHHeix B Koncrutymuu PA. Ux peiictBus
BCerga JOJDKHBI OBITh OTpaHMYCHBI PaMKaMHU
KOHCTUTYIIMOHHBIX CcTparermyeckux uened. Kaxk
MpaBWJIO, MEHEIKeppl B OuszHec cdepe He
pykoBoacTBytoTcsi KoHcTuTynmed, y HUX OfHa
cTpaTerust — 00eceuyuTb MaKCUMaJIbHYIO IPUOBLIb
st ce0s mubo ang ceMbu. Jluia, 3aHUMaronue
MOJUTUYECKHUE JIOJDKHOCTH, YWICHBI IPAaBUTEIIBCTBA,
MUHUCTPHl M MX 3aMECTUTENN JaKe HE MPOXOIST
TECTOBBIH  OTOOp W  HAa3HAYalOTCS  TJIABOM
UCTIOJIHUTENIFHON BJIACTU IO W3BECTHBIMHU TOJIBKO
emy TpeboBaHusiM. B moBcenHeBHON pabore
OpraHu3aToOp, YIpPaBJICHEI WIH PyKOBOAUTEINb CTall-
KHBAETCsI C HEOOXOJMMOCTBIO IPUHSTUS MHOXKECTBA
MEJIKUX W KPYIHBIX PELICHUH, KOTOpBIE, TEM He
MeHee, B CyMMe IPUBOIAT K YCHEXy WJIH MPOBATY
TOTO JieJ1a, 33 KOTOPOE OH HECET KOHCTUTYILIMOHHYIO
OTBETCTBEHHOCTb.

OfHUM OMBITOM WM HMCKYCCTBOM MBI HE
CMOXEM TOJIyUYUTh JKEIAeMYyI0 «CHIIy» YIIpaB-
JICHYECKOTO JeWCTBHs - 0e3 HayKW, KOTopas Bce
BpeMs Pa3BHBAETCS. YUUTHCS HAa CBOUX OIIMOKAX—
3TO OYEHb JOPOTOe yIOBOJILCTBUE HE TOJBKO IS
Apmennu. Ho 10, 4T0 MBI Ha3bIBacM HAYKOMH, €CTh
cUcTeMaTH3anusi W CYMMHPOBaHHe 3HAHMIA H
onbITa. 3HaHUH TOJBKO B chepax Macc-mMeaua, Kyp-
HAQJIMCTUKK, UCTOpPHUH, OE€30IacHOCTH Win B OaH-
KOBCKOW cdepe, B (UHAHCAX WIM B OHW3HECE SIBHO
HEJIOCTaTOYHO. PykoBoaMTEN0 HEOOXOIMMO 3HATh
ropa3fo Oojblile, HapuMep, O TOM, KaK HOBBIE
3HaHWS TMPUMEHATh Ha IPAKTHKE, TaK KakK OIIbIT,
3HaHWE U YMEHHE X MPUMEHSITh — 3TO HE OJTHO U TO
’Ke. B KOHCTUTYIIMOHHOM yNpaBICHUW 3HAHHSA
TpaHC(hOPMHUPYIOTCSI B HAYKY, €CIM SIBICHUS WM
TIPOIIECCHI TIOIAIOTCS KAYeCTBEHHOMY H3MEPEHHIO”.
Te wnu MHbIE OTKJIOHEHUS OT LIENHU JIOJDKHBI UMETh
Hay4Hble OOBSICHEHMs, @ HE NPOU3BOJIbHBIE TOJKO-
BaHMs TEPBBIX JHI[ TOCYIapCTBa; (haKTaMH IpH3-
HAIOTCS TOJBKO T€ PE3YJIbTAThl, KOTOPBIE MOTYIEHBI
MHOTO pa3, MHOTUMH HaOJIo#aTeNs MU pU
OJIMHAKOBBIX METOJaX MOHUTOPWHIrA, U3MEPEHUS U
OIICEHKH; THIOTE3bl BBIIBUTAIOTCSA IS OOBSICHEHHS

2 Baransn I.A. (2017). KOHCTHTYIIHOHHBIH MEHEKMEHT
(MeTononorus, NPUHLMUIBL, TexHoyoruu). MoHorpadusi.
MomHorpadust (ABTopckoe usnanue). Epesan, 2017. - 212
CcTp.

41

YK€ CYIIECTBYIOIMUX (AKTOPOB U TIPOBEPSIOTCS
BCEMH  JIOCTYIHBIMH  CHOCOOaMM;  THIOTE3a,
COXpaHSBIIASACS TOJ TSDKECThIO (DAKTOB B TCUCHHE
MHOTOJIETHEH TPOBEPKH, NPUOOpETaeT CTaryc
3aKOHA; 4YTOOBI OOBACHUTH 3aKOHBI CO3JAI0TCS
TEOpHH, KOTOPhIE, B CBOIO OYEPE/b, MOJBEPraroOTCs
npoBepke. Hu oauH Tmpe3usieHT ApMEHHH HE
0000 CBOW COOCTBEHHBIM OIBIT IEpe]] CBOCH
OTCTaBKOW WJIM TIEPE]] 3aBEPIIEHUEM CPOKa CITYKOBI
W HE TpeACTaBWI OOIIECTBY OTYeTa O CBOEH
JIeSITCIHFHOCTH JTaXKE B BUJIC aHATUTIYSCKOM 3aITICK.

Cpean  OCHOBHBIX  MPEUMYLIECTB  HayKu
yIpaBleHUs: JAeJ0BOH y4eT, KOTOPhIi HM B KOEM
CIlydae He CeAyeT IyTaTh C apMSHCKOW MapaurMoin
MOJICYETa BBITOJIBI, JOXOJ0B, MPUOBIICH U YOBITKOB.
JlenmoBo#t y4eT neTanbHO HCCIEAyeT BCe cOaaHCH-
pOBaHHbIE TIOKA3aTEIH, OTHOCSIIMECS K KiacTepy
NpUOBUTM U YOBITKOB, KaK K IeJIeHANMPaBJIeHHOU
cucTeMe, TIPOBOJS CTPOTO€ pasziiuuue, HarpUuMep,
MEXTy IIEHOW yIPaBJICHUS TOCYIapCTBEHHOIO JI0JIra
U €0 CTOMMOCTHI0, oka3aTeaeM BBII u puaamukoit
YHUCJIEHHOCTH HACEJICHUs, MaTepUaJbHbIMU U HEMa-
TepUaTbHBIMU MOKA3aTESAMU, MEXKY YETOBEUECKUM
W UHTEIUJIEKTYyalbHBIM  KalHWTajlaMHu; HU3y4deHue
npoiuecca ynpapJieHH Kak padouyero mpoiecca,
KaK KJIacTepa JeiicTBHii, B KOTOPOM DEIIICHHE CTa-

HOBHTCS  TIPOAYKTOM,  KA4ecTBO  KOTOPOro
HE00X0UMO H3MepHTh u OLICHHTH;
00BLEeKTHBHOCTL M YeCTHOCTBb, a TAKKe IpyTrHe
TIpenMyIIecTBa’.

llenp Hayku ynpaBleHUS COCTOUT, MPEX[E
BCETO0, B TOM, YTOOBI CBECTH MOTYYCHHBIE KOJTHYECT-
BEHHbIE M KAauyeCTBEHHbIE JaHHbIC, (AKTBl U
dakTOppl B HEKOTOPYIO  CHUCTEMY,  Xapak-
TEPHU3YIOILYIO BHYTPEHHIOIO M BHEIIHIOIO CUTYaIUH.
OTO MpeAnonaraeT BBIABUKEHUE THIIOTE3 O TOM,
no4yeMmy JaHHbIe (aKTOPHI BIMSIOT UMEHHO TaKUM
o0pa3oM, a Takke MO3BOJSIOT CPOPMHUPOBHIBATH
"3aK0HBI" WK "3aKOHOMEPHOCTH" M B3aUMOCBSI3H,
JIeCTBYIOIIME B JAHHOM curyauud. JJjis BBINOJ-
HEHHUSI BCEro 3TOro HEOOXOAMMO IPOBENEHHE HE
TOJIBKO M3MepeHMil, HO U HCCJIeJOBAHHMe OIle-
paumii, Bcero pabouero mpoiecca MEHEIKMEHTa,
OLICHKY pPEe3yJbTaTOB IO KIIIOUEBBIM I1OKA3aTENsIM,
BXOJISIIIIMM B CUCTEMY COaJlaHCUPOBAaHHBIX MH/IMKA-

3 Baransu O.I. (2016). Yupasnenue (GOpMUPOBaHUEM H
pa3sBUTHUEM HHTEIUIEKTYaIBHOTO KanuTaiga (KOHLeMIHs,
TEXHOJIOTHS, CHUCTeMOTexHHWKa). Monorpadus. Epesan,
"Mera IIpunt", 2016. — 236 c.



TOpPOB W WX 0000IIeHNEe B WHTCPAKTUBHOM HWIIH
JIMAJIOTOBOM DPEKMME, HalmpuMep B IIEHTpax Mpu-
HATHS pEUICeHWH, B KaOWHETaxX CUTYalMOHHOTO
aHaIu3a " T.JI.

B ornuuue oT urpel B mIaxmartbl, TA€ €CTh
nojaHas WHQOPMAIUs, OIpeNeNsiomas MpPUPOILY
JTAHHOW UTPbI U YKa3bIBaIOLIas IPaBUIbHYIO CTpaTe-
THIO JUTS TAaHHBIX OOCTOSTENBCTB, B YIPABICHUH 110
CYIIECTBY CBOEMY MBI IMEEM JIEJIO C UTpamMu ¢ "He-
nojHoi uHpopmammeir". Takum oOpazom, coc-
TaBHbIE M HambOoyee BaKHbIE, KITIOUEBBIE, CHCTE-
MOTEXHUYECKHE 3Talbl YIpPaBIEHUS — CTpaTerus,
pelIeHH s, CXeMa U3MEPEHHsI M OLIEHKH IpoLiecca yi-
paBJICHHS - TOJDKHBI OBITh A(()EKTHBHBIMU (COOT-
BETCTBOBATb CTPATETHYECKUM TPEOOBAHUAM, LENISAM
u 3amadaM KoHCTHUTYIMM), TaKk KaK OHHU JOJDKHBI
"cropaBiATbCA" € TEM, YTO MOXKET IPOU3OUTH B
nporiecce NeATeNbHOCTH TrocyaapcTBa. OCHOBHBIE
PpOo0JIEMbI HU3KOH 3P PEKTUBHOCTH TOCYTIPABICHUS
B ApMeHuu — 310 He3pPeKTUBHAs cTpaTerus, Head-
(eKTHBHBIC yNpaBIEHYECKUE 3a/a4d M PEIICHHS,
KOTOpblE U MPUBOAAT K HE3(P(PEKTHUBHOMY YIIPaB-
JeHUI0 (K HEKauyeCTBEHHBIM €ro pe3ysbTaTraM) BO
Bcex chepax xm3HemesrenbHocTH. Ho camas
rJlaBHas npoljema - 0TCYTCTBHE YIPABJIeHYeCKHX
KaJpoOB BbICHICH KBAJIU(UKANUN, TOCKOIBKY
UMEHHO OHHU ONpEAEISAI0T CTpaTeTuH, 3a/1adH,
MPUHUMAIOT PEHICHUS M OLIEHUBAIOT PE3YJIbTaThl
3TUX PEIICHUM.

Hcnone3yemble Ha

IIPAKTUKE  CTPATETHU,

3aJauM, pEHIeHH M CXEMbl YIpPaBICHHS, Kak
MPaBUJIO, OCHOBAaHbI Ha MOBEPXHOCTHOM AaHAJIM3E
CUTyaluH, W  DKCTPANOJSALMUA  HUMEIOLIUXCA
pe3yJIbTaTOB B OyIyIlee, KOTOpBIE CTpOsTCS Oe3
HayLIHO—O6OCHOBaHHI>IX IMPOrHo30B, KakK IIpaBUIIO,
HEa/IeKBaTHBI.

Beixon mpencraBisiercss B (popmMupoBaHHH
CTpaTeru, 3ajay, peleHU U CXeM yIpaBiIcHUs Ha
HAY4YHOI OCHOBE C ITIOMOIIBIO HUCCIIEIOBAHUS LIEHbBI
BO3MOXKHBIX CTpAaTeruil YIpaBJICHUS Ha OCHOBE
CUCTEMBI cOaaHCUPOBaHHBIX MOKa3aTelen.
JeaTenbHOCTh OpraHW3aTOPOB WU PYKOBOAUTEIEH
CTpaHbl CBsi3aHA C HEOOXOJMMOCTBIO PpEHICHUS
YeThIPEX MHTEIUIEKTYaJbHBIX 337au: NpOBeJAeHUe

4 Barausu T'.A., Baransn, O.I'. (2005). BupryanbHble
TEXHOJIOTUM MEHEKMEHTa (CHCTEMOTEXHHMKA 3JIECKTPOH-
Horo yrpasieHus). Monorpadus. Epesan: «Hxapy, 2005,
368c.
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AUATHOCTHKHU CUTYallUM; OMNpele/IeHHsl cTpare-
TMH W COOTBETCTBYWOIIMX 3a4a4; NPUHATHS
pelienuii; opranmzanusi ynpasjenusi’. Tobko
HayKa MOXET IIOMOYb B KaXJIOM U3 YCThIPEX
CIIy4aeB. Hamnpuwmep, HayKa  YIpaBJEHUSA
npoekraMu. OHa MOXET IIOMOYb TakXke B
onpeeNeHu U cpaBHEHUH 3()(HEKTUBHOCTH BO3-
MOXHBIX  myTed  ynpasienus.  Crparerum,
KOTOPBIMU PYKOBOACTBYIOTCSI JTHUIAEPHI, HUMEIOT, II0
KpailHel Mepe, HE MEHbBIIYI0 3HAYUMOCTh, YEM
HaXOZSIIMECS B UX PACIIOPSIKEHUH CPEICTBA.

Ha npakrtuke, naxe B paMKax OrpaHUYEHHBIX
BO3MOXKHOCTEH, Omnarojmaps Hayke, MOXKHO IIO-
BBICUTh MHTEJUIEKTYaJIbHBII KalluTaJl TOCyJapCTBa U
BbIpa0OTaTh ONTHUMAJBHYIO CTPATErHio, MPUHATH
TaKMe pEIICHUs W LEJICHANPABICHHO YIPaBIISTh
mpoueccom, YTOOBI [NOJIy4uTb B HUTOI'€ HAMHOI'O
KaueCTBEHHEE PE3yJIbTaT, YeM B HACTOSIIEE BPEMsI-.
['ocyapcTBeHHBIE CIlyKalle M JIOJKHOCTHBIE
JUUa HE JOJDKHBl NPUBOAUTH HAAyMAaHHbIE
MPUYUHBI, KOTOpPBIE HE IMO3BOJIMIM MM JIOOUTHCA
BBICOKHX PE3YyJIbTATOB, 00BACHSAS HX JOCTHKCHUC

OOBEKTUBHBIMH  Tpenanocbuikamu.  [IpoGiemsrl,
KOTOpBIE HY>)KHO pelaTh WIN MIPEOI0IIEBATh, JIeKaT
B rnyOuHe Bemed, W  TPYAHOCTH  MOTYT
paccMaTpuBaThCs MPOCTO, KAK CUMIITOMBI.
[IpuBeneM HECKONBKO TMPUMEPOB, CBHJE-
TEIbCTBYIOIIMX O HE HAyyHOM TMOAXOJAE B
YIPaBICHUH rOCy/1apCTBOM. Hanpumep,

YTBEPKACHHUE O TOM, YTO “HHKTO HE MOXKET AaTh
rapaHTHIO, YTO NMOBECTKA MHpa OyaeT HMeTh
yenex (Ho ecau nem Hay4yHO-0OOCHOBAHHOU 2aApaH-
Mmuy, Mo 3ayem NPUHUMAmMb NOO00OHOe peuieHue,
puckosamv u He oymams o nocieocmeusx?). «On-
HAKO Y NPaBUTEJLCTBA APMEHHH eCTh BOJIf,
PEeNIUTEIBLHOCTD MPOITH 3TOT MYyTh”’ (TTyTh MOKHO
nPoOUMU C O2POMHLIMU NOMEPIMU, YeHa B0npoca
odosicha bvimb paccuumana). IlogoOHbIE pereHus
NPOTHBOpPEYAT HayKe ynpasieHus. Jpyroii npumep
HAJyMaHHOTO YTBEP)KIICHUS - «BO BpeMsi BTOpPOM
Kapabdaxckoii BOWHBI HHUKTO He MOIr [JaTh
rapaHTHIO, 4YTO OHa OyaeT HMMeTb ycnex IJsl
apMSIHCKOM CTOPOHBI...». Pewenus
MPaBUTENBECTBA MOTYT U JIOJDKHBI COTPOBOXKIATHCS

5> Baransn O.I. (2007). Kanuran MHTEIEKTa, MEHEMKMEHT
MHTEJUIEKTYaJIbHOTO  KanuTaia—(p(EeKTUBHBII HHCTPYMEHT
CTpaTernyeckoro ympaBieHus B Poccuu B yCloBHSX
9KOHOMUKM 3HaHus. MockBa, “KpeatrBHast sxoHoMuKa”, NS,
cTp. 66-73, N6, cp. 38-45, N7, c1p. 42-47, N9, ctp. 67-72.



rapaHTUsIMU, B IIEPBYIO O4YEpEab IPABUTEIBCTBO
0053aHO MPOBOUTH 3TH PacUeThl IEpe]] MIPUHATHEM
pemieHuss. To ecTb TIJ1aBa NPaBUTEIbCTBA HE
BBITIOJHSIET CBOIO OCHOBHYIO (DYHKIIMIO M HE HECET
OTBETCTBEHHOCTH 33  KOHEYHbIE  pE3yJIbTaThl
NPUHATBIX UM pemeHUH (KOTOpble MOJDKHBI OBITh
rapaHTUPOBAHHBIMU C TOYKU 3PEHUS JOCTHKECHUS
ycnexa). CroxuBmasics B ApPMEHUU NpaKTHKa
KpaiiHE  MPOTHUBOPEYUT  TpeOOBaHUSAM  HAYKU
ynpasnenus. [lonutuueckue auaepsl yBEpeHbl, 4To
[JIABHOE IIOCTAaBUTh «XOPOILIUE», «IPABUIBHBIC)
3amauu nepen Apyrumu. Onnako Koncruryus tpe-
OyeT HE TOJIbKO TIIOCTAaHOBKHM 3aJ1ad, HO M HX
BBITIOJIHEHHE, KOTOPOE 3aBHCUT OT Hpodeccuo-
HaJIbHBIX Ka4eCTB JIUJCPOB.

Crparerum, penieHHs, CXEMbl YIPABICHHUS M
KOHTpOJIsI Heo0XoauMo (OpMHUPOBATE € Y4eTOM
BHELIHUX Bo3/AeiicTBHil. O4eHb 4acTO Ha IPAKTUKE
B TOCYIPAaBICHUH MBI BCTPEUAEMCSI CO CIydasiMH,
KOrJla pyKOBOJUTENIM NOJYEPKUBAIOT yAady WIH
pe3yJIbTaT, a IPUHITHE BCEX CBA3AHHBIX C ATUM YII-
PaBJIICHYECKUX PEUICHUH COMpPSTraloT C PUCKOM.
OpHako HayKa yNpaBieHHs HE TNPHUAECPKHUBAETCA
TaKOIro AeTePMUHMCTCKOIO B3IJIsIAa HA SIBJICHMS.
Heo0Oxoaumo o1ieHMBaTh BEPOSITHOCTH IMOTY4YECHUS
TOr0O WJIM HMHOTO pe3yilpTaTa M, TEM CaMbIM,
(dbopMann30BaTh KOJMYECTBEHHBIMU TMOKA3aTEISIMU
9TH "puCKH'", OJHUM CJIOBOM, HAJ0 YMETh HX
U3MepATh W oueHuBarb. Jlroboe wu3MepeHue
(BEepOSITHOCTH JIOCTIDKEHHUS, BapHaHT IPOTHO3A,
pHUCKa M T.A.) MOXET pacCMaTpUBAThCS KaK TOYHAs

OLICHKA, IIOJly4€HHass C HEKOTOpOM 3aJaHHOU
CTETIEHBIO NPUOIMKECHHUS.

HerapantupoBanHsbie peLeHus -
AHTUKOHCTUTYUMOHHBI.  [Ipe3unmeHt  (rapaHT
Koncturynuu) ne wmope u e (akro 4Yacro

Hapymaer Koncruryuuo. YnpapieHIbl TOJIKHBI
TPaMOTHO YIIPAaBIATh, YYECTh BEPOSTHOCTU pACII-
pElleNIeHUs/CTOXaCTHYECKHX ~ IPOILECCOB.  JTO
npejrnonaraeT cTpeMmieHue K OoJbliel BeposT-
HOCTH  JocTwxkeHus ueneil. CroxacTuueckuit
LIeJICHAIIPABJIEHHBIA MpOILecC — 3TO TO, YTO UMEET
MECTO TP CBEPThIBAHUH BEPOSITHOCTEN, UYTO KaK pa3
U XapaKTepu3yeT MpoLecC yNpaBiIeHHUs rocyaapcT-
BOM U €T0 OpraHaMu, nmapajurmMy MOACJIUPOBAHU U
yIIpaBiI€HUs] COUUAIbHO-3KOHOMUYECKUMH IPOLIEC-
camMu. B pe3ynapTare TOTAIBHOW TapagurMbl
AHTUKOHCTUTYLIMOHHBIX YIPABJICHUYCCKUX PCIIC-
HUM, ApMEHHUs, C TOUKHU 3PEHUS €€ IKOHOMUYECKOTO
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pa3BuTHs, oOecriedueHuss 00mero 6JarocoCTOsSHUS,
HAXOJIUTCS U OyJIET rapaHTHPOBAHHO HAXOAUTHCS B
rimy6okom kpusuce. Eciu cuctema HectabuiibHa, TO
BO3/ICIICTBHE BO3MYIIECHHUSI MPUBOJUT PaAaBHOMEPHO
(GYHKIIMOHUPYIOLIYIO CHCTEMY K OYEeHb CHUJIbHBIM
KOJICOAHUSM I10 PA3JINYHBIM MOKA3aTeNsIM, KOTOpPbIE
MOTYT CTaTh emie OoJjiee HEeKeIaTeNbHBIMU ke
1ocjae TOro, Kak MPUYMHA BO3MYLICHUS Oyzaer
yctpaHeHa. To ectb nosblieHue 3PGPeKTHBHOCTH
yIpaBJeHUsl TPHU YCIOBHUAX "HECTaOMJIBHON 3KO-
HOMHUKH'" WU «HETapaHTUPOBAHHOW TOBECTKHU
MHUpa» HE BCETJa MOXET YCTPaHUTh MPOOJIEMBbI U
o0ecreynTh yCTOHUMBOE pazBuTue cTpaHbl. OHO
MOJKET CTaTh TAKOBBIM B OIPEIENICHHBIH MEpHo.
BpeMeHU (KOPOTKHIA), HO IIOTOM BHOBb BEPHYTHCS B
CBOE€ HCXO/IHOE HECTaOMIIbHOE COCTOsIHUE. Bricime
PYKOBOAMTENHN 00s13aHbI BEIOUPATh U OCYIIECTBIISTh
TaKue MMOBECTKH, KOTOPbIe OyAyT uMeTh ycnex. B
NPOTHBHOM cJiyyae Jilo0asi MHasl MIOBECTKAa, MO-
TUBUPOBAHHAA 0€30MIACHOCTHIO, MOKET alPUOPH
NPEeBPATUTHLCS B YIPO3Yy 0€30MaCHOCTH.

bes mnpuBneueHuss Hayku ymnpaBieHHs, 0e3
JIMarHo3a COCTOSIHUSI U BBIPAOOTKU ONTHMAIBHOM
CTpaTernd, TOCTAaHOBKH d((EeKTHBHBIX 3amad,
NPUHSATHS ~ yNPABICHYECKUX PEUICHUH  JBOJIIO-
UOHHBIM IyTE€M, METOJ0M Npo0 M OmHOOK B
COBPEMEHHBIX YCJIOBHSX OCYIIECTBUTH 3a4acTyIO
HEBO3MOKHO. AHaJNU3 HUCTOPUU ApPMSHCKOM Trocy-
JAPCTBEHHOCTU TIOKA3bIBAET, YTO KOTJAa MECTHBIE
BO3MOXKHOCTH HCUEpPIIaHbl, TOT/a OOIIeCTBO Ha-
YMHAeT OTAaBaThb MPEANOYTEHHUE CTPATETHH,
pEIICHUsSIM M YTMPaBICHUIO BHEIIHUX CHJ, YTO
MPUBOJUT K MOTEPE CyBEPEHUTETA.

PykoBoauTenn — mpaBUTENBCTBA psana
MUHHUCTEPCTB MPUIILTH K BBIBOAY, UTO B CTPaHE €CTh
«TIEPETPON3BOJICTBO»  SKOHOMHUCTOB, OCOOEHHO
KaHJAMJATOB M JJOKTOPOB HAYK U B 3TOW CBSI3U PE3KO
COKpAaTHJIM YHCJICHHOCTh AaCIUPaHTOB M  JOK-
TOPAHTOB MO JaHHOH crenuanbHOCTH. COKpaTuB
MOJIFOTOBKY 9KOHOMHKCTOB BBICIIIEH KBaTH(PUKAIIH,
BMECT€ C HUMH COKPATHJIH M TOATOTOBKY YII-
paBJieHIIeB BbICHICH KBAJINPUKANUHA, KOTOPBHIX U
Tak ObLJI0 HepocTaTouHO. He Obuto HayuHO 000C-
HOBAaHO  pEIIGHWE O  COKpAalleHHWH  YHuClia
CHEIMATM3UPOBAHHBIX JHCCEPTAIIMOHHBIX COBETOB.
W3 nsiTi ocTaBUIIM JIBa COBETA.

B Homenknarype cnenuansHocteit BAK Apme-
HUU OTCYTCTBYET CIELHAIBHOCTh “YmpaBjieHue*
(“Menemskment”). To ecTb TOCymapcTBO HE pas-

"



JM4YaeT 3KOHOMHCTOB B IIEJIOM M SKOHOMHCTOB —
yOpaBlEHIIEB, B YaCTHOCTH, W HE TOTOBHUT B
JOJDKHOM KOJIMYECTBE U Ka4ecTBe MPOECCHOHATIOB
yIpaBlIEHIEB  BbICIIEH  KBanupukauuu. OTH
CHEIHMAIbHOCTA CMEIaHbl MOJI OJHY, JIaBHO yCTa-
PEBIIYI0O U HE COOTBETCTBYIOLIYIO COBPEMEHHBIM
BbI3oBaM. UM korga ObUIO pEHIEHO COKPaTUTh
YUCJIEHHOCTh ACHUPAHTCKUX M JOKTOPCKUX MECT B
HKOHOMUYECKOM OJIoKe, apupMETHUECKH COKpa-
TUIM  YUCJIEHHOCTb  OIO/DKETHBIX  MECT  JUIs
SKOHOMHUCTOB-YTPABJICHIIEB.

Ha 2022/2023 yueGHbIIl T0J MPaBUTEIBCTBO
OCTaBWJIO YHCJIO ACIUPAHTCKUX OOKETHBIX MECT
Ha YpPOBHE IPONUIOTro roaa. B wacTHOCTH, B O4HOU
acripanType OblIo BbIAeNieHO 151 OrOKETHBIX
Mect. U3 Hux npegycmorpero 10 mect ajsl IKOHO-
MHCTOB, W3 HUX TOJBKO 6 IJsi IKOHOMHCTOB-
ynpaBJieHIleB BbicHield kBajgupukanuu. B to xe
BpEMS, FOPUCTOB TOXKE 6, 110 MIEKTPOHUKE, MUKPO U
HAHODJIEKTPOHUKE — 6, (U3UKOB TEOPETHKOB — 4,
pagnodu3ukoB — 5 (Bcero puzukoB — 9!).

Yro MbI MMeeM: 1) HET MacHOPTOB Hay4HBIX
CHelHanbHOCTEN; 2) B HOMEHKJIAType HayYHbIX CIIe-
[MAJTBFHOCTEN HET CHEelUaIbHOCTH ‘‘yIpaBieHUE
(“menemxment”’). Her u yTBep»AEHHBIX CTaHIap-
TOB  00pa3oBaTEeNbHBIX MpOrpaMM  OOydYeHHS
acCIMpaHTOB U JOKTOPAHTOB yIpaBIICHIIEB,
npodeccuoHanoB Bbicmied kBanupuxamuu. Ho
rJIaBHas mpoOiieMa He B YMCIEHHOCTH CIICIHAJIH-
3MPOBAHHBIX COBETOB MJIM B KA4e€CTBE WX pabOTHI, a
B TOM, UYTO TOCYyJapCTBOM HE ONPEEIICHBI
MOKa3aTeld OLEHKH KadecTBa, 00BEMA COOT-
BETCTBYIOIIMX 3HAHUN, YMEHHUH U HAaBBIKOB BBIITYCK-
HUKOB aCIUPAHTYPHl U JOKTOPAHTYPHI (HE BCE ke
YCIIEUIHO 3alUIIAI0T JUCCEPTALIUN).

[lo pemenuto mpaBuUTeNnbCTBA ApMEHUU
(2011r.) B mepeune obnactell 0OIIECTBEHHBIX HAYK
HET CHEUUAIbHOCTH ‘“‘ynmpaBjieHHe”, a ecTb —
“3xoHOMHKA M Om3Hec”. VM, Kak cleicTBHE, KO-
MHUTET [0 HayKe IPHU €XKETOJHOM pPacHpeieseHUN
¢uHAHCOB M3 OIO/DKETHBIX CPEACTB MO HACTOSIIIEe
BpeMsl B KOHKYypCaX YUYWTBIBAET CHELHAIBHOCTH
«©KoOHOMHKAa u OusHec».Takum oOpa3zom, B
pecriyOnuMKe pa3BUTHE HAYKH YHpaBjieHUe He
¢buHaHCUpyeTcs, a GuHaHCUpyeTcs «ou3Hecy. Hay-
Ka “YnpapieHue” He MOKeT Pa3BUBATHCI B
TAKHX YCJOBMSIX, OHa cjaldeeT M LieJleHANPaB-
JICHHO “yHU4TOKaeTCs”.
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[To komam MexmayHapomHON Kilaccu(UKAIUN
OECD, npunsiTas BO MHOTHUX Pa3BUTHIX CTpaHax, B
ToM uucie B P®, cymectByer oOmui pasmen
“IKOHOMUKA W OM3Hec”, KOTOpBIA BXOJUT BO
BTOpPOH ypOBEHBb KOJUPOBKH, & HA TPETbEM YPOBHE
KOJTMPOBAHUS 3TOT pasjied MOMydaeT TOJKOBAHUE,
KOTOPOE BKJIIOUAET CIEAYIoIpe 00JacTH 3HAHWN:
HccaenoBanue omepanuidi W MeTOAbI YIPaB-
JeHusi; MenemkmenT; IlpennpuHuMaTeabcKas
AeTeJbHOCTh; TpynoBbie OTHOLIEHUS U MPABO;
DuHAHCOBBIH MeHeIKMEeHT; JKOHoMHKA. To
€CTb U3 6 MO3UINI TOIBKO OJHA OTHOCHTCS HEIOC-
PEACTBEHHO K DKOHOMHKE, OCTaIbHBIC K
MEHEDKMEHTY (YIIPaBJICHHUIO) U TPYJIOBBIM OTHOIIIE-
HusaM. CenoBaTenbHo, apMsHCKas KiacCu(uKaius

ycTapeBllasi, OHa TOPMO3HUT Pa3BUTUE M HAYKH, U
MIPaKTUKU YIIpaBICHUS. B pe3ynbTaTe
pacripeniesieHre OIO/DKETHBIX CpPEACTB HE BCera
MOJy4aeT HaydYHOe 0OOCHOBaHHUE, OHO 3a4acTyIO HE
cOanmancupoBano. Ilo 3Toif mpuyMHE B HAYYHBIX
nyOnauKanusax B JKypHalax, WHACKCUPOBAaHHBIX B
CKOIIYC mo «ympaBieHUIo» («MEHEIKMEHTY»),
ApMeHHs Tak)Ke UIMEET OYeHb HU3KUE MOKa3aTeH.
Huzkuit  ypoBeHB KadyecTBa  yIpaBJICHUS,
HEYJIOBJIIETBOPUTENIbHBIE TOKa3aTeln 3¢ eKTus-
HOCTH TTOATOTOBKH KaJIpOB BhICIICH KBaTU(PHUKAIINN
00BEKTUBHO TMPUBOAAT K POCTY TOCYAAPCTBEHHOTO
JIOJITa, K TOBBILIEHHIO YPOBHS KOPPYILHUH, CHH-
’KEHUIO0 KOHKYPEHTOCIIOCOOHOCTH CTPaHbI, CO3/1aI0T
yrpo3y Ijsi SKOHOMHUYECKOW M TOCYJapCTBEHHOM
Oe3omacHocTtd. beBmmii ['ocymapcTBeHHBIN KO-
MHUTET I10 HayKe TpeoOpa3oBaH B KOMUTET 110 HayKe.
Ecnu pasbiie B ero ctpykrype GyHKIIMOHUPOBAJIO
NoJpa3AeiieHue, OTBETCTBEHHOE 3a KOMMeEpIHa-
mu3anuro pesynsraroB HUP u OKP, To ceituac ero
HeT. B ApMeHUM HET HM OJHOTO HAyyHOro HMHC-
TUTyTa, B HAaUMEHOBAaHUU KOTOPOTO BCTPEUAETCS
TEPMHH “‘yrpaBieHue”, B TO BpeMs kak 30 et Tomy
Ha3a/1 TAKUX HHCTUTYTOB OBLITO HECKOJIBKO.
[Toaroroska IKOHOMHCTOB BbICLIEI
kBaupuKanmu B ApPMEHUU OCYILECTBISIETCS B
HACTOALIEE BpeMs 10 HATH CHEeHHAJIbHOCTAM:
«Teopust 5)KOHOMUYECKON HAyKH U UCTOPHS SKOHO-
MUYECKOH MBICIN», «OJKOHOMHUKA U YIpaBJICHHUE
HapOJIHbIM XO3SHUCTBOM M €ro orpacismMuy, «Du-
HAHCBI, OyXraiarepckui yuer», «MexayHapoaHas
SKOHOMHUKa», «MareMatnueckoe MOJEIHpPOBAHUE
SKOHOMUKM». [Ipukazom MUHHCTpa MUHOOpHAYKU
P® ot 24 despans 2021 roga yTBepKACHAa HOBas



HOMEHKJIaTypa Hay4YHBIX CIIEHUAIBHOCTEH, 110 KOTO-
pPBIM MPUCYKAAIOTCS y4€HbIE CTENEHU IOKTOpa M
KaHauaarta Hayk. [1o conuaibHbIM M TyMaHUTapHBIM

HayKaMm, B TpYIMIE Hay4YHbIX CIEIUAIbHOCTEH
“OxoHomuka”  mox  mmbpamu  5.2.1.-5.2.6.
NpUBEACHBI: ODKOHOMHYECKas Teopus; Marema-

TUYECKUE, CTaTUCTHUYECKUE M HHCTPYMEHTAJIbHbIE
METO/BI B DKOHOMHUKE (IKOHOMHUYECKHE U (PH3UKO-
MaTemaruueckue); PermonanpHass u oTpacieBas
9KOHOMHUKA; @PuHaHCB; MupoBas HSKOHOMUKA;
Menemkment. Takum 00pa3oM, BMECTO yCTapeB-
meit 08.00.05 «9xoHOMHKA W yIpaBJIEHHE HAPOJI-
HbIM  XO3SHICTBOM»  CO3/laHbl JIB€ Hay4HbIE
clienManbHOCTH: “‘PerrnoHanpHas U oTpacieBas 3K0-
Homuka” u “MenemkMment”’. HeTpyaHO 3aMETHTH,
YTO POCCHUMCKas TPYIIa OTIIMYAETCS OT apMSIHCKON
TPYyMIIb, KaK M0 KOJTMYECTBY CHEIMATbHOCTEH, TaK U
10 UX HAUMEHOBAHMUIO.

3a 17 mer no 2017r. B ApMeHUM €XKEroHO
3alIMIIATUCh 48 TOKTOPOB HAayK: B CPETHEM 110 ME/IU-
IMHE - 8, 10 (PU3UKO-MaTeMaTHIeCKUM HayKaM — 7, TIO
TEXHUYECKUM HayKaM - 7, 10 IKOHOMHYECKHUM — 2, TIO
apXUTEKType U UCKYCCTBY — 1, MO IOpUCIIPYICHIINH -
1. OTn mokaszarenu CBUAETENBCTBYIOT O TOM, UYTO B
pPa3BUTUM SKOHOMHMYECKOM (M B yNpaBICHYECKOI)
HayKe ObUIM M OCTAlOTCS Cepbe3HbIe MpoOJIeMbl. 3a
2001-2009rr. yncneHHocTh MpodeccopoB, paboTaro-
nmx B By3ax, ¢ 941 cHmwmimace g0 713. OOmias
YHCIICHHOCTB MPO(ECCOPOB B By3aX YMEHBIIMIACH HA
228 yenoBek. 3a 10 jeT 4YMCIEHHOCTH JOKTOPOB
HayK, paboTaronmx B By3ax ApMeHuu, ¢ 720 cHU3U-
Jock 10 663 (ymenbimnace Ha 57 mokropos). Ilo
JTAHHBIM CTATUCTUYECKOTO KOMHUTETa YHUCICHHOCTh
npo(heccopCKO-TPENOAaBaTeIbCKOr0  cocTaBa ¢
2016/2017 no 2020/2021 rr. cHuzunace ¢ 7598 1o
6538, a UncJIeHHOCTB TOKTOPOB HAYK — C 663 110 624,
KaHAMJATOB HayK — ¢ 3257 no 2931, aka/ieMUKOB — C
31 no 23, mpodeccopoB — ¢ 806 10 709, AOIECHTOR ¢
2428 o 22015,

3a mnocnennue 17 jmer B PA mno omgHOMy
HAIpPaBJIEHUIO HAYKU B CPETHEM B I'0Jl 3aIIUIIAINCH
15 xkaHIMIATOB HAYK: 110 IKOHOMHYECKMM HAYKaM
— 61, no TexHMYECKUM HayKaM — 46, 10 METUIIHE -
41, mo ¢usmKo-MaTeMaTHUYEeCKUM Haykam - 31, 1o
APXUTEKTYpe U UCKYCCTBY — 8, MO IOPUCTIPYACHIINU
—12. IIpu aTom B rocanmapate u3 100% ciayxamux

¢ Baransu ['.A. (2019). Hayka u npakTuka ynpasinenus 6e3
Hayku ympasiaenus. 113-124 crp. COOpHUK TpynoB
MesxnyHapotHOM Hay4HOU KoH(epeHuun «CoBpeMeHHbIE
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Oosiee TIOJMIOBHHBI HE HWMEIOT HKOHOMHYECKOTO
oOpazoBanus. U3 49% caysxamux, HMEIOLUX
IKOHOMHYECKOe oOpa3oBaHue, MeHee 7% HMEIOT
MOJITOTOBKY TIO CIEHUAIBHOCTH ynpaBjeHue (Me-
HEeIKMEHT).

3HauynTeNbHA TOTPEOHOCTH B JOKTOPaX HaYyK 110
CHEIHMAILHOCTU «yNpaBJjienue». Eciu B ctpaHe Ha
OHOT0 JOKTOpPA HayK B cpelHeM npuxoasrcs 7
KAHJIWAATOB HAYK, TO HA OTHOT'0 IOKTOPA IKOHO-
MHUYECKHX HAyK - 28 KaHAUAATOB 3JKOHOMH-
YeCKHMX HAYK, FOPUINYECKUX - 17, B apXUTEKType U
uckycctBe - 7. IlonoOHast HecOanaHCHPOBAHHOCTh
MoKa3aTesnel yKa3blBaeT Ha OTCYTCTBHE HAy4yHO-
000CHOBAHHOW TIOJIUTUKHU U CTPATETHH PA3BUTUU HE
TOJIBKO HayKH, HO U TOCYIapCTBa.

Uucnennocts BoBiedeHHbIX B HUP n OKP
BCeX OKTOpoB Hayk ¢ 2016 mo 2020 rr. cHusmiack
¢ 436 no 403, kanaunatoB Hayk — ¢ 1578 no 1400.
Takum obOpazom, ecim B 2016r. 3 663 n0KTOpPOB
ToabK0 436 ObLIu BoBicueHEl B HUP 1 OKP, 10 B
2020r. u3 624 — Tonmbko 403. B 2016r. u3 3257
KaHIUIaToB Hayk Toibko 1578, a B 2020r. u3 2931
- Toabko 1400 6w1mu BoBieuensl B HUP u OKP. To
€CThb, U3 BCeX KAHAUWAATOB HAYK TOJILKO MeHee
MOJIOBHHBI  3aHMMAJIACh  HAYYHO-HCCJIeA0Ba-
TeJbCKOH J1esiTeJILHOCTBIO (0K0J10 50%). A u3
BceX JOKTOPOB HAaykK — 64%. Takum oOpasom, oc-
HOBHasl Mpo0OyieMa B pa3BUTUU HAyKU M TEXHUKU
KpOeTCcs HE CTOJBKO B OTCYTCTBHH  POCTa
YHCIEHHOCTH aCTIMPAHTOB M KAaHIUAATOB HAYK, OCO-
OCHHO TO SKOHOMHYECKUM CIEIHAJIbHOCTSIM, a B
TOM, 4YTO 3HAYUTEJIbHAsl YACTh JKOHOMMCTOB,
0CO0EHHO ynpaBJieHleB (KaK KaHAUIATOB, TaK U
NOKTOpPOB HayK) He BoBjeueHbl B HUP u OKP. A
€CJIM OHM HE BOBJICYEHBI, TO OT HUX HE CIEIyeT
OKHJaThb U pOCTa CTaTed B JKypHaJlax, MHAECKCH-
poBanHbIX B 6azax SCOPUS wm Web of Science, a
TaKkKe  pocTa  KadecTBa  JMCCEPTALIMOHHBIX
UCCJIEJOBAHUN U KaueCcTBa MPENoAaBaHus U T. 1.

YHCIeHHOCTh aCIIMPAHTOB M KaHIUIAaTOB HAYK
BO BCEM MHpPE pacTeT, a B APMEHMH CHUKAETCS,
YUCIIEHHOCTh ~ MEHEKEPOB JOKTOPOB |
kanauaaroB Hayk B CLLIA, B EBponelickux cTpanax,
B Typuuu pacrer, a B ApPMEHUU CHHIKAETCS.
Komurer no nayke PA He mnpuuepxxuBaercs
PEKOMEHIyeMbIX CPEIHEB3BEUICHHBIX MOKa3aTenei

npoOyieMbl  ynpaBiieHHsD», AKaleMusi TOCYIapCTBEHHOTO
ynpasienust PA, Epesan. 2019 r., - 560 ctp.



coctaBa yyactHukoB HMOKP, xoTopsie ans ctpan-
yieHoB OOCP cocraBmsror 50% s uccie-
noBarenei, 25% ais MHXEHEePHO-TEXHUYECKHUX pa-
O00THUKOB U 25% U1l MPOYEro mepcoHasa, IMO-
nepxkuBatomiero HUOKP. Ha npaButenbcTBeHHOM
YpPOBHE €CThb HAaMEpEHHE M Jajbllle COXPaHSITh
KaJIpoBble W (PUHAHCOBBIC MPOMOPLHHU B CTOPOHY
COXpAaHEHHUsl YJEJIbHOTO BECa YYEHbIX, 3aHATHIX B
ctepe pyHIaMEHTAIBHBIX HAYK B OCHOBHOM 3a CYET
CHI)KCHUS WM OTrPAaHWYEHHUs 4YHUCJa 3aHATHIX B
chepe MpUKIATHOW HAYKH, YTO JUISI COBPEMEHHOM
ApmeHuH  SBIIIETCA  CIMIIKOM  “ZOpPOrum”
npoekToM. Bo3HuKaeT nmpoTuBopedne: yem OoJIbIie
rocynapctBo  (uHaHCHpyeT —(yHIAMEHTAIbHBIC
HayKH, TeM OOJIbllIe y ee MpeIcTaBuTeNlel cTaTeil B
KypHallaX, WHIEKCHPOBaHHBIX B 0Oazax SCOPUS
wi Web of Science. CienoBaresnbHO, OHU MOTYT
MPETEHJ0BATh HA IOJYYEHUE MEXKIYHApPOIHBIX U
MECTHBIX TpaHTOB. UeM MeHbIe (UHAHCHPOBAHUE
JUIsL pa3BUTUS SKOHOMMYECKHX Hayk (00 ympas-
JeHUM JaXe pedyd He UAET), TEeM MEHbLIe
COOTBETCTBYIOIIUX CTaTE€d U BO3MOKHOCTEH IOJIY-
YeHHUs] TPaHTOB. Mbl MOXKHMHAEM IUIOAbl HU3KOU
KOMIIETEHIIUM,  KOPPYNLUHMH U HE30pOBOU
KOHKYPEHIIMH B HAy4HO-4YMHOBHMUbeH cpene’. Hec-
MOTpsT Ha BHUMaHHME U Ja)ke POCT PEeCypCHOU
HOJUIEP’KKH,  aclMpaHTypa JOKTOpaHTypa
OCTalOTCA  CaMbIM  «OTCTAalOIIMM»  YPOBHEM
oOpa3zoBanust B Apmenun. VX cocrosHue cosmaer
cepbe3Hble yrpo3bl Uil Oyaymero apMsHCKON
SKOHOMUKHM, HAyKM M TEXHOJOTMH, s ee
CYBEpEHHUTETA.

B cucreme akameMuueckod Haykl ApMEHHHU
HET MHCTUTYTa ynpasiieHus. Jlns cpaBHEHus, B
Typuun neHCTBYyeT HHCTUTYT YIPaBJICHYECKUX
HayK, ocHoBaHHKIN B 1980 roxy. UccnenoBanus mno
Pa3BUTHUIO CUCTEM YNPABJIECHHS B TOCYIaPCTBEHHOM
Y YaCTHOM CEKTOpax B 3TOH CTpaHe MpPOBOJISATCS B
COOTBEeTCTBUH ¢ Mojenbto Organizational System
Solution Model. DTta Momens BKIIOYaeT CTpa-

u

TErMYecKoe yIpaBJIeHUE, YIIPaBICHHUE MIPOLIECCaMH,
YIPaBIEHUE NPOU3BOAUTEIBHOCTBIO, YIPABICHHUE
YeJI0OBEYeCKUMU pPecypcamu, YIpaBJIeHUE MPOEK-
TaMu, BHYTPEHHUI KOHTPOJIb U COLIMAIbHbBIE HCCIIe-

" Barausu I'.A. (2019). Hayka Apmenuu u Poccuu 6e3
Hayku ynpasineHus. «bosbmas Espasus:  PasButue,
0e30MacHOCTh, COTPYIHHUYECTBOY». Exeromuuk. 470-476
ctp. Beimn. 2. Yactes 1, PAH. UHMOH PAH, Mocksa, 2019
T.
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JIOBaHMsI (aHAJIN3 PENyTALUU U yI0BIETBOPEHHOCTH
U T.1.) 1 (OKycHpyeTcs Ha 001aCcTAX KOMIUIEKCHOTO
YIIy4ILIEHUS] CHCTEMBI.

B Apmenun n3 36 IEiCTBUTENBHBIX WICHOB
HAH u 45 uiieH-KOppecnoHeHTOB, TOJILKO Tpoe -
JIOKTOpa 3KOHOMHMYECKHUX HAYK, Yy JBOMX CPEIHUI
Bo3pacT — okoio 80 ner. bieck u HuIeTa HAyKU
yIpaBiIeHUs] B ADMEHUH OTPAXKEHBI B ATUX HUPPaAX.
ApMeHHs OCTPO HYXkIAeTcsl B JIMJAEPAX, B TaJaHTax
KOTOPBIX HY)KHO HMCKaTbh, paCTUTh, MOJJIEPKUBATh,
BBIIBUTaTh B HYXXHBIH MOMEHT Ha TIOCYAapCT-
BEHHYI0 DPabOTy, KOTOpble OYyIyT CTPEMHTBHCS K
JOCTHKEHHMIO CTpaTerMyecKux Iejned u 3ajaad,
3aJ10:KeHHBIX B KoHCTUTYIHK®,

PexomMenaganuu

Heo6xo1uMo B IpHOPUTETHOM MOPSIKE:

1. Pa3zpaboTath W yTBEpAWUTh HOBYIO HOMEH-
CHeUuaJbHOCTEH U
macnopra Hay4HBIX

KJIaTypy Hay4dHBIX
COOTBETCTBYIOIIIHE
CHEIHAIbHOCTEH;

B HOMEHKIaTypy Hay4HBIX ClIEUAIIBHOCTEN

BBECTU CHEIHANBHOCTh “MeHemKMeHT .

[Tpu puHaHCHPOBAHMM HAYYHBIX TEM IPHO-

PUTETHBIM HAIIPABJIEHUEM CUUTATH POEKTHI

WCCIIEIOBAaHUI B paMKax  HAay4YHOH

CIICITHAIBHOCTH “MEeHEeKMEHT ;

. Co3aarh acHHMpaHTCKYI0 U JIOKTOPAHTCKUE

IIKOJIBI MeHeKkMeHTa. CyIEeCTBEHHO yBe-

JUYUATH OIOPKETHBIE MecTa JJisi acIHpaH-

Typbl U JAOKTOPAHTYpHl MO CIEUUAIBHOCTH

“MeHeKMEHT”;

CdopmupoBaTh B akaJeMHUUYE€CKOM HHCTH-

TyT€ U B BEIyIIUX YHUBEPCHUTETaX JHC-

CEpTallMOHHbIE COBETHI 1O CHEHAJIbHOCTH

“MeHeKMEHT )

. Pazpaborate 3ddexTHBHYIO  KaapoBYyIO
MOJIUTUKY JUIsl HAyKU YIpaBJIEHUS U CTpa-
TErMYECKyl0 MpOorpaMMmy IUIAHUPOBAHUS,
MOATOTOBKW W  paclpelesieHus] KaJpoB
BhICHICH KBaJM(PHUKALUU IO SKOHOMHUYEC-
KHUM U YIIPABJIEHYECKUM CIIEUAIBHOCTSIM, B
TOM YHCJIE METOJOJIOTHIO UX aTTECTALNH;

8 Barausm ' A. (2011). CTparerust KOTHUTUBHOTO yIIPaB-
JICHUS TOCYIapCTBOM MJIM KaK MPEBPATHTh CIIOCOOHOCTH B
KoMITeTeHTHOCTH. «CuTyannonnslie neHTpsl — 2011 (curya-
LMOHHBIE LEHTPHl U <«QJIEKTPOHHOE NPaBHUTEILCTBO»)»,
Mocksa, PAT'C npu Ilpe3sunente P®.



. IIpu mpembep-MHUHHUCTpE, NIPH MHUHHUCTpAX,
npu TMpelcedarese KOMHUTETa IO Hayke
chopMHpOBATH IITATHBIC EIUHHIIBI COBET-
HUKOB - YYEHBIX, JIOKTOPOB M KaHIWIATOB
HAyK 1O  HAyYyHOW  CHEHUAIbHOCTH
“MeHeKMERT”;

. Pazpaboratp 0a3y MmaHHBIX O Kajpax
BBICIICH KBaJM(PHUKALKUU 0 SKOHOMHUYEC-
KUM M YIIPABJICHYECKUM CIEIHATBHOCTAM U
0a3y 3HaHuii “MeHemKMeHT’ (BKIIOYAIO-
IIel TaHHbBIE O MPEJCTABUTENAX JUACIOPHI);

. Cosgare  @OHJ CONEHCTBUSA PA3BUTHIO
HAyKH W TPAKTHKH KOHCTHUTYIIMOHHOTO
MEHEKMEHTA.

9. Ilepen HAH PA momKHBI OBITH TIOCTaBICHBI

33/1a4d: MPUCBOCHHUE YYEHBIX CTENEHEHW WU
3BaHMUM,  ONpeIeNieHue  MPUOPUTETHBIX
Hay4HbIX HalpaBJICHUH JIJIS1 UCCIIEIOBaHUSI,
aHaJu3 3aKOHOJATeNIbcTBA U BHECEHUE
OPEUIOKEHUH [0 €ro  HM3MEHEHHIO.
Akanemusi J0JKHa (UHAHCHPOBATh IPOT-
PaMMBI 110 OJIIEPHKKE MOJIO/IBIX YUEHBIX, 10
HAIIMCAHUIO W TIEPEBOAY YYEOHUKOB IS
BYy30B Ha apMsHCKUU s3bIK. OHa JOJDKHA
3aHMMATBHCS KOMMEpLUAIN3aleld HayYHbIX
3HaHuH, pedynbraroB HUP u OKP, a takxe
pa3paboTKoit MacrnopToB Hay4YHBIX
CIIELINAJIbHOCTEM.
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Abstract
The purpose of the article lies in the systematic presentation of recommendations and solutions that

are aimed at the revival of Armenian science and the practice of effective management. To achieve the goal,
the following tasks have been formulated: to identify the key problems in the development of management
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science in Armenia, to determine the main factors influencing the development of management science;
based on the results of a comparative and systematic analysis of personnel policy indicators, determine the
weaknesses in the training of highly qualified personnel; and, on their basis, substantiate and propose a set
of urgent measures for the revival of Armenian science and the practice of effective management.

The novelty of the study is determined by the fact that: a) the key problems of the development of
management science in Armenia have been identified; b) ways to solve them are justified and presented,
urgent measures, appropriate measures, recommendations and decisions are developed; c) the systems
engineering of interrelations between the factors of effective management through the training of highly
qualified professionals is determined.

Keywords: public administration, education, efficiency, quality, personnel, intellectual capital, decision,
postgraduate study, doctoral studies, leader.
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4hStLPLh UNUJYUrU UL £PULURLYPPLENE LL-NRU

Swplhly Uupquyui

<6<, Apnuwpnponypywit b uwwuwnydwb wdphnb, puwp.e., nngbititn
sargsyantatevik33@gmail.com

Luywuypwiti

Udihnihwqhpp

dwdwbwlwlphg wuwydwttbpnd qupqugwds tpypttinp J&& nipwnpnipinit Gt nwipdanid ns
tynipwlwl whiphdubph Gunwdwpdwip' hhdawynpbyny, np pbpbuwywt wéh b qupqugdwl,
wqquiht (ntpbunipywt dngnibwlynyaywt hhdawlwt puwndhs nidp ghippbyhpt ni Gnpwuptindni-
pynibblint Gu: << iptpbunipywt wnweoptpuwght funsptinnyninn gnpdntitipp pwqdwehy Gu L
pwqdwpndwinuwl' wuwydwbwynpdws dwhypn b dhypndwlwpnwlp pwppbn hhdbwpubinhplt-
nny: Ldwb wuwydwbtubGpmd ghippbihph U dwpnluyght juwhypwih dGdwgndp b wpnynibwybn
Ywnwdwpnidp Ypwéynid E hpwdwywlwbp:

<nnywédnmid ubpyuywgyby t qhippbihpp unwywnpdwt Yuplunpnygnitip, qhpbihpwhbtp
nplunipyniip U Yppnipyniup' nnwbiu ghintihph Ypw hhdudwsé hwuwpwlnysyw hhdp, niuntd-
twupnyby G yepghtiibiph dhole huwbinp, Japiniddly b bp GU hwdby ghiplihph hunwwpdwt
onpwih (ghpnbihph danpptinnid-wnypwnpnipynit (uiplindnid)-ppwpwénid-ogywgnnpdnid) onwily-
blpnid wnlw hhduwpatinhpbtinp:

Shduwpwnbp. ghntbihph Yunwywnpnid, ghnbihpwhbup nuwnbunieiniu, Ypenie)ntu, dnw-
ynp Yuwhuiw), dwpnyuiht Yuwhuw:

dwdwuwlwyhg wotuwphnd jwju lnwpw-  hwpunnyejwu unbnddwu hhduwlwu wndhs
énw b qub hGunhunnwwphw| hwuwpwyni-  nidp nunbuniejwu pninp ninpuubipnud: Uyu
pIwu hwikigwywpgp, nph hhduwlwu nbunipu-  hwdwwnbipunnid ghnbjhpwhbup tywuwynid £
ubipp ghwntifhpu nL wmbintywwnynieyniuu Gu: h-  wybjhu, pwt ywpquwbiu pwpguywbdnn «unn
nbhpp nwnun £ dwdwuwlwyhg Ywaqdw-  wntnbuniyegniu»  Jud  «inbinbundulwu
Ybpwnieyniuubiph - dpgniuwyniygjwu hhduw-  nuwnbunieiniup», npu hus-np Ybpw wugwwn-
Ywu qgnpénup, huy ghwbijhpwhbup Ywqiw- Jws b [Gwgws «hhu inunbunieiniuhg»: Shnb-
Ytpwnieyniuubpp nwnund Gu wnwowwnwn:  |hph Ypw hhdujwsd inunbiunieiniuntd ny dhwju
Upryntupnud ghwinbihpp, wbnGywwyniejniup bW pwpép wbfuuninghwywu, wjlt pninp npnpuin-
dnwynp uwwhwnwip nwnund tu Ywnwdwp-  ubpp wbwp E |hubu ghnbhpwwwp: Uythu,
dwu unp opjyun’ wwwhnytny Yuyniu dpgwy-  ghinbipph ypw hhduws  nunbunyeniuncd
gwjht wnwybnieyntu: ghwtihpp b Jwutwghwnwlwu hdwnnieiniup

Shwbipph Ypw hpdujwés hwuwpwyn- hwunbu Gu qwipu npwbu qupgqugdwu
pjwu hhdp Gu ghwnbihpwhbu wnuwmbunyentup  Yuwpunpwagnyu nwqdwywpwywu nGunipuutp,
W Ypeniejniup: Sunbunyeiniup hwdwpynwd £ puy whnwywu yunwywpdwu, inunbuwywu,
ghwbihph Jpw hpdudws, Gpp ghntiihph wp- - unghwjwlwt, dawyniewht,  puognwgnns-
mwnpnieniup, pwfunwdp b oguwagnpdnip  Jwtu W wy ninpunubph bwywwnwYubipp abnp tu
hwunhuwund Gu wéh, qpwnqwénigjwu U  pbpynd ghnbihph, ghnwywu Ybpnwdnieiniu-
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ubiph, putwpynwdutipp L thnfugnpdwlygniejwu
2unphhy:

Shunbijhpwhbup nuwnbGunientup mwppbip-
ynw £ wjwunwlwuhg htinlyw| hhduwywu
hwwnywuhputipny.

> Rbné b «uwluwynipyniti» hwuljugnisini-
tphg: b ypwppbpnieint uwwnynn pwpn nb-
uniputitiph, - gpunbihph b ippnblunpdnipgut
owywyp Ywpnn £ dGéwbwy ppwpwddwt b hw-
dwipbin yhpwndwt wprynitipnid:

» Shybihph  wpipwnpnuypywl, - Ynupuwly-
dwb, thnfuwbgdwt b ogywgnnpddwt gnpéw-
nnypn dbnp L ppnid bwhwb tpwbwlnygynit:
Utdwunwd Lt Yppeniejwu nbpp, thnfuynd Gu
npw punypRU Nt Upwuwynieiniup: YpenLRejw
puwgwywnnd Swluubpu wénw tu wybh w-
pwag, pwu nuwmbuniyejwu djnwu Gnintpnd W
nhwnwpyynd Gu npwbu ubipnpnudubph &l
dwpnyuiht: jwwhwwind, nphg Yutujws t
inuwnbunypjwu dpgnituwyniejniup, hGnbwpwn
U Gpypp puwysniejwu hwdpunhwunyp pwnb-
ytignieyniup:

» Whuwphwagpwlywt  ipbnwpwppudwt
waqnbgnipynitp uywqnid £ npny intiypbuwlyuti
gnpdwnnypubpnd, Gpp, ogquwagnnsdtin hw-
dwwwuwnwufuwtu wnbfuuninghwubp L dbpnn-
ubip, wpnn Gu unbndyb| wpwaniejw, dynt-
unpjwu, 24-dwdjw wfuwwnwuph b hwdwsy-
fuwphwjhtu hwuwubhniejwu wnwybnyeniu-
ubp wwwhnynn dhpunwy oniywubp b Ywag-
dwybpwnieyniuubp Ywd k| punhwlwnwyp' ni-
dbnwunwd £ npn2 wj| mumbuwlwu puwqu-
qwnubpnud®  ounphhy  gnpéwpwp  pnytpp
(business clusters) untinddwu wjuwhup ghwntih-
ph YGuwnpnuubpnud, huswyhuhp Gu hwdwjuw-
pwuubpu nt ghnwhbinwgnunwlwu Yaunpnu-
ubipp:
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» Qhuynbihph hnupnid hwpwénit Yapwny
bwplnpynid £ hwnnpnwlgnyeywt hhdtiwpwn
tpwbwlynyeynitip: N, unghwwlwu hw-
pwpbpnyeiniuutph ypw wgnnn unghwjwywu
Ywnnygubipp, Jywynipwihu hwdwwmbpuwnp W
wj| ghpénuubip hhduwpwp Yuplinpnieiniu Gu
atinp ptipnid ghuinbijhph nuwmbuniejwu Jdby:

(FJwpywsd  wnwuduwhwwnynyeiniuub-
nhg Ywnbih £ Ggpulwguby, np ghnbiihpwhtiu
nuwnbunypjwu hhdpnid pulwé Gu dwpnywjhu
Ywwhwwih, dunwdnp Yuwhuwih b unghwjw-
Ywu Ywwhunwh Yunwwpdwu wuhpwdb)-
wneyniup: Wu inbuwulyniuhg hpduwpwp L
hwdwpynud  Ypenipntup:  Ypenipjwt  ninp-
wnd £ hpduwlwund dGpwpunwnpynd hw-
uwpwynyjwu Jdunwynp Yuwwhwnwip: Yppw-
dqwlwpnwyh pwnwnphsh gnigwuhgubipu Gu
Yppwdwlywpnwyp, Yppwlywu hwdwlwpgnid

punapyqwénipiniup b Ypenipjwt dwnsbihnt-
pintup: Cuwnn 2011 pwlwuh Jwpnwhwdwpp

wnyjwjubph L 6 U pwpdp wphph HUwywu
puwysnipjwu (2 773 266) 19.6%-u niubgh) L
pwpdpwanyu U hbnpnthwywu, 39.5%-p' pun-
hwuniyp  Jdhouwlwng Yppenyeiniu:  Puwysnt-
plwu 7.7%-u nwubigh] L wwppwlwu Ypent-
pIntu, huy 5.5%-p" wwnwdwuws sh Gnb:
Mbuwp L ugbi|, np mwppwlwu Yppnyentu sni-
ubignnutiph  pwpwuwyp 2001 pYwlwuh
dwpnwhwdwph ndjwijubpp hwdbtdwwn wyb-
(wgb £ 10%-ny:

2021/22 nwnuuwlwu  wnwpnd <-nud
gnpét| £ 55 pnth, npwntin unynpt| Gu 68900
nwuwunn: << pnthbph nwwunnubiph dwutw-
pwdhuubipu pun dwuuwghwnieniuubiph ntup
htinlyw| wwwnybipp. (qdwwwwnybp 1).



owwyunplybp 1.

B hniwdwuhwnwp ghunnyeniuubp
B pwuwuhpwlwu ghwnieiniutbn
B gnpSwpwpniiniu b

Jupswpwnnipntu
B YEUuwpwuwywu ghunnyeniuubp

B dhghywlwu ghwnnigyniuubip

<< pnthtph niuwbnnubinh dwutiwpwdhtitnt pup dwubiwgpipnygyniaiph [1]

huswbu uwuwnid Gup, ghwunbijhph Yunw-
qupdwu gnpépupwgnd wnwohtu wuhwdw-
wwwnwufuwuntgintut wpnwhwjnynud £ wb-
wniejwu Ynndhg wnuwnbiunyeniup ghwunbijhpw-
htiup hwdwpbint b Ypenyjwt ulwwndwdp ny
6honn  wnwouwhbippnyentuubp  uwhdwub)nt
dhol: Wuwbiu, wnuwmbuniypjuu qupgugdwu
ghwywlwu hwunhuwgnn b nunbuwlywu wé
wwwhnynn puwghunwlwu, wbjuuninghw-
Ywu, dwpnwpwghunwywu b Jwebdwwnhlyw-
Ywu dwutwghwneniuutpp 6 gbpwquit-
gnud punhwuniph 2%-p, SLS-u Ywqglnd L
8.6%, upusntin gnpswpwpnipniu bW Jwpswpw-

pneniu Jwutwghwnieiniup - Ywadnd |
15.9%-n:

Lhubiny unghwjwywu ninpwnp Gupwlw-
nnigqwspubinhg deyp’ Ynenieyniup nhunwny-
ynwd £ uwb dwpnyuwihu Yuwwhwnwih npwyju
ypwpunwnpnigjwu  huwpwynpniejniuutiph
wnbuwuyniuhg: Wn wnnuwing, Ypenyeniuu
wnpwwnnyejwu hwnpwhwpdwu hgnp gnpdhp
Ywpnn £ hwunhuwuwy, Gebt wju oginwgnpséyh
uwywuwnwlwihu: Un tywwnwyny nuniduwup-
pt| Gup 16 L pwpdp wwphph puwysnipjwu
Yuaqund wnpwwnigjwu dwlwpnwyp' Yuwfu-
Jws Yppwdwlwpnwlhg (qéwuwjwmnlin 2).

Qowwyunplybp 2.

120 ~

100

100 -~

B Owjpwhbn wnpww

m Unpwwn

M %-U punhwuntp
puwlsnipjwu dbo

Unpuwiippnipgyniup <<-md pup Yppwwl dwlwpnwlyh 2020p. (16 b pupdp prwphpht ptwlsniysynit) [2]
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huswbu Gpunw £ qgébwuwwwnybp 2-hg, dkéd
st Yeuuwdwwpnwyubph  wwppbipnigyniup
puin Yppwlwu dwlywpnwyubph: Uwutuwyn-
pwwbiu, pwpdpwagnyu W dhoht dwutwghwunw-
Ywu Ypenipniutu niukignnubiph YEuuwdwlwp-
nwyh dhol tmwppbipnieniu bwywu o8 7,4%:
Uhohtu dwutwghwmwlwu U pbiph dhouwywnag
Ypeniejwdp puwysnigjwu YEuuwdwywpnwy-
ubipp 10%-nyY Gu wwppbipynid:

Wuwnbin Lu ufwuwnd Gup ghwnbihph wp-
nwnpnieintu-Yninwynid-uywnnid Ywuwh
fugnud, husp Wu hwunhuwund k nipg fuunpn
ghwtijhph Ywnwywpdwu nbuwuyniuhg:

Upenipentup twl wudhowlwu Yww niup
wudh U upw punnwuphph wunwdubph pwpbyb-

Unyniuwly 1.
Cunwdbkup Uhu Snwdwpn

dwpn % dwnn % dwpn %
Cunwdbup 58153 100 20817 100 37336 100
hGwpnithwyw, 7 460 12.8 1859 8.9 1859 8.9
pPwpépwgnyu
rbph pwpépwqnyu, dhoht 9 820 16.9 1863 8.9 1863 8.9
dJwutiwghnwlw
twhiwdwutwghnwywu 2828 4.9 1186 5.7 1186 5.7
(wphGunwgnpéwlw)
dhouwlwpg 32 462 55.8 12 979 62.3 12 979 62.3
hwuwnty punhwunip 4 880 8.4 2 506 12.0 2 506 12.0
hpduwlwt 2 0.0 0 0.0 0 0.0
mwppwlwu punhwunip 701 1.2 424 2.0 424 2.0

gniejwu U yGpwpwwnpnigjwu hwpgnid: Cuwn
<L UYO nyjwjubiph, pwpdpwgnyu Ypent-
pjwdp guwynp niubignn nuwjhtu nuwnbunt-
pIntuutipu nubu wybh pwnpép Yeuuwdwlwn-
nwy, suwjwé, huswbiu ujwunbghup, <<-nd
pwpapwanyu Ypeniejniup ntinlu pwpbytgni-
pIwu tipwotuhp sk Hwu qniquhtin, pun <<
UJdO wyjwjutiph, 2020-2021 nwnifuwywu
wmwpnd pnth £ punniugt 17000 nwuwunn b w-
qwpunt 15600 nwwunn, dhlunyu dwdwuw-
Ywhwwnywsénd (2021p. nbynbdptp wdudw
nnnuejwdp)  wluwwnwuph  wnwewplp  puwn
Yppwiwywpnwyh << wotuwwmwntuwinid ni-
ubigh| £ hGinlyw| ywwybpp (wnnwwy 1).

MNuwpipnntwwbu gnuwiigus gnpswgniplubnt pupn Yppwdwywpnuwlp, 2021p. nbhyptdptn [3]
(wdudw dtinoh npnyeywdp)

huswbu ulwunnid Gup wnnuwyhg, ww)-
wnnuwwbiu gpwugywsd gnpdwqaniplutipnh Ywg-
dnwd dhouwlwng Yppnipjudp wudwughg hb-
wmn Jdbts fundp Gu Ywqgdnd pwpdpwanyu,
hGunpnthwlwu, huswbu twl pbph pwpdpw-
gnhyu U dhoht dwutwghnwlwu Ypenipjwdp
wudhup, npnup Ywaqdnwd Gu gnpdwqgnipyutiph
pYwpwuwlh dnuin 30%-p: Uw Yunbh £ hwdw-
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b ghwnbiihph Ywnwlwpdwu npwjh htippuw-
Ywu hhduwfuunhpp, pwuh np wju Wwpwaow-
Jnid whwnnwejniup sniuh dhopti U pwipdp npw-
bwynpdwdp nGuniputiiph dypwynp b ghypw-
ywt ubpnidh ogypruwgnnddwt huppwly dpwljws
Spwighp:

Uytihu, pun wwowmnuwlwu ndjwiutipp,
nuwnbunypjwu nwpptp ninpunubpnd gpwin-



qwé woluwwnmwupwihu nbunipuubiph  dhohu
wujwuwlywu wouwwnwydwpdp sh gbipwquu-

gnud 250000 npwdp, pwgwnnipjwdp dh pwuh
ninpuinutiph (wnynuwy 2).

Unyniuwyy 2.
Cunwdbup, wjn pynud
npwy whwmwlwu | ny whnwywu

Fninwnunbunieiniu, wunmwnwhu

133 244 124 714 1 7
nuwnbunientu L ayunpunieiniu 33 35676
Cwupwghpdwlwu wpryniuwpbipnyginiu W 433 279 ) 433 279
pwgwhwupbinh Jwhwgnpénid
Uowynn wpnyniuwpbipnieiniu 175 040 - 175 040
Chuwpwpnientu 210 403 235 472 210 265
Ubdwéwlu W dwupwdwfu wnuwnnip,

149 152 - 149152
wywndbpbuwubiph W dnuiinghyutiph unpngnid > 915
Ywgnipjwu U hwupwjhu utiunh 106 682 i 106 682
Yuqdwybpwned
StinGywunynipiniu U Yuw 566 064 215 791 587 244
nphg' mbntlwwndwlwu wnbuuninghwubn 714715 5851353 715 267
dhtiwtuwluits b wywhnduigpubu 414 480 715 553 400 920
gnpénLubinieinLu
Uwutwghunwlwu, ghunwywu W

191 340 148 89 209 061
nbfuuhywywu gnpdniutinie)niu 3 3
nphg' ghunwlywu hGnwgnwnnyeniuubp b
Sowbnuiub 157 874 133 456 281 853
MGunwlywu Yunwlwpnud b
wwunwwunientt, ywpwwnhp unghwjwywu 286 964 286 964 -
wwwhnynieintu
Upeniejntu 127 765 124 219 164 882
Unnnguiwjwhnieinit b pliwsnieju 228705 | 227 504 230 170
unghwjwywu uywuwnynwd
Uowynyp, qupbnieiniuutp W hwughuwn 182 470 125 707 252 115
nphg' dwynyp L wpybuwn 132 062 125 907 199 210
Uwwuwnpydwt wj| Swnwjnyeiniuubp 120 478 146 472 119 849

Uhohti wluwwt whdwbwlwt wppuwpnwduwndt pugp intppbunipywt htuiphipnighntiwy hwippdwétiiph
b pplpbuwlwt gnpdnibbnyaywtn (nGuwlulinh, 2021e. nblintdptn [4]

Mbwniejwu unghw|-inunbuwywu pwnw-
pwlwuniypjwu Ywpunpwagnyu pwnlwugnighs-
ubiphg dGyp ghwnyejwu ninpwnt £, npp wbwnp
E thuh Gpbnh Yuynit quipqugdwu, dwpnywjhu
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Ywwhwwih ywhwywudwu nt yGpwpnwnpne-
pjwu uwhuwwwjdwuubiphg dJbGyp: Puswbu
uywuwnnwd Gup wnnuwy 2-hg, dJwuuwaghwnw-
Ywu, ghrnwlwu b nbluuhywlwu gnpéniubini-



pjwdp gpwnywéubinp whnwlywu hwnygwénid
uinnwuntd Gu dnuin 150 hwq. npwd, huy ghnw-
Ywu hGunwagnunyeiniuutp b dowynwdubp hpw-
Ywuwgunnubpp dnunn 140 hwq. npwd, husp w-
ytih pwu 30%-nd gwdn £ hwupwwbinniejwu
dhoht wofuwwnwydwndhg U sh Ywpnn dwpn-
Ywipt ywwhwnwh wywhwywudwu b yGpwnp-
wnwnpnijwt Gpwtupp |hub [5]: Uw lyuwynd
E, np dbp hwupwwbwnnieniund nbinlu wp-
nhwywu £ «ninbinubph  wpunwhnuph» hhd-
uwhuunhpp, npp hwywund £ Yunwywnpni-
pjwu uwhdwuwsé ghwnbhpwhtu wnuwnbunt-
pjwu duwynpdwup uwwuwnbint hwjtiguwywp-
ghu:

Npwbu ghwniejwu qupqwgdwu hhd-
uwhuunhp £ nhunwpyynd vwb wbunniejwu
Ynnihg ghwnniyejwu wupwywpwp Shuwuuw-
ynpnidp, husu niwwph Gplwyh punye, pwuh np
Ywpunp £ ny dhwju hwwnlwgynn dhongubinh
swywip, wyl huswbu, nd L puy dGluwuhqu-
ubiph hhdwu Yypw £ wyu hpwgynid: Quwyws, np
gwulwgwé wbwnypjwu ghwnnypjwu ninpuinp
qunqugntdp Ynswé £ wwwhnybipnt KLU Yw-
Jniu wé, <L-nwd ghinnipjwu huwtuwynpdwu
Swywjubpp quwiny uwgnud tu: Uwuuwyn-
pwwbtiu, btpt 2016 pYwlwuhu ghwnniejwu
pngtivnwihu - $puwtuvwynpnudp  Yuqdb L
<UU-h 0.27 winynup, 2019 pwlywupu' 0.25
wnnynup, www 2021 pwlywuptu <wjwunw-
unud ghunwhbunwagnuuywu W hnpédwynuuwn-
pniynnpwiht - wotuwwmwupubiph  Sdwfuubiph
dwutwpwdhup Ypbwuwnyty L dhusk <LU-h
0.15 wnynu: Lwdwédwju upwsh, <LL-nd
2016-2020pR. hbGwnwagnuinieniuutiph  Ypw
Swhuugt £ dnin 59 djpn npwd, dnin 80%-n

hwinyugytiy £ whwnpynigting, pun npnid, gh-
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nniejwup hwwnwgynn dhongubiph dnwn 75%-
p hwunlwgyt) E hhduwpwp hGunwgnunieiniu-
ubphu W dhwju 15%-p" Yhpwnwywu ninnyw-
Snipyniu niubignn Jpwynidutiphu: 2020pe. gnp-
oti| £ ghvnwlwu hGunwgnunnigyniuutip b dow-
Ynwiubp hpwlywuwgunn 65 Ywqdwlybipwni-
@InLu, npnugnwd punhwunip wpfuwwb) £ 4500
dwpn, 2021 pwywuhtu Ywqdwybpwnieiniu-
ubph ehyu wybjwgb| £ 44%-ny (94 Yuqlw-
yGpwniejniu), huly wusdtwlwqdph pYwpwuw-
Up' 8.6%-ny' Ywqubiny 4889 ghuwyluwwnn;
Uuduwlwqih 8.7%-p ghwnnipjwt nnyunnputp
tu, 31.5%-p' ghwnnpjuu pblYuwsenubp, Juw-
gwsé dnin 60%-p sniubu ghwnwlwu wuwnh-
dwu[6]: dbpohu 20 wwphubphu wnwppbp
nwqdwywpnipyniuutin, hwjbgwywngbp b wy
whwmwlwu dpwapbip ubpwnb| Gu «dnwnbignwd-
ubip», pun nph Cwjwuwnwuh pnthbGpnd nudb-
nwgytbnt £ ghnwhGunwgnuwlwu pwnwnpp-
sp, ubipnpybint Gu ghnnypjwu $huwtuwynp-
dwu dwdwuwywyhg dbpnnubp, wowlygni-
pintu £ gnigwpbipdtint ghnuwlwuubpp' Jbp-
ohu tnwphubiphu gpwugwé hwonnniejniuubiph
htiinmwaqw qupgqwgdwup, ubpnpybnt Gu unp
dbjuwuhqdubip ghnuwlwuubph unghwjwywu
wwounwwujwoénypjwu  pwpdpwgdwt  gnp-
onwd, punqwjudbint £ Gppnwuwpn ghnuw-
Ywuubph wowygnipjwu Spwagph dwywin: Uw-
Ywyu, yGpnstiny Cwjwuwnmwuh yhbwlwgpw-
Ywu Yndhunbh wndjwjubpp’ uyuwngnd , np
2000-2020 pywywuutph pupwgpntd ghwnt-
Rjwu ninpunht Yipwptindnn dh qwpp gnigw-
uhoubp ujwqb| Gu: Wikuwlunpnyp ujwqb &
ghnwywu wunhbwu unwgwséubiph  Rhyp
(qdwwwnytip 3):
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Cwjwuwnwuh 21 pwpdpwgnyt nuniuw-
Ywu hwunwwnnieniuutpht b ghnwywu
Ywaqdwybpwnipiniuutphu 2012-2016 nwunwd-
Uwywu wmwphubiphu hwwnywgyb) b wuwhpwu-
wnnipwh 1787 wnbin (wnlw L hbnwlw), thwu-
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Currently, developed countries pay great attention to the management of intangible assets, justifying
that the main driving force of economic growth and development, competitiveness of the national economy
is knowledge and innovation. The factors hindering the progress of the RA economy are numerous and multi-

faceted, due to various macro- and micro-level problems. Under such conditions, increasing and effective
management of knowledge and human capital becomes imperative.

The article covers the importance of knowledge management, knowledge-based economy and education
as the foundation of a knowledge-based society, the connections between the latter have been studied and
the problems in the links of the knowledge management chain (knowledge acquisition-production (creation)-
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The article presents the problems of human capital development and the theoretical and practical
directions of their resolution in the Republic of Armenia. The approaches of Armenian and foreign authors
and experts were taken into account, as well as the international instructive experience accumulated in this
field. In the context of educational reforms, the problem is to pay more attention to the choice of professions
and build their offer based on the needs and demand of different branches of the economy. As a result, the
competitiveness of human capital will gradually increase, which, in turn, will lead to an increase in
competitiveness at the micro, meso and macro levels of the economy.
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Introduction

Our main objective of our study is to come up
with a vision for educational reforms currently
undertaken by the government and the universities
aimed at the development of competitive human
capital in Armenia. In turn, we attempt to examine
the peculiarities of the human capital within the
framework of institutional reforms in accordance
with the international standards and benchmarks to
be further utilized in various areas of and branches
of economy. Finally, we believe that the educational
reforms should consider the challenges and priorities
in the era of digitalization to better meet the
requirements of human development and economic
progress.

Methodology and literature review

We propose to specify the socio-economic
content of the human capital as a category. First, the
crucial role of science and education in modern
production makes material capital one of the
manifestations of intellectual capital, automatic lines
embodied in ironclad numerically controlled
machine tools. Second, the only legal and socially
recognized monopoly is the intellectual property
monopoly, exclusive copyright. Third, the
interpretation of ownership solely as a property
relationship and the extension of intellectual
property to intangible values were rejected. In
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particular, one must consider the seminal work in the
field of human capital developed by Nobel laureates
Gary Becker, Teodor Schulz, as well as J. Mipzer, J.
Ben-Poret, R. Barro, P. Romer, J. Psaharopulus, S.
Rosen, F. Welch and others.

The founders of human capital as a holistic
concept, T. Schultz and G. Becker, focused on
investing in human capital and evaluating its
effectiveness. This is logical because investing
money turns a resource into capital, turning a simple
good into a capital good. Investments in the
improvement of human skills lead to an increase in
labor productivity, an increase in income including
an increase in the salary of the employee. That is to
say, there is a reproduction and a cumulative
accumulation of income with the help of human
skills, which makes it a particular form of capital. L.
Thurow, who summarized the first studies on human
capital as a starting point, gives the following
definition: "The human capital of people is their
ability to produce goods and services"[1] [10, pp.
12-26]. This definition maintains the classical
tradition of acknowledging the important role of
ability to work. But among the abilities, L. Thurow
singles out the genetically basic economic ability.
"Economic capacity," he writes, "is not just a
productive investment that an individual has.
Economic wealth affects the productivity of all other
investments.  This  implies an  important



determination of the need for the unity of life as a
source of formation and accumulation of human
capital: "In essence, - notes L. Thurow, -
consumption, production and investment are joint
products of human activity to support life" [2] [12,
pp. 32-41]. The analogies with the capitalization of
material assets have made it possible to overcome
the mistrust towards the unusual concept of "human
capital". Human capital can also be regarded as a
special "fund whose functions are the production of
labor services in generally accepted units of
measurement and which in this capacity is
comparable to an evil machine as a representative of
material capital" [3], [11, pp.212-214].

Analysis

Obviously, similar work should be paid equally:
this is one of the postulates of economic theory. But
if we look at the wages of workers in the same
occupation at the same company today, we will see
that wage levels differ significantly, and if physical
workers have roughly the same wages, then mental
workers can have dozens of different wages. What
does this explain? And how can education help the
state to achieve the required level of competitiveness
of human capital that can be employed in different
branches of the national economy? It is reasonable
to assume that the employee's personal traits may be
a mixture of natural traits, intellect; and acquired
knowledge, skills, experience (which can be
summarized under the term qualification); and
appearance, image, fame (popularity) and
reputation. All these qualities are:

1) cumulative;

2) aimed to help a person to obtain a higher
income;

3) at the same time they are not issued in the
short term;

4) generate revenue only when used;

In the long term, they are characterized by
attrition (for example, a loss of skills during a period
of unemployment). These qualities behave like
capital in the form of means of production, so they
can also be considered as capital.

In order to obtain the required qualities, a
contemporary education must first work on those
who will pass on knowledge to the new generation
or train people for various trades. However, human
capabilities as capital goods differ fundamentally
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from the physical properties of machines. "The
analogies between human capital and physical
capital are interesting and exciting." However,
human capital cannot be analyzed in the same way
as physical capital. It is therefore useful to
distinguish primary skills from advanced skills.
“...Unimproved work should be distinguished from
improved work, which has become more productive
through investments that increase a person's physical
and mental capabilities. Such improvements are
human capital. In the future, Western scholars
discussed the composition and structure of human
skills that are profitable to capitalize, determined the
order and return on investment of human capital.
The recognition of the universality, the historicity
and the specificity of human capital makes it
possible to limit the temporality and the socio-
economic conditions of existence of a phenomenon
such as human capital. We consider historically
consistent forms of life activity enrichment in both
consumption and production. The source and form
of enrichment in human life is intellectual activity.
“Human capital, defined by us as the enrichment of
life over time, is the basic attitude of the modern
innovative economic system. Since intellectual
activity acts as a source of increased consumption,
its extended reproduction is the reproduction of the
most important economic relation — human capital
as the self-enrichment of vital activity. Unveiling
absolute and relative forms of life enrichment
through the inquiry into needs and capabilities, L.G.
Simkina on defining the historically specific form of
human capital "The Productive Form of Human
Capital", she writes, “acts as an organic unity of two
components: direct work and intellectual activity.
These parts can function either as functions of the
same subject, or as organizational and economic
forms of different subjects entering into an exchange
of activities between them.

In the 21st century, Armenia's universities and
education system should consider human capital as
the sum of innate abilities, general and special
education, acquired professional experience,
creativity, moral, psychological and physical health,
motives of activity providing | opportunity to earn
income. On this basis, socio-economic progress is
mainly determined by new knowledge acquired by
researchers and mastered in the future in the process
of vocational education and training and retraining



of workers. The main areas of activity that make up
human capital are the scientific and educational
complex, the health system, areas that directly shape
living conditions and living conditions.

By examining socio-economic processes and
developing a concept from the theory of evolution,
we can define human capital as an individual ability
of a person that allows him to operate successfully
under uncertain circumstances. It contains rational
and intuitive components in the composition of
human capital. Their interaction can enable the
human capital holder to succeed where high
qualifications and professionalism alone are not
enough. In addition, talent is needed, for which a
separate reward is required. For this reason, the
success of the human capital owner in a particular
type of business in a competitive market can be
rewarded with an amount significantly in excess of
wages in the industry in question.

We examine the mechanisms of functioning of
the social and labor spheres and define human
capital as a set of knowledge, skills, abilities and
other capabilities of a person, formed, accumulated
and improved as a result of investments in the
process of his life, necessary for a specific efficient
operation and contributing to the growth of the
productive workforce. We believe that the main
criterion that expresses the essence of capital is its
accumulation. In all cases, capital is the accumulated
resources (money, materials, information, etc.) from
which people expect to generate income. The
concept of human capital is also not part of this
definition. Moreover, it must be considered that
people increase their capacities as producers and
consumers by investing in themselves, and a large
increase in capital investment in a person changes
the structure of his income. Therefore, human capital
is not an innate wealth but an accumulated wealth of
aperson. A person cannot be born with ready capital.
It must arise in the life process of each individual.
And innate qualities can only act as a factor
contributing to the successful formation of human
capital

It is also important to value a resource such as
"human time" in the training and accumulation of
human skills. “The stock of human time is as
fundamental,” writes L. Turov, “as the stock of
resources. "It is the most important human capital
value that allows the individual to acquire other
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human capital values." The value of the life reserve
unfolds at the end of life or in stressful emergencies
when it comes to mobilizing a person's full inner
potential. We must distinguish three main types of
human capital: “production (T), consumption (P)
and intellectual capital (S)”. The reproductive
approach to the classification of human capital types
is important in assessing the extent and intensity of
human capital utilization in specific areas of activity.

At the center of the development and
application of innovations, high technologies and
multifunctional ~systems and the artificial
intelligence is man with his high mental and physical
qualities. Therefore, it is important to specify the
special role of human capital, particularly in the
Republic of Armenia, where the key national
competitive advantage is intellectual ability and the
conditions created for its realization. Naturally,
human capital, in contrast to the interpretation of
classical capital, has its own characteristics of
reproduction. If the material capital, used in
economic activity, gradually wears out in terms of
non-current assets and as a result feels the need for
modernization and additions due to human
influence, then the human capital does not wear out,
but is reproduced due to the birth of the population
[4] [9, pp. 105-111]. Moreover, the reproduction of
human capital, in contrast to the traditionally
recognized capital in the economic system, is always
accompanied by qualitative reforms, and each
generation differs from the previous one in the
additional stock of acquired knowledge, work skills
and creative abilities.

In other words, human capital accumulates
primarily biologically. However, an equally
important source of accumulation is the organization
of education, health care, as well as the stock of
experience and labor mobility. If, on the one hand,
the biological source ensures the quantitative side of
human capital accumulation, then on the other hand,
the growth of professional abilities, the transfer of
experience to generations, the acquisition of
experience due to the mobility of the labor force are
serious factors for the accumulation of quality
human capital [5] [3, pp. 641-658]. Thus, among the
main features of the manifestation of human capital
in the economic system, it is necessary to distinguish
the advancement and reproduction of capital, which
is carried out through a combination of biological



and economic influence, when the growth of capital
is determined by the progress of the national
population not only through birth, but also through
knowledge, work professionalism, and health care
program investments.. Human capital, thus, can be
accounted for by the distinct characteristics of high-
quality personnel in industry, agriculture,
healthcare, and other sectors. Therefore, in the
educational system, it is necessary to take into
account the professions that are in demand in various
branches of the economy, which will allow us to
respond to real demands and not produce specialists
who will later become unemployed or have to
change their profession. This should become the
core of educational reforms and promote the
development of high-quality education in our
country.

In turn, classifying human capital at the macro
level serves additional purposes. In this case, the
formation, use and accumulation of human capital
are primarily connected with the processes of
expanding the country's national wealth, security
systems and strengthening the competitive positions
of the economy. Therefore, when evaluating human
capital at the macro level, it is not possible to carry
out a mere mechanical consolidation of the
economic measurements made at the micro level.
The levels of ensuring health, educational,
environmental, cultural, patriotic and public
positions are emphasized here. That is why the
researchers note that the human capital in terms of
population is not just a mechanical aggregation of
individual capital, but is a consolidated assessment
of the human resources system operating in the
country at a specific moment in time. Moreover, a
change in any carrier of human capital (health care,
professionalism, etc.) affects this system, and the
human capital at the country level is then subjected
to significant qualitative changes [6], [4, pp. 10-15].

According to the addressing of risks, the
motivations for the use of human capital can be
considered in general and narrowly specialized
sections. An individual from a young age, receiving
upbringing, general education, health and physical
culture, world perception and humanism abilities,
contributes to the formation of human capital, which
is of universal social importance. However, in the
future, when a person receives professional
education, skills and abilities with his work
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experience, the use of capital accumulated in that
direction becomes meso-targeted according to the
branch and profession and forms motives for using
it in specific directions.

Even if the qualitative properties of human
capital are pulverized by inappropriate use, and it
does not provide a minimum and necessary benefit,
in this case, inefficiently used capital is also
considered negative, such as, for example,
performing  low-quality jobs  with  higher
professional education [7], [8, pp. 93-100].

In fact, the formation of human capital requires
a long period of time, starting from the first steps of
an individual's life until the end. In this regard,
according to the nature of the formation, human
capital should be considered according to the
directions of nature, education and experience
exchange [8], [1, pp. 41-46], which is due to the fact
that a decision is made based on the expediency of
investing in human capital in order to manage
economic risks or increase competitiveness. An
individual, having natural creative and self-directed
qualities, sometimes invests less in his career
growth, education and professional development in
later life. On the contrary, for some people,
additional education, borrowing work experience is
a key factor for self-expression and productive
activity. And also in this respect, there are directions
for the realization of human capital: the realization
of creative, professional abilities and the nature of
service physical works.

Moreover, by investing in human capital
through the educational system, society seeks to
develop creative abilities in an individual, which
makes him not only competitive, but also viable and
valued in the work environment. Individuals
providing maintenance physical work, replenishing
human capital, reduce the competitive advantages of
the latter. Therefore, if individuals or geniuses with
outstanding creative abilities can be considered non-
reproducible, and their addition to the human capital
causes difficulties, then the individuals who perform
physical work are regularly reproduced in the human
capital and in that sense are special for investment
require no effort [9], [2, pp. 76-78].

Thus, in terms of types of human capital, a
general chart of their formation process can be
drawn, which, in our opinion, has three interesting
directions. First. the most prominent motivating



force for the formation of human capital is the
individual himself, who constantly strives to
improve his living conditions, increase the level of
well-being, solve the problems of health, acquisition
of skills, high educational level and access to the
desired social level. Therefore, the individual
regularly improves the qualitative characteristics
related to human capital during his life activity and
in that direction achieves himself in the society.
Second. One of the important beneficiaries of the
formation of human capital are the organizations
that, while collecting and managing competitive
labor resources, regularly strive to provide their
employees with advanced work experience, carry
out retraining, organize employee recreation and
health events, experience exchange programs, etc. to
ensure the reproduction of quality personnel on the
principle of cooperation. Third. In addition to
government measures, the state is also interested in
the accumulation and use of quality human capital,
solving a number of security problems, such as
expanding national wealth, contributing to the
qualitative improvement of the country's socio-
economic development, increasing the country's
economic competitive potential. payment, as well as
meeting the marginal demands of the population at
the expense of efficient use of capital. The
accumulation and efficient use of quality human
capital is the calling card of any state's security and
competitive security [10], [14, pp. 19-21].
Competitive human capital is often presented
with motivations for its formation at both the micro-
and macroeconomic levels. Thus, individuals, being
considered members of society, from the beginning
appear in a competitive struggle for access to and
consolidation of the best positions in their
environment. And when the competitive struggle
moves to the spheres of professional skills
acquisition, the best health conditions, high
educational standards, then it guarantees the best
qualities of the emerging human capital [11], [7, pp.
154-157]. Therefore, the need to achieve favorable
positions of competitiveness 1is a serious
motivational stimulus for individual development.
Especially, it is manifested in organizations, when
employees try to achieve advantages over others in
the pursuit of career growth, increase of their
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incomes, implementation of innovative ideas,
thereby forming competitive human capital [12],
[13, pp. 75-76]. On the other hand, organizations, in
turn, strive to improve the quality of human capital
involved in economic activity, because in this way
innovation is promoted, the competitiveness of the
products released or the services provided increases,
and the competitive positions of business in the
market are strengthened and expanded. Therefore,
currently, much attention is paid to the formation of
competitive human capital, as a result of which the
"creative individual" who generates advanced ideas,
implements innovations, and seeks advantages over
competitors is formed [13], [5, pp. 25-32].
Moreover, the discovery of creative potential among
employees and the promotion of their use by
organizations is also being improved [ 14], [6, pp. 47-
49]. For this purpose, re-training, business trips in
terms of experience exchange, as well as
qualification programs for the requalification of
employees, which are financed by employers, are
frequently organized.

Conclusions

To sum up, our approach to identifying the
types of human capital is based on the distinction
between groups of abilities necessary for the active
life of a person. The purpose of the classification is
to substantiate targeted education programs as the
main form of formation and accumulation of human
capital. Artificial intelleigence, new achievements in
science and technology and creative approaches
with innovations should be utilized for mentioned
purposes. The general vision of education reforms
should meet the goals and objectives of the economy
and human development aimed at the development
of competitive human capital for all areas of human
activities utilizing physical, mental, intellectual and
spiritual abilities of all members of civic society. In
addition, the best benchmarks should be used to
improve the process of education and to provide
required knowledge for educating professionals for
various brances of the real sector. Finally,
continuous work is needed to improve the
knowledge and skills of those who pass the
knowledge to the young generation.
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Abstract

Despite various obstacles in teaching morals/ethics and implementing character education in the
sciences, the majority of science educators, teachers and society at large strongly support the presence of
morals, values, ethics and character education in the science curriculum which may provide a motivational

context for learning science, and understanding the socialization and humanization aspects of science and
technology. Students can develop higher awareness of social implications of their science studies, become
self-dependent individuals, and be able to recognize, accept and internalize their roles in decision-making.
Such teaching will enhance students’ judgment, critical thinking abilities and motivation besides
encouraging engagement in the sciences. Students can handle various moral and ethical issues in society,

take responsibility, and build a good character.

Keywords: education ethics, ethical education, moralty, caracter formation.

Ethical education encompasses all dimensions of
education and the educational process that are directly
or indirectly related to the ethical dimensions of our
lives and can be either planned, designed, guided, or
monitored with the appropriate educational methods
and tools, or are an implicit part of the educational
processes and thus often remain unconscious,
unexamined, or unintentional. Ethical education thus,
inter alia, focuses on promoting ethics and values
(justice, equality, dignity, inclusiveness, human
rights, etc.) as a part of education, nurturing a
respectful attitude towards others (both individuals
and communities alike), cultivating the positive
formation of character, building capacities for
reflective and informed moral judgment, putting
one’s beliefs and values into practice, etc.

Researchers have suggested that ‘bad science is
bad ethics’ with the implication being that ethical
assessment needs to include consideration of
whether the research questions are worth asking and
if the methods used are an effective way of
answering them (Alderson, 1995; Thomas and
O’Kane, 1998). Power is not the only issue, but it is
a major one in considering the links between
methodology and ethics. Power imbalances have
been widely recognized as being the biggest ethical
obstacle and challenge to researchers including
children or students in research (Alderson, 1995;
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Mayall, 2000; Morrow & Richards, 1996; Thomas
and O’Kane, 1998). One of the central questions of
ethical education is the role that moral theory could
or should play within it. This concerns not only the
issue of pedagogical work with children or students,
but also the establishment of professional education
and training for teachers and other educators.
Contemporary approaches to ethical education
emphasise the importance of integrative models and
methods, but the issue of moral theory within them
has not been explicitly addressed at length. The aim
of this paper is thus reflected in the following
building blocks and steps.

To achieve the goal of the work, the methods of
theoretical, scientific abstraction, comparative
analysis, analysis and combination were used. A
comparative study between the philosophical and
theoretical basis of modern Western moral education
and the universal moral values and education is
outlined to the extent of gaining benefit and
developing an enriched theoretical framework of
moral and character education that may increase the
universal acceptability of the Western theoretical
framework of moral and character education.
Syntheses and analyses are presented to the
philosophical and pedagogical questions related to
morals, values, ethics and character education that
may help conceptualize and articulate a solid



theoretical framework for developing school
programs. The world literature was studied using the
method of theoretical research and comparison.
Observing the works of various authors, an attempt
was made to highlight the most important aspects,
consolidate and present them in this work, applying
the method of combination. For this purpose, using
the methods of scientific abstraction and
comparative analysis, all repetitions were excluded,
comparisons were made between the works of
different authors. The authors examine how rapid
science and technological advancements as well as
globalization are contributing to the complexities of
social life and underpinning the importance of
morals, values and ethics in science education and
science  teaching.  Obstacles in  teaching
morals/ethics and implementing character education
in the sciences are discussed.

Education is an inherently value-laden process,
both in terms of what is conveyed (content) as well
as in terms of the way it is conveyed (methods), its
consequences  (educational  outcomes), and
relationships that are formed in the educational
context [1; pp.21-28].

The goals of ethical education are the following
[2; pp. 1-10]:

® To promote ethical reflection, attentiveness,

autonomy, and responsibility in children as
well as all other members of an educational
community being established in a given
educational setting;

® To enable students to examine and

understand important ethical principles,
values, virtues, and ideals, and to equip them
with the intellectual and moral abilities
(critical thinking, reflection, comprehension,
appreciation, compassion, valuing, etc.)
needed for responsible moral judgment,
decision-making, and action;

® To guide children to explore different

values, different dimensions of values, and
different moral justifications on the basis of
these values and combine them into a
guiding unity;

® To direct children towards a commitment to

recognized basic values and the fundamental
meaningfulness of life, while at the same
time cultivating their self-image and feeling
of self-worth;
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® To enable students to overcome any possible
prejudices, biases, discrimination, and other
unethical attitudes and practices, while
simultaneously helping them create an
appropriate, respectful attitude towards
themselves, others around them, society, and
the environment;

e To promote cooperative, collaborative
behavior and to deepen the motivation for
creating a group, class, or school
environment as a genuine ethical
community;

® To build character (including intellectual
and moral virtues) in children such that it
will enable them to flourish and to achieve a
morally acceptable, personally satisfying
good life (the ancient ideal of eudemonia);

® To develop and reflect on how to situate
children and ourselves as members of local
and global communities, one of the tasks of
which is to contribute to them.

Morality and ethics are part of a way of life and
cannot be separated from all other aspects of life
experiences. Moral education aims at promoting
students’ moral development and character
formation. The theoretical framework of moral
education is supported by moral philosophy, moral
psychology and moral educational practices.
Beyond the scope of promoting rational pro-social
skills or virtues, moral education of real human
value should cultivate the meaningful and personally
formative knowledge that significantly transcend or
avoid natural and/or social scientific understanding
and explanation. Moral education is about an inner
change, which is a spiritual matter and comes
through the internalization of universal Islamic
values [3; pp. 866-872].

Ethics is the branch of philosophy which tries to
probe the reasoning behind our moral life. The
critical examination and analysis through the
concepts and principles of ethics help to justify our
moral choices and actions. In real-life situation
‘ethics’ is frequently used as a more consensual
word than ‘morals’ which is less favored. Many
students and professionals cannot find the sharp
distinction between these two terms. Recently moral
thinking and moral action were explored, and it was
concluded that moral thinking or reasoning exists as
social capital, and it is not a guide to moral action.



The key philosophical question for the study and
promotion of moral education relies on the epistemic
status of moral reflection or understanding and
moral agency [4, pp. 1203-1211].

Since the 19th century there have been rapid
science and technological advancements; recently,
globalization is profoundly influencing society,
science education and teaching practices. Prior to the
nineteenth century, science practices were centered
on moral and religious values along with an
appreciation of philosophical and metaphysical
aspects of science education. At that time, societal
activities were both supportive of, as well as
supported by science practices. The positive side
was that it enabled the science to work such that it
influenced individual moral and spiritual evolution,
besides fostering morals and higher values [5; pp.
34-35]. But compared to that system the present
system is not very supportive of science practices
and is found to be significantly deteriorated. It was
argued that the current science practicing ideology is
strongly acting against the individual’s inner moral
and spiritual unfolding and fulfillment. Such
opposing ideology may restrict an individual from
appreciating the goodness and beauty of life and
truth. Thus it cannot provide proper orientation and
bases for a sound mind in a sound body that upholds
morals and values; which in fact, were historically
provided by society, religion, traditional cultural
values and moralities [6; pp. 33-34]. For more than
350 years science education focused on the way that
benefitted individuals and served society. The
landscape of science education and science practices
has significantly changed over the last 4-5 decades.
During the 1980s and 1990s significant efforts have
been made to identify social and higher order
thinking skills associated with science-technology
literacy that may serve as a framework for
developing a lived curriculum. The lived curriculum
may help students to cope with changes that
influence human welfare, and foster morals, values
and ethics [7; pp. 211-220].

Currently science educators are facing
enormous challenges despite various education
reforms and substantial research undertaken over the
last few decades. The most important and alarming
challenge is students’ decreasing motivation and
interest in sciences especially in the enabling
sciences. In recent years students’ interest in STEM
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(Science, Technology, Engineering and
Mathematics)  subjects has also  dropped
significantly throughout secondary education. At the
same time, the rapid technological advancements
and enhanced complexities in social life in the
globalized world perhaps makes it more difficult to
emphasize morals, values and ethics, and present
them through an improved curriculum and teaching
practices [8; pp. 32-35].

The first, values clarification, rests on little
theory other than the assumption that students need
practice choosing among moral alternatives and that
teachers should be facilitators of the clarification
process rather than indoctrinators of particular moral
ideas or value choices. This approach, although
widely practiced, came under strong criticism for,
among other things, promoting moral relativism
among students. While currently few educators
confidently advocate values clarification, its residue
of teacher neutrality and hesitance to actively
address ethical issues and the moral domain persists
[9; pp. 594-511].

The second approach, cognitive developmental
moral education, sprang from the work of the Swiss
psychologist Jean Piaget and was further developed
by Lawrence Kohlberg. In contrast to values
clarification, cognitive moral development is heavy
on theory and light on classroom applications. In its
most popular form, there are six sequential stages of
moral development, which potentially individuals
could achieve. Each stage represents a distinctive
way an individual thinks about a moral situation or
problem. Teachers are encouraged to engage
students from an early age and throughout their
schooling in discussion of moral issues and
dilemmas. In the later years of his life, Kohlberg was
urging educators to transform their schools into "just
communities," environments within which students'
moral stage development would accelerate [10; pp.
115-122].

The overwhelming percentage of efforts within
public education to address the moral domain
currently march under the flag of character education.
Further, since these conscious efforts at addressing
issues of character formation are relatively recent,
they are often called character education programs.
The term program suggests, however, discrete
initiatives that replace an activity or that are added to
the school's curriculum (e.g., a new reading program



or mathematics program). And, although there are
character education programs available,
commercially and otherwise, most advocates urge the
public schools to take an infusion approach to
educating for character [11; pp. 500-515].

A myriad range of obstacles are found in
teaching morals/ethics and implementing character
education in the sciences. Character education
focuses on moral concepts, manners and civility, and
shapes students’ personality, values, attitudes and
habits in their development. Since character
education takes a broad approach, it often blurs the
line between moral concepts and other non- moral
related concepts. Disagreement is also found within
character education on the place of morality. The
most serious obstacles confronting character
education are: (a) clarifying what character and
character education are, (b) identifying which forms
of character education are effective and for what
outcomes, and (c) developing focal expertise in
teacher training institutions. Six major obstacles
have been identified in the pre-service teacher
training in character education. The obstacles are:
disagreement on what character is; and what
constitutes character education; perceptions of
limited space in pre-service curricula for character
education training; limited scientific data about
which character education elements are effective
and for what outcomes; where the expertise and
resources are; and, mixed or contradictory feelings
about the appropriateness of educating for character
[12; pp. 124-125].

There are several skill-development and
classroom strategies that are often related to
character formation. Among the more widespread
are teaching mediation and conflict-resolution skills,
where students are given direct teaching in how to
deal with disagreements and potential fights among
fellow students. Many advocates of cooperative
learning assert that instructing students using this
instructional process has the added benefit of
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pnipjwu wuhwwnwywu hngbpwuwywu
wnwuduwhwwynieniuubipp,



¢ hngbipwuwlwu  2thnd
wmwppbip  Ywwbgnphwubph  wudwug
htwn,

e hwulwuw| hpwywfuwlunh wuésh dLw-
Yynpdwu Ypw wqgnnn hngbipwuwywu
wwwbwnubipu nt ywjdwuubpp W wjju:

Mbwp £ hdnwuwt'

¢ Jwutwghunwlwu-hngbpwuwlwu qp-

wnbifhpubppt’ wudh, fudpbph hngbpw-

unipjwup, wudh hwugwynp yuwppwadh

Guwynpdwu wwwnbwnubiphu,

hhdp ytipgubiiny hngbipwuwlywu ghunb-

lhputipp whinp £ nhpwwbintu Ybppni-

Swlwu hdwnnipyniuubiphu, npwbugh w-

wwguwjnd jwpnnwuwu hdwnnptu Ybp-

[nwdti|, 6hoinn quwhwwnbi| hptug nbpp L

wqnbgnipntup gnpéniubinyejwu Yypw W

dwutwghwmwlwu npnanwiutiph Yujwg-

dwu Ypw:

Ppwywpwuwlwu hngbpwuniypjwt nw-
uwjwundwu fuunphpubtiphg dGYu wju L, np
pwqdwprhy hpwwpwuwlwu wynyunbunub-
pnd  «Ppwjwpwuwywu  hngbpwunieyniu»
nwupupwgh 2npowuwyubipnid nwwunnutpu
wnwoht wuqwd tu swunpwuntd, Ywd uwfu-
Yphuns (1-hu Ynipubipnd hhduwlwunid) np-
wbu ghwniejniu ebph Gu nwnwuwuppb) hn-
gbipwunieiniup: Wuwhuny, upwup wnwohu
wugqwd Ywd ny [hwpdtip Gu puywind (ny pw-
qupwp dwdwpwuwlyh wwuwbwnny) wnbuw-
Ywu-hngbpwuwlwu ghwnbihpubpp (oppuwly’
dwahunpwunnipwinid): Uju gnpdpupwgp sw-
thwqwug pwpn b niuwunnubph hwdwp, pwuh
np unwgyws nbintlwunynie)niup hwdwpdtp
hwulwuwint b gnpswpybint hwdwp upwup
wbiwp | wiu wnweht' hunwly wnhpwwbnbu
hngbpwuwlwu ghwnniypjwt nwuwywnpgwjhu
U hwjigwywpquyht hwdwywnght, Gpypnpn
hwulwuwu hngbipwuwlwu Gpunypubtiph tni-
pIntup, npnup dtundtuninghwlwu Gu hptug
punyeny U Gppnpn’ wbuubu hngbpwuwlwu
ghwtifhputiph gnpSuwywu tpwuwynie)niup h-

hwuwnwwnt|
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pwjwpwuh  Jdwuuwghwnwlwu gnpdniutini-
pjwu dbo: Uw wwjdwuwynpnid E niuwunnub-
nh Ynndhg wnbnGlwwnyniejwu pulwdwu ow-
wnhdwjwgnud, dbpnnubph Yhpwnnid, npnup
uwywuwnnid U nwnwuwuhpynn nwupupwgh
uywundwdp nwwunnubph whwagnpghn ybipw-
ptipdntuph auwynpdwup:

Pnthtpnd  hpwywpwu  Jwuuwagbnubiph
wwwpwundwu gnpsuwlwtu  Ywpnnniejniu-
ubiph wdpwwundwu fuunph nw6ndp thuwnpb-
thu Ywpbih £ wnwuduwgub) dh pwuh ninpun-
ubip, npnup hnpuyuwwwlygywsé Gu L hwbwlu
wnwug dhdjwug gnjnypintu sntubu[7].

e unp mbinGlwwujwlwu nbuuninghwub-
ph  Yppwnndp, npu wwwhnynd L
gnpduwlwu Ynndunpnonid hwdwjuw-
pwuh nunuWuwywu dpwapnwd punany-
qwsé wnwplwubph  nwnwuwuphpdwu
ghpdpupwgnLy.
dwutwghwnwgywd  hwunwwnniypntu-
ubipnw gnpduwlwu wwpwwdnwupubph
wuglwgntd.
wywhy dwulywydwpdwlwu wbfuun|n-
qhwubtiph Yhpwnnid (epbjuhuqutin, nb-
pwjhu fuwntin, putwnpynwiutp W wyu):

{ngbipwunipjwu nwnigndp punhwupw-
wbu, huYy ppwywpwuwywu hngbipwunyeniup
dwutwynpwwbu, ubpunnpbt Yuwwdws bGu
abinp ptipqwé wnbuwywu W hngbipwuwywu gh-
wblhpubipp gnpduwlwunid Yphpwnbint niuw-
Ynipjwu hbwn: U. U. Unnywpbuynu upnd Ep,
np hpwywpwuwlwu hngbpwuniyeniup npwtu
nuniuwywu nhughyht swihwquug nbuw-
ywu £ b pwwywuwswih gnpsuwywu sk [9]:
Wu nddwpniginiup  hwnpwhwpbiint hwdwp
wuhpwdtiown £ nluwunnubphu unynptigub| nb-
uwlwu nwnwuwuhpnieyniuubiph pupwgpntd
uinwgwd ghuinbijhputinp Yhpwnb| hpbug dwu-
Uwghnwlwu gnpéniubinejwu dbe: huswbu
hwjinuh £, mbuwywu hngbpwuwlwu ghwnb-
lhpubtipp gnpéuwlwuh Yipwsdtip gwwn pupn U
Gpywpwwlb gnpépupwg Lk <ngbipwu-nuw-



unnubpp nw unynpnud tu hpbiug hwdwuwnpw-
Uwlwu nwnigdwu wdpnng pupwgpntd, dwu-
twynpwwbu  wpwlunpywubph pupwgpnLy:
huy hpwwpwuwlywu pwynynbnnd hpw-
qupwuwlwu hngbipwunypjwt nwuwywunn-
nh wnol Swnwgb|  nwwunnutphu day Yp-
uwdjwyh pupwgpnd gnpsuwlwu hngbipw-
Uwlwu hdnnieyniuutip unynpbigubiint pwpnw-
qnyu fuunhpp: Uw gwn pupn £ pyndd, hwayh
wnubnd, np ppwjwlwu nwonnd, hpwyw-
wwh hwdwlwpgnd  wpryniwwybn - wofuw-
nwuph hwdwp Yuplunp GU' unbnéwagnpéw-
Ywu dunwénnnipjwu hdwnnyeiniuubpu nu Yw-
pnnnigjnluubipp, hupuntpnyu dwnwynp gnpént-
ubnyeniup, wudh hngbipwuwywu nwnuw-
uphpniejniup, wbunnuywu hngbiwfunnpnynt-
dp, wpryniwwybin hwnnpnwygnyeiniup, hngb-
pwuwywu 2thdwu hwuwmwwnnidp, wudh hup-
uwquwhwwnndp, hngbiwu hupuwywpgwyn-
pnuwip b wyju:

Ldwu pwpn fuunhpp nwstiint hwdwp wu-
hpwdtion £ hwwntly npwnpnyentu nwpaub)
utidpuwpubipp L gnpStwywu Wwpwwdniup-
ubiph Ywqdwybpwdwup, npnup Ynsywé Gu p-
pwlwuwgubnt nhnwywnhlwih wju uyqpniu-
pp, npp Gupwnpnud £ nwunigdwu Yuwp Yjwu-
ph htin, nbuwlwup ypwynhluwjh htw:

Wu ulygpnituph phpwgnpsdwtu  hwonnnt-
pINLUU hpwlywuwgynud £ nwuwdwunnnp' nw-
ubiph bwywuwnwlubipp hwdwnpdbp uwhdwubnt,
nwuwywundwu wdbkuwwpryniuwybun nL nw-
ghnuw| dbpnnubpu puwnpbint 2unphpy:

Snpduwlwund Ywpnn Gu hpwywuwgyb
wjuwyhuh bwywwwlubin, huswhuhp Gu.

¢ hngbipwuwywu dbGluwuhqdubph (wo-
fuwwnwuph) wnbunnuywu gnigwnpnwd
wnwplwjh b hpwdwywu unpdtiph thn-
fuwqnbignipjwu hpwyhbwlyubpnid.

e Jwuuwaghwnwywu gnpéniutiniejwu dby
hngbipwuwlwu ghwbhpubph ogunw-
gnpddwu hdwuwnph W huwpwynp ninh-
ubiph pwgwhwjunnid.

e Jwuuwaghwnwlwu gnpéniutiniejwu dbg
hnqbpwuwlwu qhwnbhpubiph ogunw-
ghpédwu dbennubiph nwnwgnid.

¢ nwwunnubph  dwnwynp  gnpéniubine-
WU wlyunhywgntd.

e Jwuuwghwnwywu  gnpdniutiniejwdp
uwfuwwnbujwé dniulyghnuw ywpunw-
Ywunyeniuubph  Ywwnwpdwu  hwdwp
wuhpwdtion gnpduwlywu hdwnnyeniu-
ubiph L Yupnnnipyniuubiph duwynpnd.

® nwwunnubiph huwmbGyunw| L hngb-
pwuwlwu dunwhnphgnuubph duwyn-
pnuy.

* nwwunnubiph dwutwghwnwlwu upw-
uwlwiph npwlyubiph qupgqwgnid, npnup
wuhpwdtipn Gu dwutwghwnwlywu w-
nwownpwupubph wpryniuwybn hpw-
Ywuwgdwu hwdwp:

Nwwunnubph gnpéwnuwlywu Yndwbunbu-
wnnRjwu duwynpnwip uywnwlwhwpdwp L
uyubip gnpsuwywu Juipdnigyniuubpny’ wuwnp-
dwuwpwnp wugubiny hngbpwuwywu wwwn-
pwuwnyjwénipjwu  dwlywpnwypu: Uw  pny|
Yunw wnbuwlwu ghunbihpubipp wunmhbwuw-
pwp YyGpwok| gnpsuwywu hdnnyeyniuubph W
Ywpnnnieyniuubiph:

wnl £ ughy uwl, np hugwbu wpwyunh-
Ywu gnyg £ vnwihu hpwjwpwuwlwu hngbpw-
uniEntUU nwuwunnutiph dnin gnpduwlwu w-
nwownpwupubph Yphpwndwu wwpwaqwjnd
uywuwnbifh  hGunwppppnyeiniu £ wnwowgunid
ghwbijhputip &tinp pbpbnt mbuwulyniuhg b
uwywuwnnud £ ophtwy hpwywghwwlygniejw
pwpbjwydwup, huy punhwuny wndwdp, wju
uwywuwnnid £ nwwwunnutiph punhwunip hngb-
pwuwlwu b dwutwghwnwlwu Yndwbinbu-
wnnijwu duwynpdwup, husu k| wpnyniupnid,
npwywunptu £ wqnnud upwug hGunnwqw dwu-
UwghwnwYwu gnpéniutiniejwu Yypw:

Udthnihtind' hwpy £ upb, np hpwjwpw-
twlwu hngbpwuniypjwu nhughwyhup nwuw-
qwundwu  dbpnnwpwunyeniup  dhdwwbiu



Ywhujws £ nwngdwtu tywwnwyhg W nwuw-  wyng hbwn  wpryniuwybn  thnfugnpdwygnt-
qwunnnh wuhwwnwlwunieiniuphg: Gt hpw- pjwu ninhubph Jwyndip, wwyw nwuwywun-
qwpwuwlwu hngbpwunypjwt nwuwdjwun- Jwu dGennwpwunteniup wbwp £ uwwuwnp
dwu utwywuwwyp hngbpwuwywu dunwétiw- npw hweonn hpwywuwgdwup:

Ytpwh duwynpnudu £, wush ghwnbijhputipp W
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Abstract
One of the goals of psychology as a science is the transmission of psychological knowledge. Today, in

higher education, psychology is not seen as an abstract science, but as the most important link in the
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professional training of any specialist, including a lawyer. The article is dedicated to the problems of

teaching legal psychology in the field of higher professional education (students studying at the faculty of
law), in particular, the problems of teaching theoretical material and developing practical skills.

Keywords: Legal psychology, psychological knowledge, academic discipline, learning technologies,
psychological culture.
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Luywuypwiti

Udthnthwghp

<nnywdnmid nwuntdiwupnyby £ Euppnuhugh <wbpwwbpnyeywt pwpdpwagnyt niunidtiwlut
hwuypwipnipnibtiph whwnbdhwlwt U ns whwnbdhwlwt wastwlwqdh wwopntiwght npny-
pwiswithtinn U vwhdwbyty b wwowpnbtughti npnypwswthbnh hwdwdwubnyeyniatinp: buswbu
bwl bbpluywgyly Gt hwuippppwgnigulymd ptingnyywsd wypndbunpwnwuwpinuwlwt Yuwquh
wuwppnbitiltpp, upwbg hwdwwwinwupuwb gnpdwnnyptbnp U ns whwnbdhwlwt wudtwlwqdp
Ywpdwippnypywt wuipphbwiht hwdwwwipwupiwt wwhwbotbpp: Lubiwnyyty b bwl wwppn-
bwyhti npnypwiswithnh hwdwdwubinysniiitph Yhpwnbihniginiup << pnithGpned: Upnynitipnid,
Euppnthuyh pnihbpnid gnpénn ns whwnbdhwlwt uqdh wwopnbiught npnypwswithbnh hwdw-
dwutinysyniiilinp Yupnn b Yppwnyby twl << pnithbGpnud, puly whwnbdpwlwb yuqdh wwppn-
bwyhti hwdwdwubnyeyniatibpp Yhpwnbyh sGu, pwbh np wwppnubbph pwppunidt pupn gnpdw-
nnypubph ppwppbpynid £ U wpnyniipblint hwdwnpbh sGu:

Shduwpwnbp. pnth, wwonnuwiht npnypwswth, wuduwlwqd, Eunnuhw, Jwpdwwnni-
[INLu

Upnh  wwjdwuubpnd  pwpdpwgnyu  hbwnbwpwp' wnw nbunipuubpny unwuw) w-
Ypeniejwu Ywjwgdwu hhdpnd pulws Gu hw-  JGih d6d wpnyniup:
dwlwpqwihu hhduwfuunhpubipp, dwutwyn- <nnwédh hhdpnud pulwé £ Eunnupwip
pwwbu' Yppenipjuu junngwwnpgbphu Jyb-  Cwupwwbnnyguu  thnpdh  nwinwduwuhpne-
nwptipnn - fuunhpubipp: U fuunhpubiphg £ eyniup:
pwpapwanyu nunWuwywu hwuwnwnnieiniu- Mwundwywu qupgqugdwu pupwgpnd
ubiph hwuwnphpwgnigwynd pungpyywsd wypn-  Eunnuhwih pwpdpwgnyu Ypeniypjwu dnnbih
Pbunpwnwuwfunuwywu b ny wywntdhwlwu Jpw  wqgnbgnieinitu Gu niubkgl]  puswbiu
Ywaqdh Jupdwunpnijwt hwdwywpgh wulw-  wpldwjwu dnnbjutipp, wjuwbu £ Mfnwwunw-
wmwpnipyntup: Pnthh wuduwlwqdht hww-  uh Ttwounygjwu dnnbp [1]: Wu wnndny, wp-
Ywgynn $puwtuuwlwu dhongubiph wpryniuw-  nhwywu £ nuniduwuhpt Eunnuhwgh thnpép,
b pwotudwu wprynitupnid huwpwynp Yihup  pwtuh np wju puwn tiplnyphtu pninp dnnbjubph
pwnpépwgul] wuduwlwqdph dnnhjwghwu, hwdwnpnieniuu b Ujnw wmbuwulyjniupg, Eu-
wnnuhwjh Lwupwwbinnyeiniup dh 2wpp un-
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ghw-inunbuwlwu wwpwdbwnpbipny, wwun-
dwlwu qupqugdwu pupwgpny udwu t <w-
Jwuwnwuh Lwupwwbnniejwun:

L. Mwdplh, b. Mwsklynh b . Ujwnpwhp
«Uywnbdhwlywu dwutwghwnypjuu  woluw-
wnwuph updwuinpnipjwu dhowqagwihu hwdb-
dwuwnnipntu. thnpduwywu hwdbdwwnnieginiu»
[2] W d. Ujwnpwhh, L. Nwyuptipgh, U.3ninpyb-
dhsh, &, Uunpnipwlwih b b. Mwskynh «hug-
wbtu Gu Jupdwwnpnd wypndbunpubiphu» [3]
htinwgnunyeniuutipnid hpwywuwgyb) £ dh
wpp tpypubiph wypndbunpunwuwfunuwywu
wudtwywqdiph qupdwunpniyejwu hwdwlwpgh
dwuhu JGpnwdnyeiniu: Quwjws wnlw  Gu
wmwppbip Gpypubipnd  wypn$bunpwnwuwfun-
uwlwu Yuqgdh wwonnuwjhtu npnypwswthtiph
ybpwpbnwy ybpnonieiniuutip, Ywpnn Gup
Ughi, np wpryniupubipp, pwuh np ubipluywg-
qwé tu pwgwndéwy pyny, hwitidwwnbh W hw-
dwnpbiph s6u: Wn puy ywwbwnny, hnnyjw-
onwd uwhdwuyb £ ywownnuwihu npnypwsw-
thGph  hwdwdwuunyeniuubpp:  Pwgh  win,
ghwlwuniejwu vty gpbpet pwgwlwind k£ ny
wywnbdhwlwu Ywaqdh wwonnuwhtu npny-
pwgwihtinh Ytipwptinjw) hwdwwwpthwy 4bp-
(nwénieintu: hunniyghwjh dbennh Yhpwndwdp
ubipywjwgyt] Gu ny wywnbdhwywu Ywaqdh
wwownnuubphu ubpywjwgynn wwhwugubipp:

Cwdbdwwnwywu Ybpndnipjwu  dbennp
Yhpwndwdp pwgwhwjnyti| Gu wlywnbdhw-
Ywu U ng wywnbdhwywu Yugdh yupdwwnpnt-
pJwu dbfuwuhqdubiph nmwppbpnieniuubinp:

Eunnupwjh Cwupwwbnnipiniuntd wyw-
nbdhwywu wpfuwwnnnh wwwnnuubpp uwh-
dwujwsé Gu «Pwpdpwagnyu Yppnigjwu dw-
uhu» optupny[4, § 33.6]:

Uywnbdhwwu  wpfuwwnnnh  wwwnup
wju wwownuu k, npp qpwnbtigunnh wywpunw-
Ywunypynuubpp Yuwyws Gu pwpdpwgnyu
Ypeniejwu ninpuind nwuwywunbine W/{wd
ghinwhbunwgnunwlwu gnpéniubineniu dw-
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quitint htw: Opbupn uwhdwuynd bGu
htinlyw| ywowmnuubipp [4, § 33].

Mpndbunpp, npwbu Ywunu, nnlunph
Yngnid  niubignn  ghnwdwuywywpdwywu
wwwinu £, npp qpwntigunnp wtinp £ Swlwih
ghunwhbwnwgnmwlwu, untindbwanpswlwu b
dwuywywpdwlwu gnpéniubineniu dhowg-
qujht dwlwpnwyny, hugwbu uwl ninnnpnh
nwwunnubphtu b wywnbdphwlwu woluwwnnn-
ubippu:

Tngbunh hpduwlwu wwpunwlwunt-
pIntuubpp Ywwyws Gu pwpdpwagnyu Ypent-
pjwu Jby Ywd Jdh pwuh dwlwpnwlyubpnid
nwuwywunbnt hbw:

Ghunwfluwwnnnh wywwnup, punhwunip
wndwdp, ghunwlwu wwownnu £ nnlunpw-
Ywu wuwnmhbwuh wwhwugny, npwnbin wofuw-
wnnn wudh hhduwywu fuunhpubipp Yuwyws
Gu hbGwnwgnunigjwu htw, dhusntin Ypunubp
ghnwfuwwnnnp Jwutuwygnud k hnwgnunnt-
pIntuubphtu’ nBYwdwph nEYwywpniejwdp:

Twuwfunup wywnbdhwlywu wofuwwnmnnp
wwownuu k, npp hhduwywu wwpunwywunt-
pInuubpp Ywwyws Gu pwpdpwgnyu Ypent-
pjwu wnwohtu Gpynt Jwlwpnwlyubpnd nw-
uwywunbint htwn:

Pnthp uwhdwunud £ wywnbdhwywu wus-
twlwqgdh  wwownuubph  Jdwlwpnwyubnp,
wwownnuubpp qpwnbgubint wwjdwuubpu nu
pupwgwlwngbipp, huswbu twl ghnwywu
wuduwywqiphu ubpywjwgynn wwhwugubpp
[4,§ 33]:

Uywnbdhwywu wusduwlwqdh wwowmnup
gpwnbgubiint hwdwp hwjunwpwpynd £ pwg
dpgnype W dpgnyph hwnpennh htwn Yupynd L
wwjdwuwaghp dhusk hphug wwph dwdybivny,
Gret hhwpyt w)| Yywpg pnthh Ynndhg uwhdwu-
Jqué sk [4, § 34]:

Pnthp wwpwwynp £ hphug nwpdw pu-
pwgpnid wnujwqu JbY wuqwd hpwlywuwg-
ub] wwbuwnwynpnd, npp  shwnpwhwpbint



nbwpnid optuph nidny wluwnwupwhtu wwj-
dwuwghpp hwdwpynid £ (nuddwé [4, § 35]:
Eunnupwih pwpdpwagnyu  nwnwduwlwu
hwuwmwunnyeniuubipp  wuduwlwqdh  Jwp-
awuwnpnijwu swihp npnatiint |hwpdbip wqu-
wnie)ntu nwukiu [4, § 49]: Upfluwwmwywpéh sw-
thp nwppbpdnd £ Yufudws  qpuintignws
wwownnuhg, qpunywoénipjwu swihhg, uwnw-
dhg W npwlwynpnidhg: Swpwinth hwdwjuw-

uPSULP <6SURNSNN g;
UUhUSELS 2:2
HuUUtuNU zo?’:%
<osuansn | 26%
U4US <6Suansnn — 57%
MBELS | oo 70%
MPNSEUNN 435
HLRUULNN CESURNSNL | | | |
0% 20%  40%  60%

Utp Ypwnubip hwmwgnuinnh hwdbdwn

nwuh ophuwyny ubiphwjwgubup dhoht Yuwp-
dwuwnpniejwu swihp puin wwownnuubiph wninyn-
uwihu  hwpwpbpwygnipjwdp (Féwwywwnytin
1): Cun npnud, upbiup np unyu dwdwuwlw-
hwwnywséh hwdwp, Eunnuhwnd uwhdwuywsd
dhoht woluwwmwywpdéh swihhg wdbuwgwdn
wwpunup woluwwnwywnsh swihp pupdnp b
dnwn 0,04%-ny [5]:

Qowwyunplybip 1.

143%

I 177%
I

80% 100%  120%  140%  160%

180%  200%

U6p uwfunpn wwawunnup hwdbtdwun

Swpippnih hwdwjuwpwuh whunbdhwlwt wuwppnutbph Jupdunppniypywt pnynuuypti
hwdwdwutnypyniaitpp 2019p. npnipyudp’

Cuwn FSwwwwnltip 1-h Ywpnn Gup vk, np
uinnphtu wwwnnuhg dhusl pwpdpwgnyt wywy-
nnu wfuwnwywnpdh swihp wénd £ dnwin 2,8
wuqwd: Uwlwju wwonnuwjht wnwofuw-
nwgdwu pupwgpnd Jwpdwwnpniypjwu swihp
unyu hwdwdwuunigjudp sh pwpdpwund b
syw ophtuwswihnyeiniu: Lywuwywih wéd k
ghwugynwd nngtuinhg wypnpbiunp wnwofuw-
nugdwu dwdwuwy (43%-ny), huswtiu uwl hb-

wnwgnnnnhg wywg hbGunwagnunn  wugdwu
dwdwuwy(23%-ny):

NwniwSuwuhpbup vwl, Bwihup Skuunin-
ghwlywu hwdwuwpwuh wwwnnuubipu nt
qupdwuinpnipjwu dGjuwuhqdp: Wu hwdwuw-
pwuh Ynndhg 2022p.-hg gnpdwénypjwu dbie
nnyb| «Lwpdwwinpniejwu Ywunuubp» funpwag-
pny ubippht Ywunuwlwpg, npunbin uwhdwu-
qwé £ pnthh nno wuduwlwqdhu wnpynn Jup-

' QSwwwwnlybpp Yunnigyby b hbnhuwlubph Ynndhg, https:/issuu.com/settleinestonia/docs/ d2dc6049058d98

hpwwwpwyyws nbntlwunyniypjwu hhdwu Yypw:



dwwnpnipjwu  Jdbluwuhqdubpp, Ywunuubipp,
swithp, wywownuubipp W ywowmnuubph hwdwp
uwhdwuywé wwhwugubpp:

Cwdwuwpwup uwhdwunwd £ wofuwwnnn-
ubiph Jwpdwuwnpnyeniup hwyyh wnubiny ku-
wmnupwind dhoht wofuwwmwywpép b npw
thnthnfunigyniuutipp, huswbiu twle pniyuyned
udwuwwnhw  wwownnuubph hwdwp dhohu
qupdwwpnipjwt qupgugnidubinp: Ujwnb-
dhwlwu ywownnuubph Jupdwwnpniejniup n-
pnatifhu wnwounpnynid £ Eunnupwih wdb-

uwpwpap yupdwwnpynn hwdwuwpwuh nhp-
pp wwhwwubnt uygpniupny: Cwdwjuwpw-
up uwhdwund £ woluwwnwdwnép' Gubing
wofuwwnnh - woluwwnwuph  pwpnnipiniupg,
w2fuwwnwuph bty ubpnpdwu swihhg, wudh
hpwywunipyniuubph Gquyhnieiniupg W pni-
hnid, U Eunnupwnid udwuwwnhw wwpnnu-
ubipnud Jéwpynn Jupdwwnpnipjwu dwlwp-
nwyhg: Pnthh Ynndhg nne wuduwywqdh hw-
dwp uwhdwuyb) Gu hGinlyw| wunpbwuubpp
(Uryntuwy 1):

Unyniuwly 1.
Utatwlwqih junbgnphwl MNwywnth wiwhnudp Hwpdwwnpnipjwl
wuwmnhéwup
Euyntp Mpn$bunp | Mpndtiunp 11
“tngtitn 10
“tngbiuwn 10
Mpn$bunp Uuhuwnbuwmn wypndbunp 9
Utidhuwpwywp wpndbunp 9-11
Epynpnpnwiht wpndtiunp 9-11
UWywnbdhwlwt Shunwfuwwnnn wpndbunp 9-11
wwownuubp Twuwfunu UJwq nwuwfunu 9
Twuwfunu(ghwnieiniututiph -
ptYuwsNt)
nwuwfunu 7
Unwownw
LGwnwgnuinn qhmizl'uwt?mq 11
Ujwq ghunwafuwwnnn 9
Shunwgfuwwnnn 8
Upuiubip ghunw)fuwwnnn 6
1EYwdwnp
wuduwlwuqd
Ny tnwpwdwpowuh wpnnblwnn, nopk .
wlwnbdhwlwl intopbiu
wwwmnuubp nGlwu 11
wdphnup Yuwphy 10
Jupswlwu b o
odwunuwl
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uinnpwpwdwudwu
nGhwywp
U wutwgbwn
SHfuwynn
dwutwgbin 6-8
dwutwghbitn 4-6
Qpwubuywyh 3.5
oquwlw
Odwunuwly 3.4
w2fuwwnnn

Utdbwluwquph Yuipbgnphwubinp b npwbg hwdwwwipnwupuwb wppiwgpwdwndh wuiphdwutbpp?

Qjuwynp dwutwgbinh wwpunwlwunt-
pIntuubpp ubpwnnud Gu wofuwwnnnubiph qup-
gugnw b yGpwhuynd W/ywd wofuwnwupw-
Jhu gnpdpupwgutiph Yuwnwywpnid: Mwownnup
wwhwueond £ dJwuuwghwnwgdwu pwpép wu-
wmhéwu, fuunhpubp JGpnsting, Ywupubine W
(Nt upnnnieiniu, phuswbu twl nyjw
ninpinnd  hwdwagnpdwlgbnt  niuwynieiniu-
ubip:

Uwutiwgbwnp hupunipnyu wwwhnynud |
uwhdwuywsé gnpdpupwgubiph Yuwwwnpnidp b
(nwonud k fuunhpubin:

Spwubtjwyh oquwlwuh wrluwnwupw-
Jhu wpunwYwunteginiuubipp uwwyws Gu nb-
ntywunynipjwu hwyjwpwagpdwu, wwhwwu-
dwu b dywydwu htivn b ubpwnnd Gu gnpdw-
quwpwlwu W pwpunninupuwywi woluwwmwup
L wwpq Ppuwtuwlwu gnpdwnunie)niuubin,
nbnGlwundwywu Swnwjnieiniutubph Jwwnnt-

gnud: Upfuwwnwuph twywwnwlyu £ wwwhnybi
uwhdwudwé gnpépupwgutiph hpwlwuwgnt-
dp Ywd Ynuypbwn gnpdwnnyputinh Yuwwnni-
dp:

Odwunwly wjuwwnnnh wouwwnwupwihu
wwpuwlwunyeniuubpp hwdbdwwnwpwp
wwnpq U YpYuynn wnwownpwupubp by,
npnup ubipwnnwd Gu phs Ywd swhwynp unpnt-
pINtu b pwgdwquunteintu b Ywnpnn Gu ubpw-
nbl pwpn gnpshputiph dwynd® Ywiudws
Ynuypticn ywownnuhg: Ugfuwwnwuph twywunw-
Yp npnwyh wnwownpwupubtiph Ywd gnpén-
nnyejniuutph hdnun b dwdwuwyhu Yuwnw-
pnudu k:

Unynuwy 2-nud ubpyuywgwé Gu Suw-
ynp dwutuwqgbinhu pun wuwnmhbwuubph ubip-
Ywjwgynn wwhwugubipp: Lnyu wnpwdwpw-
unipjwdp wwhwuoubip Gu uwhdwudwé uwl
djnwu dwuuwgbitnubiph hwdwp:

2Unpjnipp’ https://oigusaktid.taltech.ee/en/rules-for-remuneration/
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Unyniuwly 2.

Muwhwugubip Wuwwnwywpéh wunhbw
8 7 6
Ywnwywpnid Uwpnhy, Uwpnhy WHwd Uwpnhy Wywd
ghpdpupwgutp L ghpdpupwgubn ghpdpupwgubip
nbiuntpuubin
Ninpinph qupqugntd Unwouwjhu Unwouwjhu Ywplnp
wwpunwlwunyeintu | wywpunwlwunyentu Gpypnpnuywu
wwnunwywunye)ntu
Muwuwunwufuwuwwnynt Chduwwu <hduwlwu <hduwywu
Wl onowtwyp wwwnwufuwtwwnynye | wunwufuwuwwynie | wywnwufuwuwunynt
JnLu jnLu [@JNLu
Ninpw/dwutwghwne | Ninpu/dwutwghwnne | Uwutwghwnyeniu /
@INLU [@INLU Yynuypbwn wwownnu
Uqnbgnipjwu Cwdwjuwpwuntd b Cwdwuwnpwuntd Cwdwjuwpwuntd
dwuwnwpp hwdwjuwpwuhg Ywd hwdwjuwpwuh
nnLpu dwutwéninbpnid
Fwpnnipjniu, Pnnp Pninp Pninn
unpnyp)ntLu, hwwnlywuhgubpp hwwnwuhgubpp hwwnywuhgubpp
wnwownpwupubiph Yhpwnynid Gu Yhpwnynid Gu Yhpwnynid Gu
pwqdwquuntp)ntu
Upeniejntu Uwghuwpnup Ynsnd | Uwghuwnpnuh Ynsnid | Uwghuwnpnup Ynsnid
Ywd npwu Ywd npwu YJwd npwu
hwdwpdtip hwdwnpdtip hwdwpdtip
npwywynpnid npwywynpnid npwywynpnid
Ldwnnipyniuubin Ouwuwp |tgni(utip)h Ouwuwp tgni(utip)h Ouwnwp [tgni(ubip)h

hdwgntpjniu Ct
dwlwpnwynd

Cwdwlwpgswjhu

gbipwquug
hdwnnyeniuubp

Cwdwgnnpswlyghint
Ywpnnnipntu

hdwgniejniu B2
duwlwpnwynwd

Cwdwlwngswihu

gbipwquug
hdwnnieniuutin

Cwdwgnpéwygbijnt
Ywpnnniejniu

hdwgntpniu B2
dwlwpnwynwd

Cwdwlwnpgswhu

gbipwquug
hdwnnieniuutip

Cwdwgnpséwlygtint
Ywpnnnpjniu

Y uwynp dwubiwgbipht pupn wuiphbwuubph bepluywgynn wwhwuotbpnp®

Cwonpn  géwwwwybpnd  ubpYwjwg-
ubup woluwwnmwywnpsh wnnynuwht hwdw-

dwutnipjniuubin pun wunhbwuubiph (Sow-

wwuwltp 2):

3 Unpynipp’ https://oigusaktid.taltech.ee/en/rules-for-remuneration/
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U6p uwfunpn wywpwunuh hwibdwun

Gwghtp ipbutininghwlwt hwdwuwpwup whsbtwywqih wtuwpwduwndp hwdwdwutinygnibtbnt
pu wuphtwbbttph 2022 p. npnypywdp?

Ywpnn Gup UG, np 4-hg 7-pn wunhbwu
wugnwip dnin 30%-ny L pwpdpwund dup-
dwwpnyeniup, hul duwgwé wuwmnpbwuubiph
nbwpnid wuhwdwswih £ thnthnfunyeniup: U-
Ywnbdhwywu wuduwlywaqdh uwnnpht ww)-
wnuhg' 6-pn wuwnpbwuhg  wdbkUwpwpap
wwount' 11-pn wunpdwu wugubine nbwpnid
qupdwunpnieniup 2 wuqud wybjwund E: Ny
wywnbdhwlwu wuduwlywaqdh nbwpnd wép
308% L, husp qquih dts gnigwuhy £ wlwnb-
dhwwt wusduwlwqgdh hwdbdwn:

Udthnihind’ Ywpnn Gup ugby, np <wjwu-
wmwuh pnthGpnd - wywnbdhwywu  Yuagdh
wwownnuubpp wmwppbpynd Gu, nwwnh wwy-

pulywanypyuitl gutilly

wnnuwhu npnypwswihtph hwdwdwuunyeniu-
ubipp Yphpwnbh sbu: Uwlwju, dGuwuphqind
wnyw Gpypnd uwhdwudwé shoht wtuwwnw-
qwpdhg pwpép Jwpdwwnpnieginiu wuwwhnyb-
Int uygpniupp Yhpwnbih £, wofuwwnwuph oni-
Ywynwd dpgniuwynipjwtu pwpdpwgdwu W n-
pwljw| Yunpbp ubpgpwybnt mbGuwuyjniupg:
<L pnthbpnud Jwpnn £ ubpnpdb) ng wywnb-
dhwywu Ywaqdh wunhtwuwhu Ybwpdwu
Yuwpap, hugp enyp Yunw hunwlybguby Jup-
dwwnpnypjwu  dbluwuhqip U wnwopupwgh
huwpwynpnipjwtu  wnywnypjuu  nbiwpnid
Yoquh pwpdpwgub ny whwntdhwywu Yuqdp
wluwwnwuph wpryniuwybinnie)niup:
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STUDY OF PROPORTIONALITY OF OFFICIAL RATES OF STAFF OF HIGHER
EDUCATIONAL INSTITUTIONS IN THE REPUBLIC OF ESTONIA

Vahe Bulanikyan

ASUE, «Amberdy» Research Center, PhD in Economics
Lala Khojyan

ASUE, Chair of Management, PhD student

Armenia

Abstract

The article examines the official rates of academic and non-academic staff of higher education
institutions of the Republic of Estonia and defines the proportions of official rates. Also, the positions of the
professors included in the employment list, their respective functions and the requirements corresponding
to the salary level of the non-academic staff were presented.

The applicability of the proportions of official rates in RA universities was also discussed. As a result,
the proportions of the non-academic position rates in Estonian universities can also be applied in the RA
universities, and the position proportions of the academic staff are not applicable, because the distribution
of positions according to functions differs and the results are not comparable.

Keywords: university, position rate, staff, Estonia, remuneration
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urEnNkE3UutL NPULL YUNUJYUrUUL UNDELP UhrUNU UL
ur3nNhubUudeSNha3NhuLe <L-NhU

Lwhpw Iphgnpyuts
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Luywuypwiti

Udihnipwghp

<nndwénd npypwplydy G Ypenyeywt npwlh junwdwpdwt dpw wannn  dp pwpp
gnpéntiulin, ppyby G ptduwgh hhdawlwt hwulwgniygniitiinh uwhdwanidtbpp, bapluywgyt)
Gt dwubwghypwlywt  nunidbwywt  hwupwppnyyutt - Ypenyggwt npwlh  Gunwywpdwb
hhdtwlwt thnybpp U << Yppnypgiut npwyh yunwywnpdwt hwdwlwpgh dnnbih tGpnpdwi
wnwudbwhwiplynygyniiiGpp:

<nnywéh bywypwlt E' npypwnlby npwyp yunwdwpdwt gnpépbpwgh dnnbyp /ISO 9001/,
nwunidtwupnby Npuyp unwdwpdwt Gypnwwywis <pdbwnpwdph (EFOM) Fapwquibignipywi
dnnbip b pwgwhuwyipty Yppnysjwt Yunwywndwt hwdwlwnpgh wnlw pubtnphpbbpp: Uwlby
bppnipjwt  npwyp  Gunwywpdwtl  wbyhup  dnnb;, nph gnpdhptbinh  Ghpwnnidp <<
pwpdpwagnyt b dhopti dwubwghipwlwt niunidbwlwt hwupuwipnygnibibpnid uiwywhnyp
wprynitbwybppnisynil:

<hduwpwnbp. Yppwlywu hwdwlwng, npwyh Ywnwyjwpdwu hwdwlwpg (QMS), npwyh
wwwhnynid, npwlw; dnnbjutp, gnpépupwgh dnnb, npwyh Ywnwywpdwu GYypnuwywu
hhduwnpwdh (EFQM) gbipwquwugnyejwu dnnb), punhwunip npuwyp Yunwywpnd (TQM),
Ypeniejniu:

Upnh hwuwpwynypjwu dbe ubipywjnwiu  npwnbin unp nbinGywwynieiniup unwgynud
pupwgnn pwnwpwlwu, wunbuwywu, dw- wnwyb] wpwgnpbu, JHwyynd' Jepwsybing
Ynipwjhu thnthnfunigyniuubipp d6é wqnbigni-  ghwbijhph, U thnfjuwugynid phpwiuwjhu hwu-
pINtu Gu niubund pwpdpwanyu W dhoht dwu-  gbwwnhpnep: LGinbwpwp, hwonnniejwu hwu-
wghnwYwu Yppenipjwt ypw: YUppwlywu hw-  ubint hwdwp wuhpwdbion £ niubuw] dh Ynn-
dwlwpgh wupunhwwn Juwuwwpbjwagnpsdwu  Jdhg nbinGluwunjwlywu qupqugwsd Gupwlyw-
twhuwnpwiubphg  dJdGyp hwuwpwwlhwu nnigwépubip, huswhuhp Gu pwpép nbuunin-
dwpunwhpwybpubphu b hwdwyfuwphwiht ghwlwu hwdwywpgbpp bW npwup ogquwagnn-
qupqugnuiubpht  dwdwuwyhu wpdwquu-  Sbnt huwpwynpnigyniuubpp, dnw Ynndhg'
pbju £ Cwvwpwynipjwt qupgugdwu dwdw-  Yppwlwu U ghunwlwu wjuwyhuh pwpbu-
uwywyhg dhinwsubph wgnbignigyniup Yppw-  wwuwn dhowywip, npnbn wnlw nbntlwun-
Ywu hwdwhwpgh pw Yupbih £ puniewontip  Yniegniup Yytipwsyh wuhpwdtian ghuntihph:
npwbu hGnwpryniwpbpwlywu wugndwjhu Cuwn Enygyuit’ nwuniduwywu hwunwwnnie)niu-
gnpépupwg, nph wpryniupnid £ dtéwgb) £ ubipp wupunhwwn pwjuynud Gu unp hhduwfuu-
nbnGywwnyniejwu’ npwbiu gifuwynp nbuntpup  nhpubph, npnug NWnWp Bupwnpnuw £ Nuw-
nGpp: Upryniupnud pwhnd Gu wyju Gpypubipp,  unnhu unuy ghwntbithp thnfuwugnn hwuwnwnnt-
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pjwu Ytpwihnfunwip nwwunnh htwn dhwuhu
ghwtihp &uwynpnn  hwunwwnywu:  Uj-
uhupt' dwdwuwlwlhg dwuuwghnwlwu ni-
uniduwlywu hwuwmwnnyeniuutipp (hwdwuw-
pwuubpp, huunhwnunubipp, wwnbdhwutpp,
pnitoutipp) nwwunnubph hwdwp wjuu sbu
Yuwpnn gnun hahlwlw ubiplwnipjwu Juip
(hubi: Hpwup wnwybjwwbu nunund Gu Jdp-
swuduwihu ghunwyppwywu thnfuwgnbignt-
pIntuubph dhowywp: Lhnbwpwp, pwgwhwy-
nbup hwuwpwywlywu wpnh qupgwgnwdubiph
npn npubnpnwdutip bW puuwpybup npwug wg-
nbgnipniup pwpdpwagnyu Yppwlwu hwdw-
Ywpgh Yypw: Uwutwynpwwbiu, ghpdpupwg-
ubph wpryniuwybicn Ywnwywnpndp hhduw-
Ywu twhiwww)dwuu £ Yppwlwu Yuqdwybip-
wnientuutiph npwyp W wofuwwnwuph wpnnt-
twybwnnipjwu pwpdpwgdwu hwdwn:

Jdbpnpwpwnpuip  huwpwynpniginiu L
wwlhu gbtinbint, np wjuop £<<L-nid wnlw L
gbpfuunhp’ nwnuwuppb] Yppwlwu Swnw-
Jnipjwu npwyp L puwywunu wpnhwywuwg-
ub) Yppwywu hwdwywpgh Yuwnwywpnudp' p-
pwlywuwgubiny nwaqdwjwpwywu wjwuwyn-
pnuy:

Fwpépwgnyu nunwtwywu hwunwwnnt-
pIntuubpnd  npwyph  Ywnwdwpdwu hwpgp
pwadwyehy Gpypubipnud Gplwn tnwphutip tnb
E opwlwpgqwihu: Npwyh wwwhnddwu (NU)
wmwppbip dnnbjutip, npnup hphdujws Gu Cun-
hwuntp Npwyph Ywnwdwpdwu (TQM) thhihun-
thwyniejwu Ypw, ubipnpyti Gu wnwppbip Gpyp-
ubipnud, huswhupp Gu UWUL-p, UGS Pphunw-
upwu, Uwwghwtu b Swwnuhwu: Npwyp ny
pt pupwghy ytpwhuynudu | Ywd gnpdpupw-
gh pupwgpnd npukt pwuh wybjwgnwdp, wy
puytpnigjwu pniu Enyeyniuu B Npwyh hw-
dpunhwuntp Yunwdwpnudp puybpnejwu Yw-
nwjwpdwu [hnyhu unp dnuinbigndu k, npp
hhdujwé £ gnpépupwgutipnid b npwyh www-
hndwu dbo nn9 wuduwlywqdh ubgpwyyw-
Snypjwu Ypw:
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Lbpywynwdu npwyh hwdpunhwunip Yw-
nwywpnwip quwiny nwnund £ qunwihwpw-
fununipntu b ubunud £ pungpytp hwuwpwyne-
pjwu wnwppbip 2tipntp: Ypenyejwu Npwyp
hwdpunhwuniyp uwnwywpnuip wuhpwdtipn k
pninp Jwutwghunwlwu nwniduwywu hwu-
twwinnieniuubiphu, npnup  gwulwund  Gu
duw| dpgntuwy:

<L-nd pupwghy opowup Ywpnn L punt-
pwanyti pwpdpwagnyu nwnwduwlwu  hwu-
wnwwnnieniuutipnd npwyh wwywhnydwu (wj-
uwoéwyw| thnthnfunyeniuubpny: Lwuyhu hw-
dwlwpgnd nwniduwywu Spwanpbipu wuhw-
wmwwbiu quwhwwnynd thu  YGunpnuwlywu
hwywuwnwpdwagpdwu Jwpdup Ynndhg: Chp-
wmwnpnudp bnb| £ npdwsé hwjwunwpdwgpdwu
swihwuhoubph  Wwonnuwywu Yuwwnwpdwu
Unw, wyp ng el npwyh hwidwlwngh U dawyny-
ph duwynpdwu Ypw:

Lbipywynwdu pnthbpu wugund Gu unwu-
nwnwubph Yphpwndwu b hwdwwywwnwufuw-
ubigdwu thni: Nwinwuwlwu dpwanpbipp b ubp-
phu hwdwywpgbpp 6gpnwsé Gu  unwu-
nwnpwuubphtu hwdwwwwnwufuwubiint hwdwn:

Npwyph wwwhnydwu unp hwdwlwpgh
ubpnpdwu ubpyw thnynd pwgwhwynti| tup
htinlyw| ywplnp dwpunwhpwytipubpp [6].

o "Hpwnplby niunidbwywt hwugpwgpni-
pynibbipnid npwlh bbpppht wwwhny-
dwb hwdwluwnpqbpt nt ulgpnitiptipp:
Snpéwlwinieiniup wbwnp £ wwwhnyh
pwpdpwagnyu nwnduwlwu  hwunw-
wnentuutiph ninnnpndwu  npwyph W
wpryniuwybwniypjwu - wnwybjwanyu
huwpwynp dwwpnwyp. hGnbwpwn,
wuhpwdbipmn £ pwytp aGnuwnpyby
pwpdpwagnyu nwnduwlwu  hwunw-
wnnipntuutinh W hwupnipjwu htin wyb-
(h wpryntuwybun hwnnpnwygybint hw-
dwp: Pwpdpwgnyu nuniwdtwlwu hwu-
tnwwinniejnluubipnd Ypenipjwu punhw-
untp npwiyh wybith pupdp dwywpnwlyu



wuhpwdbion twhwwwpdwu £ nuw-
unnutiphu wju ghwbihpubipny, hdwnnt-
pintuutpny W Ywpnnniejniuubipny hw-
gbigutiint hwdwp, npnup wuhpwdbiyn
Gu nwnuu wjwpwubiing hGunn hwon-
nwy hubnt hwdwn: Uu wywwnbwnny
Jjnipupwgnip wjwa nupng Jwd hw-
dwuwpwu Ywphp ntuh npwyh Ywnw-
qupdwu $niuyghnuw; b hwdwwwp-
thwy hwdwlwpgh: LIwu hwdwwngp
(npp whwnp £ |huh nupngh punhwunip
Ywnwjwpdwu hwdwlwpgh hhduw-
Ywu Jwup) pny] £ wwhu dwpnlwug
Juunwhnipnit niuGuw] pwpdpwagniyu
nunwuwywu  hwuwnwwnie)niuutiph
woluwwnwuph ujuundwdp [2]:
Pwpépwgty pwnpdpwagnyti nwuntdtiw-
Gwb hwupwppnygynibuGpnid npwlp w-
wwhnydwt gnpdnid pwhwagnpgpn Ynn-
dtiph, gnpdwipniiiph
bpgnwydwonypyuwt  dwlwpnwlyp U
upwug wwwmpwunwwdnientup wyu
ninpunnwd wlyuywiynn gnpdniutiniejwu
hwdwp: Thpunp wbwnp £ npdh vwl ubip-
phu whwagnghn Ynndtiph, ophtwy’ ni-
uwunnubipph ubipgpwyywéniejwu Yypw:
Uwwhnyby wpypwphti gnpénitiinieywi
wpnpbupnbuwihqdp b pwhwghlni-
pyniup (npwyp). npwyh wwywhnddwu
thnpdwagbinubp’ pwpdpwgnyu Ypent-
WU quwhwuwnnutp:
Anpéwlwnypywti wpnynibwybyn  gnp-
ontbinyyniip - wwwhnybine - hwdwip.
gnpdwlwinypjwt tjwwndwdp Junw-
hnyeintu, upw gnpdpupwgubiph pw-
thwughyntejniu b npwyh wpunwpht w-
wwhnydwu  wpryniuwybinnpniu - w-
wwhnybint hwdwp wuhpwdtwn E nidb-
nwgub Upw utipphtu gnpdpuRwgutinp,
wwppbpwpwn guwhwwunb) upw ndbin b
eyl Ynndbipp U wpdwqwupk  wyn
wnryntupubiphu:

hwinywuwbu
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* Puwndpwagnyli Yppuwlwtl  hwuppwpnt-
pinutilbph  byugpdwdp  duwynply’
Yuipwhnipynir'  uwhdwubin  unwu-
nwnwubp b Yhpwnb) Ypenipjwu npw-
Uh JGpwpbipuy npngnudutiph Yujwg-
dwu pwthwughynejntt b wnwonu-
pwg:

Pwgh wyn, COVID-19 hwdwwpwyp 2wn
Ywplinp gnpéntu nwpéwy pwpdpwagnyu ni-
unWtwlwu  hwunwwnnyenuubpnid - Yppw-
Ywu qgnpépupwgubph Ywnwywpdwu Ypw:
Lwup np, COVID 19 hwdwbwpwyp unhwbg
Yppeniejwu dGé Jwuhu wugub] hGnwdwp ni-
unigdwtu dnnbihu: COVID-19 hwdwbwpwlyh
wwwnbwnny fuwpwpywd nungdwu gqnpdpu-
pwgutipp ubipwnnw Gu Ypeniypjwu W nwnig-
dwu wpdwwwlwu ybpwihnfund, dwutwyn-
puwbu' gnpw dwupnwpny Yupny pdwihu
tipwihnfudwu Gupwpyynn ninpwnutinhg dbyp
pwpépwanyu Yppniejniuu tp:

Lbpluywgtibip Ypenipywi nnwlp Gunw-
Ywpdwl wytiyhup dnnby, nph gnpdppltinh bh-
pwnnidp  dwubwghypwlwt niunidbwlwb
hwuipwippnysnibilbpnid - yuwwwhnygh  wpnyni-
bwybppnipynib:

MGunwlywu Ywnwwpdwu unp pwptithn-
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Ywnwjwpdwu Ewlwu thnthnfunyeiniuubph:
Lhnbwpwp, hwdwjuwpwuubph nbjwjwpub-
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nnwughg dh pwupup.
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9001:2015-h 2w  Ywqdwybpwnieiniuutp
puwnpnud Gu ISO 9001:2015 npwyh Ywnwywp-
dwu unwunwpwnh ubpnpndp' twwnwy niob-
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Ywwwpndp' Yhpwnbind b fupwubing  wju
punipwagnpbipp, npnup utnwunwpwunp hnfuwu-
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pInLuubph Ynndhg. npw hpwywuwgdwu dhon-
gny Ywqiwybpwnyeiniup hwbwfunpnhu gnyg
E wwihu, np hwdwwwwwupuwund £ uwh-
dwuyws unwunwpunny uwhdwujwé ujwqu-
gnyu wwhwugubiphu: Uwlwju, dnnbju niup
uwl pny| Ynndtp, npnup ubpywjwgnt Gup
wnjnwuwy 1-nud:
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fany| Ynnikpp

e Uhowqgquwjunptiu punniugws.

e Clwdpunhwuntp unwunwpun
wnpunwnpnLRjwu ninpuinh, uywuwpydwu
ninpinh b ybwnwwu Yunwdwnpdwu
hwdwp,

e npwyh Ywnwwpdwu hwdwywngh
/QMS/ ubipnpdwu nwunwpunwgywsé
wwhwueubip,

e Ppwlwuwgndp hwpdwp £ twb wju
Ywaqdwybpwnipniuubph hwdwp, npnup
sntubiu npwyp Yuwnwywpdwu
qhwbihputinh thnpg,

® Snpsdhp, npu oqunud £ uwhdwub)
hwéwfunpnubiphu, upwug wywhwugubpp
U ywhwueoubipp pwywpwptint
wuhpwdtipin gnpdpupwgubipp,

e Wu ogwgnpéynid £ npwtiu
ghpépupwgh Ywnwywnpdwu b
punhwunip npwyh Yunwywpdwu (TAM)
dninbgnidutiph hpwywuwgdwu hhdp:

e Uju dnnbiju ognwgnnpétiihu wuhpwdtion k
(hnyhu hwpgbi| unwunwpunid
uwhdwujws ywhwusubpp W
wwnpbipwpwn wwwgnighi npwug
hwdwwwwnwufuwunie)niup:

e Nuwnuuwywu hwunwwnniyejwu hwdwp
swithnpnash wuhwulwuwih |hubip.

e Yuwqdwybpwnieniuubipp hwéwfu gnh Gu
uwhuuwlwu ubpnpnuihg b dnnbip sh
ogwnwgnnpédynid npwytiu
Ywunwpbjwagnpsddwu gnpshp
(wwhwugubiphg nnipu): Lhnbwpwn,
NY<-h ujwundwdp dninbignwdip uunid
[dwuw| b dunwd £ $npdw| dninbgdwu
nhppntd:

e Unwug |pwgnighs pwgwunnpniejniutbinh
dnnbip ndwp £ hwulywuw b Yhpwnb
nunuuwywu hwunwwnnieniuubpnud:

¢ Unwug jwnwywpdwu wynphy
hwuduwnnipjwu, wju dninkgdwu
Yphpwnnidu wuwpryniuwybin k:

Muunidbwywt hwugpwpnygyniailbpnd gnpdwinplyynn dnnbjh nidtin b pny; Ynndbpp.’

<< Jwutwghnwlwu nwunwdtwwu hwu-
tmwwnniejniuubipnid Ypeniyjwt npwyh Ywnw-
qupdwu dnnbip nhunwpybup hwdwwwwnwu-
fuwu Npwyp Ywnwjwpdwu GYpnywlwu
hhduwnpwdh (EFQM) qgbpwquugnipjwuu
dnnbih, npu ppwywuwgunwd £ punhwunip n-

" Unynuwyp dawyyb £ htinhuwyh Ynndhg

pwyh Yuwnwywpdwu (TQM) hwjbgwlwnpagp:
1998 pywlwuhu EFQM Excellence Model-p
uinbinoéyt) £ Gypnwywywu 14 funynp puybipni-
pintuutiph Ynndhg (Hides, et al., 2004) L h
uygpwub Jwyyb) £ npwbu dnnbt wowlgbint
Gypnwywlwu npwlh dpgwtwyhu, npp Yng-
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ynwd £ Phqubuh qbpwqwugnigjwu Gypnuwyw-
Ywu dnnb|[4]:

Wunwwdbuwjuhy, ybpohu dh pwup wnwph-
ubipph pupwgpntd Jwhnyp shbnwwunnn Ywg-
dwybipwniejniuutip oquwagnpénid Gu wju Jn-
nbGlu hpbug qnpénwutinueniup  pwpbjwybint
hwdwp: GYypnwywywu hwdwuwpwuubiph Jdb-
Swdwuuniejniup Yhpwnnd £ EFQM dnnbp,
npwbiu hhdp hptug gnpéniutinejwu swihdwu
hwdwp UL huswbu djntu npwyh swhnpnahsub-
np wyn dnnbp unyuwbiu YEunpnuwunud £ hw-

dwtunpnubiph Yuphputiph U npwyh hwnlw-
uhoutiph Ypw, npnup pungpywsd tu hwbw-
funpnutinh Ynndhg:

LUbipjwjwgubup pwpépwgnyu Ypenipjwu
npwyh pulwndu pun hwbwfunpnubiph nwp-
ptip fudpbiph, nppu hweonpnnud £ EFQM qbpw-
quugntejwu dnnbih ubpnunwip’ npwbu pwnaé-
pwanyu Ypenygjwt ninpund swithnwiubph W
hupuwquwhwwdwu gnpsdhph  punnidwu
hpdp (nbu, géwwywwmybp 1-p):
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Uppwlwlt Yunwlwnpdwl dnnbp

Jbipnugjw| dnnbiu niwuh hup pwnwnphs W anyeynibiibpp dhongny: Wu pwnywgwé L Gp-

Jjnipwpwugnipu hpbiuhg ubiplwjwgunid £ sw-
thnpnzhs, nph dhongny Yuintih £ swithty phqub-
uh qupqugdwu wnwopuprwgp, dwulwynpw-
wbiu' pwpspwagnyu b Shohtu dwutiwghnwlwu
nunuWuwywu hwuwnmwwnnipyniuutipnid, Ypent-
Jwu ninpwn ubipywjwgunn Yunnygubpnid:
Lbipywjwgubup ytpnuyjw dnnkijh hhduw-
Ywu npnypubpp, npnup wwwhnynwd Gu wpn-
Jjniuwybin NGhwywpdwt, Lwnwpwlwbnt-
pwb U wqdwywpniyeywt, Haunipubiipp,
Qnnépbpwgtbiph L Ywnpuipti pwnupwlw-

? Fowwwnytipp Yipwdawlyt £ htinhuwyh Ynndhg
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Ynt pwdhuubiphg'

* Ulpphdwginn qnpénuiibiphg,

* Upnyniiplbiphg:

Uppwlwt ywnwywnpdwu dnnbh «Wyunhp-
jwgunn gnpénuubp» pwduh gnpdniutinie)nt-
up ppwywuwgunwd £ nwundtwwu hwunw-
nneinup, Jdwutwynpwwbiu' Jugqdwytpwni-
WU wnwounpnnLeintuu § npnontd.

v huswhup’t wbwnp k£ |hup nuniWduwywu

hwuwnwwnipjwu qupgugnwip hweonpn
5 Ywd 10 wmwphubiph pupwgpntd,



v’ huswb'u  hpwlwuwgybint wotuwwnnn-
ubph Jwutwghunwlwu qupgqugdwu
gnpépupwgubnp, ni’d hbwn | hwdwagnp-
Swygbiinywytuwwntint,

v' h"ts nbunipuubp BU wuhpwdtipn b np-
wnbinh’g bu abinp pbipybint,

v huswb’u Bu Jywlybint hwdwagnpswygni-
Pwu W nbGunipuubiph pwnwpwywunt-
@jnLun:

Qnpopupwgubpn U Swnuyniypyniitip pw-
dhuu wnwuduwgubup npwbu wywpuwywu
woluwwnwupubipnh, hwupwjht wwhwuy ubip-
Ywjwgynn hGunwagnunwlwu wofuwwnwuputiph
hwdwlwpgdwu ni hpwlwuwgdwu pwdhu,
npuntin Yupbih £ pungplby bwb << uihyninph
dwutwghwmwlwu ubpndp, npwbu funphpnw-
wnt-gnpépuytiputip, huswbiu twl unbindt| ub-
pniunubph Gpyfununyewu hwdwywng' wjwg
ghnwfuwwnnnubiphu - pungpltiind - npwbu
thnpéwnni-gnpdpulytipubp: Lbnbwpwp, wju
gnhpépupwgutipp hwdwlwpgnn ninbtgnygub-
ph uwnbinénuu nu gnpdwpyndp Yniubuw w-
nwouwjhu upwuwlynypniu:

Uppwlwu Ywnwdwpdwu dnnbkh «Upn-
jniupubip» pwdunwd, Gpb wnwounpnnieiniup
Ywpnnwuw yGpnugjw| snpu pwdhuubip wnw-
4t wpryniuwybin Juqdwybpwb; bW hpwyw-
twgub), hGunbwpwp wpryniwpubpp Yhubu
npwiwu W Yrwhbu woluwwnnnubpp, uww-

nnn/hwbéwfunpnubipp, pun npnd ny dhwju ni-
uwunnubipp, w)| uwl phqubiup, pwnwpwywu
nwowp, Yppenieniup (Qwhwnniubph wdbuw-
dtié gwuyp), huswbiu uwb Yowhh hwuwpwynt-
pintup W phybpon £L phqubu wpryniupubpp
pwywlwuhtu npwywu Yputu:

L pwpépwanyu nunuwlwu hwuwnw-
wneniuutpnd Ywu npwyh wwwhnydwu dh
pwuh ninpnubp. Hwbp G, nwunidbwlwt
spwanbin, ntuwunnubph quwhwipdwt swthw-
tpotubin U uunttlip, nwuwpunutiiph U Yppuw-
bywb gnpdptipwigh npwly, tynipwlwt, pbfutp-
ywhwt b pbnGlupndwlwt nGunipubtlbiph n-
puwl b pbnGhuwinynygywt hwdwpnid, Jbpini-
onyayni U oqiynwgnpdnid: Uhwju Yppwywu
pwpdp dwlwpnuwlp Ywpnn £ nhundt npwtiv
dwpnluwug Ytpwptipdniuph U Juppwagsdh tn-
thnfunipjwu  Uwfuwdbinunn [3]: Cunhwuntp
quwhwwndwu powtwyp punhwunyp npwyh
Ywnwywpdwu gnpshp k, npp Jowyyb) £ hwu-
pwihu hwwndwséh Ynndhg hwupwihu hwnyw-
&h hwdwp' ngbuswsd GYpnwywywu gbipw-
quugnipjwu dnnbiny: Uu uwfuwwnbujwsé k
pninp wbuwyh Yuqdwybpwnyeniuubph' gnp-
Swpwp unpynubph b hwuwpwlwlwu
Ywqgdwybipwynyeniuutiph hwdwp: LEpYwjwg-
ubup dnnkifh nudtin U pny| Ynndbpu wnyntuwly
2-nud

Unyniuwly 2.
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fny) Ynndkpp

e Yuwqdwybpwnipjwu nGlwywpnipjwu
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dwlwpnwyh hupuwquwhwwndwu
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gnpéniubiniejwu pninp ninpunubiph Yypw, npnup
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e Upryniuwybivn hpwywuwgdwu
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e Unnbth Yhpwnnwip wwhwuond |

wofuwwnwyhgutiph
wntintwgywonieiniu,




e Unwudhu wnwowpyubph huwpwynpnipiniy’
wwnqbint b ybpwhuytnt nidtin Ynndbpp W
pwpbjwydwu wnwownYubinp,

e Cwjnuwpbpjws gnpdpupwgubtiph W
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wwhwuoynitd RADAR-h
hupuwgquwhwwudwu hwdwp,
hupuwquwhwwndwu
hwoybGunynipjwu wywunpwuwnmdwu
hwdwp yGpwwwunpwunmdwu
wuhpwdbywnnypentu,
Uprnyniupubipu wudhowwtiu
hwuwubih s6u. quwhwwnynid Gu
wnryntupubiph Gplwpwdwdytin
dhunnudubpnp:

GYwywnpniejwu W hhduwywu
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Abstract

The article considers a number of factors influencing the quality management of education, defines the
main concepts of the topic, the main stages of quality management of education in a professional educational
institution and the features of the implementation of the quality management system of education in the RA.

The purpose of the article is to consider the model of the quality management process /ISO 9001/, study
the Excellence model of the European Foundation for Quality Management (EFQM) and identify the existing
problems of the education management system. Develop a model of education quality management, observe
will ensure efficiency in vocational schools of the Republic of Armenia.
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dp hbwnbwup Gu tYyninghwywu ghwntiihputiph Uupundby Eyninghwlwu W Ywjniu qup-
L dawynypeh gwép dwywpnwyph Ywd pwgw- qugdwu Yppenyeiniup Lwjwunwuh <wupw-
Ywinipjwu: LGwnbwpwnp unp tyninghwywu  wbwnyejuu Yppwywu hwdwlwpgh wupw-
dunwékjwytipyh duwynpnidp, hpduwé punt-  dwubh Jwut £ Cwdwdwju «EYyninghwlwu
pjwu W hwuwpwynipjwu hwdwwnbn qupgqwg-  Yppnyejuwu U nwumhwpwyniejwu  dwuhu»
dwu uygpniupubph ypw, wuhuwp b wnwug <Qwjwunwuh <wupwwbunygjuu opbiuph' E-
hwdpunhwunip Eyninghwywu Yppnypjwu bW Yninghwlwu Yppenieiniup b nwunhwpwyne-

nwuwmhwnpwyntejwu: pINLUp wwpwwnhp £ Yppwywu hwdwlwnagh
Cwjwuwnwuh  Lwupwwbwnniginiup, np-  pninp dwwpnwyubipnud [1]:
wbu dhowqquwiht hwpwpbpnieniuubph |hp- 1972 p.-p  Uwnnyhndnd  wuglwgywé

pwy untpjblun, Juybpwgpti| £ dh gwpp dhowg-  UUY-h Ynudbpwuund, dh pwuh dhowqgwjhu
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Eyninghwlywu  hwdwdwjuwagnptp punniuyb-
ghu, npnughg dtyp Ytpwptipnud £p puwwjwh-
wWwuwywu Yppwywu opwaghp uwntindbiniu,
npwnbin puwwywhwwuwlywu Ypenipintup nwn-
und E
hwpwpbpnyeniuubph YGunpnuwlwu onwyp:
Wuop wotuwphnud puwwwhwwuwywu Ypent-
pintup hwdwpynwd £ Yunpbph wywwnpwun-
dwu  wnwouwhbpe ninnnyeiniu: - UUY-h
«Hhn+20» Ynudbbpwuup pwuwalbpnid
pungdyt| £ puwwwhwywuwywu Ypenipjwu
dté  upwuwynyeiniup  Jwpnyniejwu  gn-
Jjwnbdwu b Ywjniu qupgqugdwu nwqiwyw-
pnipjwu hpwlwuwgdwu gnpdnud:

Cwjwunwuh Cwupwwbunnyeniuntd wp-
nh Yppwywu pwpbithnfunidubiph wwjdwuub-
pnud wuhpwdbiown | Yuplunpb) Y4 U nuunhw-
pwynipjwu nwqiwjwpwlwu tpwuwynip)nt-
up' puwlsnipjwu EYyninghwywu wuywnwugne-
pjwu L wuywnwug wnunbunpjwlu qupgqug-
dwu fjuunpnid, npwbu wqgquwjhu wuwnwugnt-
pjwu Ywplnp pwnwnphsh wwwhnynd® dwp-
nnt U punipjwt thnfuhwpwpbipnigyniuutpnuy:

dwdwuwlwyhg EYynnghwlywu dunwdn-
nnypjwu nhuwdhlywu wjuwhuphtu £, np wuhpw-
dtion [ pwgwunpb| wjuwyhuh hwulwgniejniu-
ubip, phuswhupp U «puwwwhwywuwlwu gp-
twlgnieiniup», «putwwwhwwuwlwu Ypent-
pINLUp», «puwwwhwwiuwlwu ywpwnhgdp»:
Mbwp £ YGpwnwnuw] ghnniejwu duwynp-
dwu wju fuunphu, npp Ywpnn Ep hwdwlwpg-
Jwé nhwnwnyb dbp dwdwuwyh puwwwhww-
uwlwu fuunhpubipp:

Eyninghwlw Ypenipyniup wupundby
gnpépupwg £ uwywwnwlwninnjws wudhu b
wqgwpuwysnigjuup Eyninghwlwu ghwnbihp-
ubiph nwunigdwup, EYyninghwlwu nwunhwnpw-
Ynipjwup, tyninghwlwu Yniywnnipwih wpdw-
wmwynpdwup, putwwwhwywunywu W puog-
wnwgnpdiwu puwqwywnnid upwug Ghon W
fubjwdhwn Ynndunpnpdwup, niuwynieyniuubinh
npuunpdwup W Juppwagsh duwynpdwup:

«dwnn-hwuwpwynieiniu-puntentu»
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Eyninghwljwtt nwumhwpwynyeyniup t-
Yninghwywu Yniwnipwih hhdpu nt wupwdw-
ubilh dwuu E, 2powyw dhowdwinph ujwundwdp
pwpnjwghunwlygwywu Ybpwpbpdniuph  dw-
Ywpnwyh pwpdpwgdwup vwwwnwlwninn-
qwé wupundby, hwdwwpgywé gnpépupwg,
npp huwpwynpniejniu £ wmwihu pwnwpwgh-
ubiphu abnp pbipt| ghwbhputp LW Ywpnnnt-
pIntuubin, duwynpb| hdunnieiniuutp L pwgw-
hwjuinb| niuwyniejniuubip, npubunpb] pwpnjw-
Ywu swihwuppubp U Jwppwghs' puntejwu
htivn thnfuutipgnpéniejwu pupwgpnLy:

Eynpnghwlw qghnbtiihpp hwuwpwyw-
Ywu pdwgniejwu wju ninpnu £, npp tww-
wnwlwninnyws £ opowhwjwg puoguwgnns-
dwuu nt dwpnnt wnnnonyejwu hwdwnp wu-
Yunwtg 2pgwlw puwlwu dhowywjnph wwjw-
hnydwup:

Eyninghwwn Sowynyep dwpnnt b punt-
pRjwu ubpnwouwy thnfuubipgnpénipjwt Ybpw-
ptipjw; hwjpbuwlywu U  hwdwuwphwjhu
thnpéu &, npp bwywuwnnd £ wnnne wuwpbijw-
Ytpwhu, unghwj-nunbuwlywu Ywyniu qup-
qugdwup, Gpypp L jnipwpwugnip wudh Eyn-
(NGhwywu wuynwugnrejwun [2]:

Uwpnynypiniup Gplwup dwuwwwnh £ wu-
gt Eyninghwlywu ghunwygniypjwu dlwynp-
dwu gnpénud, npp unghwjwywu ghwwygnt-
pJjwu dh Jwuu b Ywaqdnud: Eyninghwywu gh-
mwygnipjniup  qquwgdniupubiph,  Jdwptipp,
thnpah, qunwthwpubph, nwdniwpubph, hwu-
Ywgnigniuutiph dh pwpp £, npnug dhongny
dwpnu wpunwhwynnd £ php bpwpbpdniupp
puwlwu dhowywiph tywwndwdp:

Eyninghwywu ghunwygnigjwu wnwplwu
wuhwwu E, unghwwywu funipp, hwuwpw-
Ynieyniup, dwpnynieyniup, npp ghunwygnid k
puwwwhwwuwlwu b unghwjwlwu fuunhp-
utipp U wywhynpbu ubpnpnud £ hp ghunbihp-
ubpp  plwwywhwwuwywu gnpdniubiniejwu
dbio:



Euninghwlywu  ghnwlgnigjwu  opjtiynp
woluwphwgpwlwu, puwlwu dhowydwipu L
[6]:

Snipwpwuynp  Ynuypbicn  wywndwlwu
dwldwuwy, dwdwuwywpowu, nwpwpowu
ntuh hp EYyninghwlwu wwpwnhgdp: «EYnin-
ghwlywu wwpwnhgdp» nmbuwybnubph, unp-
dtiph, uygpniuputiph, yGpwpbpdniuph L wp-
dbpwihu Ynndunpnonwdutiph hwdbdwunwpwp
Ywyniu hwdwlwpg £, npnup nyfjw) dwdwuw-
Uph hwdwp npnphs Gu «Uwpn - Puniegniu -
Cwuwpwynientu» hwdwywnpgh hwdwn [7]:

Eyninghwlwu wwpwnhgdp hp - Eynyni-
ghwjh pupwgpn tupwnlyyt) t ¢inthnfuni-
piniuubph’ hpduwlwund wugnd uwwnwpbing
dwpnwybuwnpnuniejniuhg nbiwyh dwdwuwyw-
Yhg EynyGunpnunypjwu:

Funpjwt ognwgnpsdwt hwdwp wuh-
pwdbion Gu nnowdhwn pwybp, npnup ubipw-
nnwd Gu ny dhwju npw ognwgnpénidp, wyl
wwownwwunyeinut nt yGpwlwugundp: Wu
gnpépupwgubtnp wtinp b hpwlwuwgytu gh-
wmwlwunptu  hpduwynpywé Jdbpnnwpwunt-
pjwdp: Utup Ywpénd Gup, np qupgqugdwu
gnpépupwgntd sh wnnn (hub Jwpnne b punt-
Pjwu Jwhbiph wdpnnowlywu ubpnwouwynt-
pINLU Ywd hwdpulunwd: Quithwquwug wnwppbin
hwdwlwpgbip Gu: Pwjg wuhpwdbiow £ hwuub)
hwpwpbpnyeniuubph  ubpnwuwybgdwup,
huy npwu whwp Lt twywuwmh dwpnne EYnin-
ghwlwu unghwjwlwuwgdwu gnpépupwgp:

Wuhupt' EYyninghwlwu ghwnwlygnipjwu,
Eyninghwlwu  wofuwphwjwgph auwynpnudp
npwbu hwjwgputiph, yGpwpbipdniuph, wpdbp-
ubiph hwdwwng, eny| k wwihu dwpnniu npn-
2ti| hp wbinu nu nGpp punipjwu dby:

Cpowlw  dhowdwnh  unghwjwlwuwg-
dwu aubiphg Gu Ypenipintup, nwunhwpwynt-
pIntup L yGpwwwnpwuwnnidp:

dwdwuwlwyhg Yppwlywu hwdwlwnp-
gnud hniwdwuhwnwp, puwlwu ghwniejniutubph
U wbuupjulywu wnwpywubpp dhob wnlw L
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Ynoun nwppbpnipniu: Upnyniupnid® Jwutiw-
gbitnu nwwbunwd £ hpwlwunypwu hwnywodw-
Ywu nbujwlwu b quwhwwnwlwu, husp hwu-
gbigunid t npw pubnwpenipdwup b duw-
fuwhundwup: <bGwnhunnwwnphw|, nbntlwun-
quywu
huwpwynp sk hwdwpdtip quwhwunb) hpwywu
puwwwhwwuwywu ppwypbwyp, pwpnjw-
Ywu swithwuhgubph wnpdbgpynwip b wyju:

Uwutwgbunubph dunwénnnipjuu dwdw-
twywyhg wwpwnhgdp, dbp nbuwuyniupg,
wbwp £ hpdujws |huh Yppeniejwu wdpnnow-
Ywunypjwu U hhduwpwp punyeh qunwitwph
Ypw:

Uppwlwu hwdwlwnpgp ns dhwju wbwp L
(wy nt fubjwdpwn ubipdwup, wy vwb Yuwufuwp-
qbjhs gnpdwnnype Ywuwwph, wjiu £ dwpnnu
uwhuwwwwnpwuwnh Yywuph dquwdwdbph nw-
pwopowuhu: Wu twywwmwyhu hwuubnt ninp-
ubiphg dtyp hnudwupunwnp b puwlywu ghunnt-
pInLtuubiph dhwuunteyniuu £, npp huwpwynpnt-
pINtU Yuw ghunnwlywu unp wwpwnhgdh dw-
uhu dinwétint (puwlwu ghwnyeniuubipp ubip-
Ywjwgunid Gu wofuwphp hwulwuwint nwghn-
uw| Swuwwwph, hnwwuhwnwp ghwnyeniu-
ubipp’ hunnthinpy, wunghwwnhy-hnfuwpbpw-
Ywu): Utkup quwind wytih tup hwdngynid
Unipin Snnbih wuwdwpunnigjwu  eGnpbdh
62dwpwnwghniejwu dbg. ny dh dywynype hup-
twpwy sk, b wnwug wy ghwnejniuutph Jdb-
pnnubph dtuwpwunyeywu wju Yybpwséynd L
nngdwjh Ywd wpunipnh pwnuh [3]:

Shunwlwu ghuinbijhpubiph |pwgnidu nt fun-
pwgntdp, huswybiu bwl npwug nwppbpwynidu
n. dhwynpnwip hwugbigunid Gu hpwlwunt-
pjwu hwidwlwpgws pdpnudwu: Ypenip)nt-
up wbiwp £ hwdwlup |hub dwpnne b puntejw
thnfuhwpwpbpnieiniuutph hwdwlywpgywsé
niuniiuwuhnpnipntu:

Ubp dwdwuwlyubph fuunhpubphg dbyp
hwdwpyntd Ep unubbipwjhtu Ypenipjwu ginpw)
hwdwywpgh unbinénidp, npp Ynwnuw dwdw-

hwuwpwynipjwt  wwjdwuubpnud



uwlhwlhg Yppwlwu nhughwhuubph qup-
qwgdwu dhong [5]:

Pwpdpwanyu Ypeniypjwt hwdwlwnpgnd
dowyynwd tu puwwwhwywuwlwu b unudbpw-
Jphu Yppniejwu swihwuhoubipp: Puwwwhuww-
uwlhwu Yppniegniup Yupnn £ nhnygb npuytu
Ynuypticn  unghw-dowynipwihu  gnpédniubini-
pINtU, unghwjwlwu huunhwnun b Ynuypbin
hwpwpbpnyeniuubp:  Ubp  nwnuduwuppnt-
pjwu wnbuwulntuhg uw nwnigsh b wowybp-
wh thnfugnpdwlgniejw gnpdpupwgu k, nph
wpryniupnd hpwlwuwgynd £ ghwnbihputiph
thnfjuwugnud, hwdwludpnd b hwunwunnud
ninnywé puwwywhwwuwlwu wdkuwwnmwpws-
uwsé fuunhpubiph nusdwp’ 2nowlw dhowywy-
ph wwhwwunteiniu, puwlwu nbunipuubiph
nwghnuw| oguwagnpénd, puwwwhwywuw-
Ywu opbiuunpnipjw U wyn ghwntijhputiph Y-
pwnnwip Jwutwghnwlwu fuunhpubph |nws-
dwu gnnpénud:

Wu twywwnwyh [néndp ppwywuwgynd b
puwwywhwwuwywu Yppenieintup pninp dwu-
uwghwnyeiniuutph U ninnnueyniuubph dwu-
uwgbnubph yipwwwwnpwundwu dby ubpw-
nbiny, 2powljw dhowwiph b nuughnuw) ptog-
wmwgnpddwu ninpund Jwutwghunwywu yb-
puwwwwnpwundwu W nwwunnutiph hbunwgn-
wmwlwu  wfuwwnwuph U hwuwpwlwlwu
puwwywhwwuwlwu gnpéniubinejuu  quip-
gwgdwu dhongny:

FRuwwwhwwuwlwu Yppnreiniup ntuh ny
dhwju gnin Yppwlwt, wjb nwumnhwpwysw-
ywu, YbGpwwwwnpwundwu, nuwynpswlwu
ntin [4]:

@Pnpp-huy wybih qwjiu ubiplhwywgynd £
unudbpwihu Yppwlywu hwjbgwlwnpgp: Punt-
pJwu ytpwpbnjw| nbuwybunubpp ninnywé Gu
hwuwpwyniypjwu Ywjniu qupqugdwi nwg-
dwywpnypjwu hpwlywuwgdwup:

«Lnudbipwihu Ypenypjwu hwjbgwlwngp
Yppniypjwu punyeh L unubbipwiht wugdwu
thnynwd hwuwpwynijwu 4o npw wpryntuw-
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gt abnpptipdwu huwpwynpnygyjuu Ybpw-
ptipjw| ghnwywu, mbluuhywlywu, hdwgwpw-
utwlwu, dbpnpwpwuwlwu L gnpduwlwu
wnbuwlybtimubph hwdwlwnpg t» [5]:

Lnudtipwihu Ypenipniup Ywpnn £ wnwy
pbinb wyuwhuh hwngbip, hugwhuhp tu.

e Lnudbpwihu Yppenigjwu puwghunw-
Ywu W hnwdwuhwmwp hhduwfuunhpub-
np.

Lnudtinwjhu Yppenipjwu thhihunthwjnt-
pInLun.

Upubpgtinphywu npwbiu  unubbtipwihu
Ypeniejwu dbpnnulwu hhdp

Uwph ywwybpubip. Lpwug wnbuwlyub-
np.

«Jwpn - Puneniu - Cwuwpwlynt-
pINtU» pwg huptwlwqgdwybpwdwu
hwdwywng.

Lnudbpwihu Yppenypjwu wnbfuuninghw.

LUnudtipwhu dunwénnnypniup Ywpnn Ep
nwnuw| punhwunyp wmbuwlwu b qunwihw-
pwlwu hhdp: Wuwnbin nidtin gnpénu wbiwnp L
(hup dwpnyuwjhtu gnpéniutiniejniup, nph wpn-
Jniuwybuinnieiniup npnaynid £ gnpéniubinyejui
hpduwlwu wwppbph wpryniuwybunniejudp
(ghwnblhp, Uwwuwnwlubp, Ywpnnnieniuubp,
wpwwnpnijwu dhongubip L wyu), gnpént-
ubinigjwu  wprynwpubph  hinfuwtwydwu
wpwywnhlw (hwdwgnpdwygnipiniu, Ynky-
wnhy dinwynp gnpdniubingeniu W wyju) b ujni-
pwlywu U hnqunp dwnwugnyejwu thnfuwug-
dwu hwdwlwpgp: Lnnudbipwihu Ypenyentup
wnpnn k.

v Uwwuwnby 2powlw dhowduyph U npw
ypéwyh dwuhu ghwnbihpubph tnwpws-
dwup hpbug Wwndwwu qupgqugdwu
pupwgpNLy.

v dwlb] ptwwwhwywuwlwu fuunhpub-
ph |nddwu nwghnuw] dninbignidubiph
puwqwywnnwd swihwuhaubph, gnpént-
ubinipjwu swihwuhoubph JGennwpw-
uwlwu hhdptin.



v Uywuwnbip wuhwwnwywu, unghwwywu
U fudpwihu wéh b hupuhpwgdwu qup-
qugdwup.

v’ pwpépwgubi] pwnwpwghwlwu ww-
wmwufuwuwwnynipjwu U puwwwhww-
uwlwu hwpgbpnud  ubipgpwyywont-
PIwu  Jwlwpnwyp hwuwpwynyejwu
Ywyniu qupgqugdwu hwdwwnbpuwnnid.

v wdpwwunb] wpdbpwjhu  Ynndunpn-
onudubipp wotuwphph EYyninghwlwu L
hniwdwuhunwywu wwwnlybph duwynp-
dwu gnpénd’ hhdudwé pwpnjuywu
hpwdwjwywu hhdph dwuwsdwu Ypw.

v npnab| Eyninghwlwu hwpwgnygh alw-
Yynpnwdp, npp dwuwsnid £ hwpwpbpni-
pIntuubph ubpnwouwytigndp «Uwpn -
Runipniu - Cwuwpwyniejntu» hwdw-
Ywpagntd [6]:

huswbu hwjnuh t, putwwwhwywuwlwu

Upenipjwu  2tiawnwnpnudp  dhwju  ghwnbihph
thnfuwugdwu Ypw sh Ywpnn hwugbgub) ubip-
Ywihu puwwwhwywuwlwu hpwyhbwyh thn-
thnfunipjwt, el wju Ywpunp Yppwlwu ntn
E fuwnnud: Uuhpwdtipun £ hdinnpbu hwdwunb-
nt| nbGuwlwu b gnpsduwlwu ghwnbijhpubipp, n-
pnup abtnp Gu pbpdb L thnpédwpyyb) hnfjuw-
Ytpwynn dwpnywihu gnpéniutinuejwu dkiy:
Wu wnnind wuhpwdbian t ugb hbnlywip' p-
pwywund unp EYyninghwlwu ghwnbihpubinh
duwynpdwu L ubpnpdwu gnpdpupwgp pw-
quywupu pwpn £ Wu wbiwp £ opquuwwbu
dhwhjnwup  tYynynighnu gnpdpupwgubiph
uyuwundwdp wwnnuyjwu W nhnupuyjwu Yybpw-
ptipdniupp: huswbiu ghwnbup, wwnnujwu nb-
uwybitnp hpdujwsé £ Ywyniunyejwu, Ywnpgh,
ytpwhuynnnipjwu, Ywnnigwdph, wnpwdw-
pwunypjwu, pwuwlwunyejwu Yypw: Ywnbh
wubi, np bw Wwhwywunnwlwuntpjwu npnaw-
Yp wuwmhbwu nwh: Yhnuhuywtu nbuwybinp
hniynd £ Yhpp, Lubipghw, unbindwanpéwyw-
unipyntt,  thnthnfunyejniuutph  hwuduwnni-
pIntu: «Uyuhwjwn b», - gpnud £ MU, Unpnjup,
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np tipynt mbuwybwnubipu £ niubu hpbug uwh-
dwuwthwynuubipp: Updwwnwwu wwninuhg-
dp hwugbigund | [wgdwu b pjnipnypwinwg-
dwu: Yhnuhujwu wpdwwnwlwu unbindwanp-
onypjwu wpryntupp wuwpfupwu £ Unnng hu-
wnbgpwghnu (wpywoéniejwu dby Gpynt nnwp-
ptipu | ywhwwubint hwdwp npnawyh dwuw-
wwph £ ywhwugynd» [3]:

Fuwwwhwwuwlwu Ypeniejwu fuunhp-
ubipp quund Gu wnwppbp hwjigwywpgwihu
(nénidubip, uwlwju wybih nt wybh owwn hb-
nhuwyubip qwihu Gu wju Ggpwywgniejwu, np
npw pwpbithnfudwu dbg Ywu dh pwuh hhduw-
pwp Ybunbn.

v puwwwhwwuwlwu Yppnipjuu pwpt-
thnfunudp Yuwwyyws £ nne Yppwlwu hw-
dwlwpgh pwpbithnfudwu hbwn,

v Yppwlwu gnpépupwgubipu  punhwu-
pwwbiu b puwwywhwwuwlwu gnpépu-
pwgutipp Jwuuwynpwwbiu ninnywé tiu
hwuwpwynipjwu Ywniu qupgqugdw-
up.

v puwwwhwwuwlwu Ypenypjwu tynl-
Jjnighwtu hpwlwuwgynd £ unp inbint-
Ywundwlwu wnwpwsdpnid.

v puwwwhwywuwlwu Ypenyejntup Yuw-
qwé £ dhowqqwjuwgdwu, dwpnyuwy-
uwgdwu, dnwdénnnigjwu unp wwnpw-
nhgih dLwynpdwu gnpédpupwgny Jw-
pniuwlwlwunyejwu hbun.

v Puwwywhwywuwywu Yppnreiniup
wbiwp § (hup wpniuwlulwu’ wybjug-
ubnd pp ubipndp’ Ywudws hp dwlwp-
nwyhg:

Glutin 3nhwutbupnipgh Ywyniu quip-
qugiwt hwdwpluwphwhtu ququRuwdnnnyh
(2001p. dwjhu) Ypenipjwu ybpwpbipjw) unt-
rEnhg, Ywpnn Gup wuby, np Yppenigniup nng
Wwuph gnpépupwg £, npp whwp £ thnfudh L
thnfuwybpwyh: Ldwu dninbgnudp YGpwnin-
nnpnnd £ Ypeniegniup ghunbihputiph hwjn-
Uwpbipnwihg b jnipwugnudihg dwpnywug Yjwu-



phu bwjuwwwwnpwuwnbint, gnjwunbildwu pwpn
fuunhpubiph  [(NWbdwup: Puwwwhwwiuwlwu
Ypeniejniup wnyjw| nbypnd wuhwwh nwnwg-
dwu, Yppnipjwu b qupqugdwt 2wpniuww-
Ywu gnpépupwg t: Wu gnpdpupwgn ninnywé
E ghnwywu b gnpsuwlwu ghwbihpubph W
hdwnniejniuubiph, huswbiu uwl  wpdtipwihu
Ynndunpnynudubiph, Juwppwadh b gnpéniutini-
pjwu hwdwlwnpgh duwynpdwup 2powlw Jdh-
swywph wwhwwunipjwu, 2powljiw dhowwj-
nh Ywyniu wnwywpdwu b uywndwu, Eynn-
ghwwu wypbuytpwh duwynpdwup» [6]:
FRuwwwhwwuwlwu Ypeniejntup Yupunp
gnhpénu £ hwuwpwyniypjwu Ywintu qupgqwg-
dwu duwynpdwu gnpénd: Wu ninnws &
punRjwu ujwwndwdp dwpnlwug ghunwygnt-
pjwu thnthnfunipjwup, duwynpywsd dnwén-
nnipjwu W ywpph Yunpdpwnhwbiph, tnuwnbunt-
pwu W unghwjwlywu qupgqugiwu dbfuw-
uhqdubiph, jnipwpwugnip whwnyejwu b wo-
hwwnh Ynndhg Eehlwih unp Yuunuubiph pu-
nniudwu, dwynyph L wpnwpnygjwu, npp
htuywé Yhup YGuuninpunph qupqugdwu o-
ptupubpny hpdujwé uvwhdwuwhwynwdubiph
Jpw: Puwwywhwwuubiph yGpwwwunmpwunnt-
dp hwdwwywwwufuwundd £ dwutwghnwywu
puwwwhwwiuwlwu Yppnygjuu qupgugdwu
hwdwofuwphwjhu dhunnwiutiphu: Uwuuwagh-
wmwlwu EYyninghwwt Yppnipjut uwywwwyp

pulywitnypyuitl guitly

dwutwghwnwlwu  Ywpnnnigyniuubph W
hdwnnyeniuubph duwynpnwiu k: Stnblwwnyw-
Ywu unp nbhuuninghwubph ubipnpnip hwu-
gligunid E Ypenigjwt ninpunnid dyniu, wpw-
gnptiu ybipwlywaqdwynpynn Yppwlwu hwdw-
Ywpgbph wnwowgdwuu nL  wnwpwddwup:
“hwup wwwhnynud Gu Ypeniejwu npwlu ne
dwuwskihnypniup, tywuwnnid unbindwanpdw-
Ywu Ywpnnnipniuubiph duwynpdwup, wpw-
gnypjwu, dyniunjwl, hupuwnhwniejwu,
dinwénnnigjwu  qupgwgdwup: Npnaynd |
wbntjuwwunwlwu  wbfuuninghwubph wbnp
puwwywhwwiuwywu Ypenpjwu dby: Puw-
wwhwwuh dwutwghwnwlwu hpwywunip)nt-
up wwwhnynwd £ ny dhwju ptogunwgnpédwu
YGpwpbinw ghutiihpubiph ghunwlwu hhdpp,
wyllk EYyninghwlwu Swynyph duwynpnudp’
wuhpwdtipn  hwdnqudniupubin, pwpnuywu
uygpniuptbp b Yuwuph uywuwnwdp wywnhy
nhppnpnonud, wjuhupu' Eynybunpnu dinwén-
nnypjwu duwynpdwtu hwdwp hwdwwwnwu-
fuwt wwjdwuubiph unbinénudp:

Cunhwunip wndwdp, Ywpbh £ ugbi, np
woluwphh qupgwugwé tpypubipnd uywwnynid
E Ypenipjwu pninp dwwpnwyubpnd Eynin-
ghwlwu dninbignid” wgquwhu, tnwpwswpow-
uwhtu b gnpw| Uwfuwqdtiph nu dpwagpbiph p-
pwlwuwgdwu dhongny:

Pwpwjwu <., EYyninghwywu nwuwmhwpwyniegjwu hpwypdbwyp hwupwyppwlywu hwdw-
Ywpgnwd, UpN< ghnwwt wntntlwahp, puwlwu ghunnieiniuutip,1,2018, UpNM<, Untithw-
uwybipw, £o 165-170
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CONTEMPORARY ISSUES OF ECO-EDUCATION AND ECOLOGICAL EDUCATION

Tatevik Safaryan

YSU, Chair of Physical Geogtaphy and Hydrometeorology
PhD in Geographical Sciences

Armenia

Abstract

In this article the various issues of environmental education and upbringing have been summarized.
The research revealed that the level of environmental education is not equivalent with the challenges and
requirements of the current period. All the links in the sphere of the educational system should lead such a
strategy that will contribute to the formation of ecological culture and consciousness. The establishment
and substantiation of ecological consciousness is one of the most actual issues of our time, a condition for
the existence and longevity of life. This must be achieved by applying multiple approaches; using various
links of our society, methods and techniques for information dissemination.

Keywords. environmental education, noosphere education, environmental protection, ecological

consciousnesu, environment.
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Luywuypwiti

Udithnihwghp

Lbpluywgynid Gt punpdpwagnyt Yppenyesywt Gppnpn dwlwpnwyp juqdwlGpudwt ne gh-
ywlhwl wuphbwbwpunphdwt wpbdyywt ne nnwuwluwt thnpdp, Gpynt hwdwlwnpqbph quip-
qugdwt thnytinti nt uwynpywd wywannypubinp: Munidbwuppyly Gt wuwyhpwigppnipugh fug-
dwlybpwdwb nt unwywnpdwb hpwdwlwi hhdpbpp <wywuypwbp htuswbu funphpnuyghti dwdw-
bwluwppowunid, wytwbiu U hipfunphpnuypt'’ walwpunypyuwt dGnpptpnnidhg h Jbnp: Papydnid Gu
dh pwpp Gpyntubpnid nnlppnpwbiinnipugh juquwlbnydwt nt yunwywpdwt dwdwbwlywlhg
ulqpniiptilpp, ghpwlwt wuphdwbwpbnphdwt hwdwnp Yppwnynn plpwgwlywnpgbpp: Lu-
bwplynid G4 nnyinnpwtipnipwynid Pninbhuyh gnpdptipwgh ninGupptiinp, nnntip hpbitig wipyw-
gninudp qupby &b 2Quygpnipqyuiti ypwuli ulyqpnitiptiinnid:

<hdtwpwnbp. wuyhpwuwnnipw, nnyunnpwuwnnipw, ghnwlwu wunhbwu, Rwgpnpgjwu

ulgpniupubp

Pwpdpwagnyu  Ypenypjwt  uqdwybp-
wndu nt winbuwfununipiniuubiph wwunww-
unpjwip ghnwywu wuwnpéwuubiph 2unphnt-
dp ulub] Gu uygpuwynpybip ywn dhouwnw-
pnid’ Gypnwwih hwdwuwpwuubpnud: Unw-
ohuutipp bnbk| Gu Pninuhwip (Punwhw, XI
nun), Opudnpnp (Uugihw, XII nwn), Pwnphgh
(dpwuuhw, Unppnu, XII nwp) hwdwjuwpwu-
ubipp, npuntin ulub) £ duwynpyt dwdwuwyp
unp ghwineyniup’ Jwnuwyws wyn dwdw-
uwyubiph pwpdpwanyu Ypenipjwu hbun [1, 8-
12 kobin]:

“tnyunnph - wunphbwuu b hwn Blwy
1130p." Pninupwih hwdwuwpwunwd, wnbuw-
fununiRjwt  wWwownwwunyejwdp: Lwdwjuw-
pwup bpwnnud Ep Gptip Swynintin. thhihun-
thwjnipjwu, pdoyniegjuu b wunmywdwpwunt-
pjwu: Ttwuwdwunnd thu wjuwyhuh dwpnhy,
nypbp niubhu nwwunnutph wwunpwundwu
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wpunuwaghp [2]: Lotiup, np Pwphgh hwdw-
uwpwup wnwohu nnywnnph wunhéwup wuwn-
qwéwpwuniejwtu  puwqwywnnid  9unphbg
1231 .:

GUpnwwih dhouwnwpjwu hwdwjuwpwu-
ubpnwd duwynpybg wunmphbwuubph npnawyh
hhtpwpfuhw'  pwlwiwyp,  (hgbughwwn,  dw-
ghuwnpnu W nnlunp: Ybpohu Gpynup pwné-
pwagnytu ghnwlwu wumnpéwuubpu thu: Up-
tuwnh ninpuinnwd dwghuwnpnuu Ep hwdwpynid
pwpapwanyu wuwnhbwup, dJuwgwé pninp wy|
ninpuinubpnd’ nnlwnnpp:

Pwpépwgnyu wumhbwuubpp unwuwnt
hwdwp wuhpwdbiywn Ep niubuw] pwywiwdph,
(hgtughwwnh wuwnphbwuubp ni nwuwywun-
dwu thnpé: Pwlwiwyph wunphbwup upwuw-
Ynw Ep, np pluwéniu nwuwub) nu Gbnp Lk pb-

nb punhwunip ghwntijhputip, |hgughwnh wu-
nphbwup' np hwnewhwpb) £ npnpwyh thnpént-



pIntuubin, hwudub| puunieiniuutp ni dbnp pb-
pbi| nwuwywundwu hpwyntup:

Cwwunlwuywywu k, np dhusl XVI nwn, w-
nbUwfununieyniuutpp Wwuwnwnubph  wnbiup
niubphu, npnug ypw hbinhuwlubipp gqpnud thu
hpbug wnwy pwrwsd ghunwlywu hhduwlwu
ptiqtipp: Mwuwwnp thwygyntd Ep uwpwund,
nL pninp hGwnwppppynnutipp Ywnpnn thu éwun-
pwuw| Jwupwdwuubphu: Npwbu Ywunu, hw-
dwuwnpwuubiphg npuk dGynid gunphywé nny-
wnnph wunhbwup dwuwsynid bp djnu hwdwi-
uwpwuubpnud W niutip unyu tpwuwynyeniun:
Tw wwjdwuwynpywé tp wju hwuqwdwupny,
np pninp hwdwjuwpwuubpnd Yhpwnynd Ep
nwuwdwundwu hwdpunhwunyp |Ggniu’ jwinp-
ubiptiup, oquwanpsynid Ehu unyu nwuwaqgnppb-
np, Wwuwwhw nwunwuwlwu dpwagnpbp, gnp-
ond Ehu ghnwywtu wuwnphbwuh 2unphdwu
unyu Yungbipp [3, ke 71]:

XVII nwphg ujuwé, wunbuwlununieiniu-
ubipp uyunud Gu hpwwnwpwyyb| gpph nbupny
U pwdwuyb| ywonmwwuntejwu pninp dwutiw-
Yhgutippu: Ulund £ qupquuw| twl uwwu-
ynn wwounmwwunipjwu ptdwiny hGunwpppp-
qwé ghnuwlwuubphu nbntywgubiint hwdw-
Ywnap:

Mnuwywu ghnwlwu hpwlwunieniuntd,
h wwppbipnieginiu wplWdnwbypnwywywuh, w-
gth dté npwnpnipiniu  nwnéyb| wnbuwfun-
unipniuutiphu [4, ke 200], [5, ko 141], npwntin
(nwynud thu wnwyb| pungpyntt nu pwpn
fuunhpubin: Wu uyub) £ suwynpyb| dhushbinw-
thnfuwwu Mnwwunwund nt hwdwwwp-
thwy wnbup unwgb| XX nwph 50-wywu pyw-
Ywuubppt' lULU-nud: «Uwinbuwfununtgyniu»
(mmcceprauus) iqpnyep wnwohu wugqwd hwu-
nhwynud £ U. Lndnununyh wuwwnnipniuub-
pnud: Wu nhunwpyynd Ep npwtiv ghnwywu
owpwnpwup' wuhpwdbyn ghnwywu wuwnp-
dwu unwuwint hwdwp: Lpwwywpwlwihu
wwunwwunyeniup wbnh tp niubund nyjwg
dwyniinbitnh punhwunip uhunh dwdwuwy:
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Unwohtu wunbUwfununipiniuutpp wwwn-
wwuyb| tu Unuydwih hwdwuwpwund* 1755
p., W hwignpnubipu k| tnb| Gu wyn hwdwjuw-
pwuh nwuwfunuutipp: Unbuwfununyeniuub-
pp ubpyuywgynud thu jwwhubiptuny, abnw-
ghp wd hpwwnwpwyywsd gpph nbupny: UYt-
h np' 1819p. pnywwpyb] b Jwghunpnuw-
Ywu wwnbuwlununiejniuutipp  ubipywjwgub)
nnwbiptuny: Mwnwwuniejntuhg htnn hwy-
gnpnubipp unwund thu dwghuwinpnup W nny-
wmnph ghunwlywu wuwmhéwuubp: Cun npnid.
dwaghuwnpnuubpp  unwund  thu  wpéwpejw,
huy nnyuinpubpp’ nulyw  Ypdpwupywuubn:
1864 p. «Ghunwywu wunphbwuubph dwuhu»
npn2dwdp uwhdwuybg, np wnbuwfununtent-
up wbwp £ nubuw wnujwqu 300 nwwpw-
twy b ywonmwwuniejwu ubpluwjwgyh dhush
4 Fowung pbtghuutiph htwn Jdhwdwdwuwy:
Ybipohup, thwuwnnpbiu, hGunnwaqwjnd nwpéwy
wjuopyw ubndwghpp:

XX nwpwulgppht Mnuwunwund wwnb-
uwfununiejniuutiph dwywip hwuunud Ep 200-
400 boh' Ywjuws ghwinejwu puwgwywnhg
(Phghywdwpebdwnhlwlwu dwynyunbunubph
hwdwnp' phs, hniwdwuhnwp Swynynbnubph
hwdwp' pww), dhusnbn' wpldwnwbpnwyw-
Ywu Gpypubipnd wywowmwwuynn wwnbuwfun-
unypinuubph dwywip skp wugund 50 Eohg:
Cwdbdwwnnipjwu hwdwp hwpy £ gt uwl, np
wyn pupwgpntd Mnwuwnwuntd dhohup wnwn-
Jw pupwgpnid ywownmwwuniejwu tp ubpyw-
jugynid 15-20 dJwghunpnuwywu ni 4-5 nny-
wnnpuwlwu wwnbuwfununieiniu, npnup, hpw-
wbu, dté ubipnpnid thu ghunnygjwu dby: Cun
npnud, dwghunpnuh ghnwywu wuwnmhbwup
wjuopyw Unuinbigdwdp hwdwwwunwufuwuntd

En ghwniejniuutiph pGlYUwSNLh, hul nnyunn-

nhup’ ghwinieyniutliph anwnph ghnwyw
wuwmhbwuubiphu:

funphpnwjht  Ywpgbph  hwuwmwwnnudhg
htivn, 1918 Ytpwgynid Gu Swpwlwu Mnt-
uwuwnwund gnpénn ghnwlwu  wunhbwu-



ubipu nL ghvnwywu Yngnudubpp W uwhdwuynid
£ dhwju dbY' dwuuwgbn-ghnuwlwuh Yngnid:
Wu gnpénud £ dhusl 1934, Gpp punniuynid £
«Ghunwlywu wunhbwuutph W ghnwlwu Yn-
snidubiph - Jwupu»  Unduwpyndh  npnonudp:
“thwuny  uwhdwuynid  Gu  ghwnyeniuubiph
ptiuwsnth nu ghwineniuutiph nnlwnph gh-
wnwlwu wuwmhbwuubpp, wuhuwnbuwnp,
Ypwubp ghunwtuwwnnnh, nngGuwnp nL ypndb-
unph ghunwlwu Ynynidubipp: 1936 p. hniudw-
ph 1-h npnipjwdp lWULU-nd wpnbu Yuwyhu
onipg 3000 ghuinnieyniuutiph eEYuwsnutp ni
1800 ghwinyeiniuubph  nnywnnpubip, wykih
pwt 3800 nngtiunutin nt 2500 wypndtunputp:
Lnyu pYwlwupu «Pnthbpph  wjuwpwpni-
RJwuu» wnpuptp untinéynd £ Pwpdpwagnyu
npwlwynpdwu hwuduwdnnnyp (RNL, BAK),
npp 2unphnd Ep ghwnieiniuutiph nnywnph
ghunwlwu wunhbwuu nt ypnpbunph ghnw-
Ywu Yngndip dhwju: Upush Cwypbuwywu Uks
wwwnbpwgdp ghwnnieniuubipp pYUWSNLh
wuwnhbwuu ni nngbuwnh Ynsndp 2unphnid Ehu
pnthtiph ghinnwlwu funphnipnubipp [6]:

Muwuwnbtipwqdhg htunn WULU-nd h hwjwn
Glywy hwignpnh huunpwninp, np ubipnpybg
npwbtiu ghwnwlwu Yunpbph wywwunpwundwu
dwdwuwywynp dhong' [nugubnt wnwowgwé
pwgn, uwlwju wju dund £ dhug dbp optipp W
Mnwuwnwunid, U Cwjwuwnwund...

Uugjw| nwph 60-70-wywu pR. ghunwlwu
hwupnieyniup, hwpdwnpytiny rwULU PN<-h
wwhwueubipnhu, ny pwpdp npwlh wwnbuwfun-
unyeinuubph  wWwownwuwuniejniuubph  wpn-
Jntupnid uyubig ennunyt vGé pwuwyh ghnw-
Ywu wunpbwu niutignn Yunnpbip: Snpdpupw-
gh ypw wqnbnt hwdwp lvULU Lwfuwpwp-
ubiph funphnipnp 1975p. hwuwmwwnbg PNL-h
unp Ywpgp: Hpw hhdwu dpw dhwju fungnp
ghunwlwu hwuwmwwnniejniuutipnid  dlwynp-
ytight wwnbuwfununiejniuubiph ywunwwunt-
pintuutiph dwuuwghwnwywu funphnipnubipp:
“tw hwugbigptig upwu, np Wwowmwwuwé nny-

wnnpuwlwu  wnbuwfununyeiniuutph pwuwyp
Ypbwwnybg Gpynt wugqwd:

Unwy GYwy lu d&Y fuunhp. wnbuwfununt-
pInutiph ghunwlwu wpryniupubipp gnpduw-
Ywunwd skhu Yppwnynid: PN<-p Yuywgnbg «w-
wnbUwfununeiniuutiph ghnwlwu wpryntupub-
nh ubpnpdwu dwuhu» npnanwdp, nphg htinn win
Ywnnygp hbntinytg «ubpnpdwu» dwupu auw-
Ywu wnbintlywupubipny: UnbGuwfununyeniutbinh
wwuwwunuaniup wybih Ywpbnp Ep, pwu gp-
wnwlwu wpryniupubipp ghnwlwu wwppbipw-
Ywuubipnud  hpwwnwpwytip: 1980-wywu pe-
ghnwlywu wuwnhéwu niubignn pwppwihu pni-
hwlwu nngbunh wofuwwnwywnép 320 nniph
En, npp Bipypnud 2nipg Bplnt wuquid pwipdp bp
dhoht wofuwwnwywndhg: Shunniegyniuubiph nny-
wnnpubiph hwdwp £ uwywwnwy Ep nwipdb) nppwu
huwpwynp £ owwn ghnnieniuutiph pGlYuwont-
ubp wwuwnpwuwbip, npp huwpwynpneyniu kp
pudbinbint  hwuubi wywnbdhynuh Ynsdwup:
Cuwn Engjwt, ghwnuejniup quipguuntd Ep hup-
unipnyu’ wnwiug hwpyh wnubine npw wpryniup-
ubph Yhpwnbipnygjwu Yuplnpnueyniup: Ghun-
twywuubpp dunwénd bhu ghunwlwu wuwmnp-
dwuubiph nu Ynynudubiph dGnpptpdwu  hwdwp
PN<L-h Ynndhg npywd duwlywu fungpunnnubiph
hwnpwhwpdwu ninnnugjwdp U npw hwdwp
unwund Ehu wotuwwnwywna:

tuUCU  thinignudhg hbunn quinwithwpw-
Ywu wnnwing dbquuntd owwn pwu sh thnfuyb:
Muwonwwuynn wwnbuwfununipyniuutinh rhyp
unyuu E Juwgti, suwjwé, np gnpdnn ghnuw-
Yuwuubiph phyp wwlhwuby £ 2ning bipbp wu-
gwd: <&-nid Pwpdpwgnyu  npwlywynpdwu
hwuduwdnnnyp /wydd’ Yndhwnb/ nupab| b w-
unpwl  wwbuwlununieiniuubiph  «ptipep»
Ywugutigunn dhwy Ywnnygp:

Jbpwnwnuwiny ghnwlwu wunphbwuub-
ph 2unphdwtu dwdwuwywyhg hwdwlwnpgb-
nhu, uptup, np nnywnnph (PhD) Ywd npwu hw-
dwpdtip ghnwlwu wuwmhbwu unphynd L
hwdwuwpwuubiph nu ghnwhbwnwgnunwywu
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Ywaqdwybpwnieyniuutiph Ynndhg: UUL L Yw-
twnwjh hwdwpuwpwuubphg wwnbpp (opp-
uwy' Cwpdwpnh hwdwuwpwup) [7] 2unphnid
GU ghwnnigjwu nnywnnph wunhbwu pun wwp-
pbip ninpwnubpp’ Se.D., D.Sc., S.D., D.Lit., LL.D.
Ywd Dr.Sc.: dpwuuhwind nt Fpdwupwynid
2unphynud £ Ynuypbn hwdwjuwpwup nnywnn-
nh (docteur, doktor) wuwmhéwu U, punhwupw-
wbu, wofuwphnid gnjniejniu ntuh wybih pwu
20 wujwunid, np hwdwpdtip L PhD-hu: 2011
. unjidptiphu UNECSO-h 36-pn hwdwdnnn-
yp hwuwnwwntbg «Yppnypjwt  dhowqaquwihu
uinwunwnw nwuwlwpgnwip» (ISCED) [8], np-
wnbin nnyunnph (Yud npwu hwdwpdtip) wuwnp-
dwup hwdwnpynd £ wdbuwpwpap' 8-pn Yp-
pwlwu wuwnphbwup: Wu unynpwpwp w-
qupunynud £ gpwynp  wwnbuwfununipjwu
wwownwwunyejwdp, npp wbwp £ Yuunwpyws
(huh hupunipnyu b Ewywu ubipnpnd niubuw
ghwnyjwu Ynuypbn puwquywnnid ghwnbih-
ph punqwjudwu ninnnijwdp: Ujn ywwnbwnny
nnyunnpwuwnnipwind Yppnipjuup gniqwhtin
qqwih dwdwuwy £ wpwdwnpynid htinwgn-
wmwlwu wfuwwnwuphu: Uwhdwudws £, np
nnyunnpwuwnnipwind wnw nwuwubint dwd-
Yawnp wbnp b wnudwqu tptip wwph thuh, huy
punniuybint hwdwp wuhpwdtipn £ dwghuwn-
pnup Jwd npwu hwdwnpdbp npwlwynpnid:
Cwjnbipbpgh  hwdwpuwpwup  (FEpdw-
Upw) nnyunnpwunnipw /pwpépwgnyu Ypent-
Rjwu Gppnpn. dwlwpnuwly/, oppuwl, Yunbih £
punnwuyb dhwju ghnnypjwt wnyjw| puwgu-
qunnud  pwdwpwp ghwnbhpubp nwbuwne
wwpwawn: tw hwunwwnynid  hwdwuw-
pwuh nnyunpwlwu Yndhnbh npnpdwdp’
puunypjniu-hwpgwgnpnyghg htivin: Un opyw-
upg ujuws' nnyuninpwunpu npdnid £ wnwyb-
(wagnyup hhug wwph hp eHqu wwpunbint L
wwownwwubiint hwdwp: “nunnpwunnipwgh
wquwun wnbntph hwdwp hwjwnwpwpnieniu
wpynd, Ywpnn Gu nhdb pninp hwdwww-
wmwufuwu pehlYuwsniubpp [9]: Cunniuygbihu

wbiwp £ niubuw| wnujwqu dwghunpnuph Yud
npwu hwwuwpbigjwé npwywynpnid, wdwp-
wmwé [hub] pwpdp Ywd wwn pwpép quwhw-
wmwlwuutpny (2 Ywd pwpép, np hwdwww-
wnwufuwunwd £ wuglhwywu/wdbphlyjwu “B+”
W pwpdaphu), niubuw] gpws ehq, npp whinp
E hwdbdwwnwywu |phup gbpdwuwlywu dw-
ghuinpnuwlwu plight: “tnlunnpwuwnnipw pu-
nntuybihu Yuplnp bywuwynieiniu niuh www-
qw nhwywnh Yupshpp, npp wnwudhu hwp-
gwannyg £ wuglwgunud philjuwénth htwn:
Ynyunpwunnipw punniuybjhu, wnwyb-
(wanyup ybtig wdhu wug wbwp E ubpyuwjwgub)
ghunwywu nGywdwph hbn Jwlhws wofuw-
mwupwjht wwup: “pwuhg hbwnn, nwphu
wnujwqu dtly wuqwd, nnyunnpwuwnp hwdw-
wwwnwufuwtu Yndhwnbihu wbwnp L ubplyuwjwguh
hp woluwwmwupwiht wwuny twfuwwunbujwsé
Gtinppbipnwiutipp, funspunnunubipp: Undhwnbu
Ywaqudyws £ nnlunph wuwnphéwu niutignn tiptip
dwutwgbitnhg, npnup pninpp s6U Ywpnn |hub)
unyu dwyninbiinhg: Undhuinbu, jnipupwugnip
hwunhwnwihg htwunn ubiplwjwgund £ hp np-
wmnnnypinuubpp W Gpwfuwynpnyeiniuubpn,
wuhpwdbynnipjuu  wwpwqwnd  wnwowp-
ynwd £ nnyunpwunhu dwutwygbp wju Yud
wju ghwnwdnnnyhtu Ywd dwuuwlyghb) [pwgnt-
ghs nwupupwgubtph, nwnwWuwuhpbp hwdw-
wwwnwufuwu gpuywunteiniu b wju:
nyunnpuunubipp ywpunwynp Gu nwinwd-
Uwnnipjwu pupwgpnid Jwutuwlygb| nwuwfun-
unypinuubph, utidpuwpubiph, npnup swithynid
Gu Yptinhwubpny: UwnbGuwfununiginiup uwfu
dwupwdwuu nwnwuwuhpynd £ Gpyne thnp-
dwnnt Jwuuwqgbunh Ynndhg, npnup quwhw-
wmnwd Gu 1-hg (Qwun wy), 1.5, 2, 2.5, 3, 3.5
dhus 4 (punniuth £) pwibpny: Wu dwutw-
glitnubpp wbiwp £ niubuwu ypndbunph Yngnud
Ywd nwuwhunubt wnyjw] hwdwuwpwuntd.
Yuntith £ pungpyt bwl wy) hwjwuwpwuutiph
wpndbunpubph: tnyunpwlwu  wwnbuwfun-
unyRjwu wwowmwwunyeniup nbnh £ niubund
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snpu «puunn-dwutwagbunph»  dwutwygnt-
jwdp, nnnughg Gpyniup quwhwwnnnubipu Gu:
2npu «putnn dwutwgbiinhg» wnujwqu Gpynt-
up wbiwp £ [hubu wdjw] hwdwjuwpwuhg, n-
pnughg dtyp dhwdwdwuwy twjuwqwhnid L
wwownwwunyjwu uhuwnp: Mwounwwunip)nt-
up nbnw £ 1-1.5 dwd: <wdwjuwpwuhp jnipw-
pwusjnp dwynyuntiin Yupnn £ nnyunnpwunnt-
pwih hwdwnp uwhdwub] |pwgnighs wwhwu-
oubin’ Ywhujws nyjw| dwutwghwnipjuu w-
nwuduwhwwnynyeniuutiphg:

Gypnwwywu wwn Gpypubpnd gnynie)niu
nup uwl Gpypnpn ghunwlwu wuwnmhbwup
Ywd hwphihinwghwt, npp npnawlh YnRuw-
Ywu Spwantip sh ywhwuonud b Gupwnpnud L
wunbUwfununyjwu Ywd hupuntpnyu hbunwgn-
wmwlwu wfuwwnwuph ubpywjwgnid: dpwu-
uhwjnd wju wujwuynid k Habilitation a diriger
des recherches, Ftpdwupwjnd b Cybjgwnphw-
jnud* Dr. habil, Ujuinphwjnud’ Priv.-Doz, Nw-
upwynid, Pniynupphwynd, LEhwuwnwund' dr.
hab, Mnpuiniquihwjnud’ Agregacao U wy|u:
Qbpdwuhwynd, ophuwy, hwphhnwghwu,
puwn Enygjwt, ghwnyejwu npnwyh puwgqu-
qwnnw hGwnwgnunnieniuubp Yuwwnpbine W
nwuwfunubint niuwynipyniuubph dwuwsnidu
E: Cwphipuinwghuwh Ywpnn Gu nhdt nnlunph
(PhD) ghunwlwu wuwmhbwu b nwuwfunubint
npnpwyh thnpd  niubignn  ghwnuwlwuubpp:
Qtpdwupwind  hwphihnnwghwih  nhdbijhu
hwplwynp L ubipywjwgub.

- gpwynp wpluwwnnye)niu’ gbpdwubipbu

Ywd wuqitiptiu \tqynd,

- pwuwynp ubpyuywgnud® 30-45 pnwb
nunnnypjwdp,

- nwuwfununyeinit’  Jwuwywpdwlwu
ntuwyniejniuubipp gnigunpbiint hwdwn
(Rtdwu winynud £ hwphipuwghuwh gh-
wnwdnnnyhg 1-2 Jwpwpe wnwy):

Spwynp wouwwnnentup, npwbu Ywunu,
Ywadynd £ ghwnuwlywuh  hpwwnwpwlwsé
oning 40 ghunwywu woluwwnmwupubiph hhdwu

ypw: Cwphpnnwghwih ghwnwdnnnyhu dwu-
uwygnid Gu wnyju dwyniuinbinnh ypndbiunpub-
np, ndjw| puwquijunp wwnywynp wpndb-
unph Ynsnid niubignnutipp, hpwyhpywsd dwu-
uwgbinubp, nwuwhunuubip w) hwdwjuwpwu-
ubiphg, ghwnwhbwnwgnmwywu Ywqdwybp-
wntejntuubiphg: Lpwughg Ywqdynid £ hwpp-
(hiwghwjh hwuduwdnnny, npp Ywpnn k niub-
uw| dhuslk 11 wunwd' pybwpybint hpwyniu-
pny: Cwuduwdnnnyh thuwnp unynpwpwp uw-
fuwqwhnid £ ndju) dwynynbinnh nGlwywnpp
/mBYwup/: LEpYuwjwgywsd woluwwmwupp tw-
fuwwbu wpynw £ ptuwplydwu wnujwuqu 3
dwutwgbinubphg Yuaqdws fudph, npnug Jb-
Swdwuuniejniup whiwp k hubu ndjw| puwqu-
qunh dwutuwagbwn-ypndtiunputip: Cwphihwnw-
ghwjp ghinwdnnndhu ubipluywgynud £ gpw-
ynp  Gwpshpp'  hwphjhnwghwt  punnibiny
Ywd dbpdbint JGpwpbipjw  Gpwofuwynpnt-
pIntu: Pwuwynp ubipwjwgnudihg htiin wntinh
E niubunwd Yupshpubph wqww thnfuwuwynt-
pIntu, npynd Gu hwpgtin: <wphihnwghwih
2unphnudp wwwpynid £ hwuduwdnnnyh wu-
nwdubph pybwpynyejwdp' dwjubph  Jdbéw-
dwuunipjwdp:  Lwphlhnnwghw  unwuwinig
htinn ghnuwywup Ywpnn £ unwuw] donw-
Ywu/gdwh wpndbunph Yngnud: Unyu ww-
hwugubipu n1. pupwgwlwpgp Ywpnn Gu nnwp-
pbpdt] Ywhudws hwdwpuwpwupg Ywd dwu-
Uwghwnnigjwt wnwuduwhwunyniejniutubphg:

Gpp wnusynid Gup Cwjwunmwund Jwp-
ynn pwpdpwagnyu Yppnypjwu b ghwnnyejwu
qunqwgiwu pwnwpwywunigjwu U ghunw-
Ywu wunhbwuwunphdwu hwdwlwpgh hbwn,
hwunhwnui Gup nhppnpngnudutbiph, b, hpp,
onunny YGpwuwnt £ Gpypnpn ghunwlwu wu-
wnpbwup, [hubint £ dhwju d&Yy' tnlwnnph (PhD)
wuwnhbwu, huswybtu Upldnwnpnud E: Udkihu,
hwdnquntup £ duwynpynid twl, el Pninupw-
Jp hwdwdwjuwaghnu £ nw ywhwugnid nt Lw-
Jwuwnwuu nigh, RE snigh’ wbwp £ quw win
dwuwwwphny: Ywpbih £ uwb hwwnwy nb-
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uwlybwnu b ub, pE Cwjwunwuu GSU wunwd
E nu dGp wuwyhpwuwnnipwt nt ghnwwt wu-
wmhtéwuwunphdwu hwdwywpgp wbwnp L
Ynpyuh, Ywd wn dnwn |huh nnwuwlwuhu:

Lotiup, np Pninupwih hnswlwghpp 2wwn
fuhunn uwhdwuwthwynwdubp sh wnwownpnd
hwdwdwjuwgnphu dhwgwé Gpypubiphu, eny| &
wwihu punpniwu huwpwynpnieiniu: Unw-
Y| quipqwgws  tinynubiphg, hugwhuhp  Gu
dpwuuphwu, CYtinpwu Ywd Fepdwupwu, shb-
nwuwiny  ubthwlwu wywunnyrutiphg,
oginynwd U wyn huwpwynpniejniupg: Ubup,
uwl nn9 hGwnfunphpnwihtu nmwpwdéph Gpynpub-
np, wuybpwwwhnpbiu punniunwd Gup Pninuhw-
Jh hwdwadwjuwaghpp' nshus swnweownplytiny ub-
thwywu thnpéhg, duwynpyws wjwunnypub-
nhg: Uhusnbin, dbp Ywpshpny, ghnwywu wu-
inhbwuwunphdwu Gplwunmhtwu hwdwlwp-
qp dbp jnipophtwly ubpnpnuwdp Yuipnn b hub:
Wu nbuwybivnp Yhund tu pwqdwehy ghunuw-
Ywuubp, ninpunp wwwnwuluwuwwnniubp W <w-
Jwuwnwupg, U Mnwwuwnwuhg [10]: Uuhdwuwn
Yihup ninnwiyh hpwdwnytiy npwuhg, pwugh
wnpwdwpwunnbu dbiq hwdwp wuhwwnp dinuntd
E ghwnigjwu wuwwpbq pGYuwsNWlywuny,
huly nnyunpwywuny hp nipnyu ubpnpnidu £ ni-
ubund ghwnngjwu Jdbg: Hwup npwlwwbiu
wmwppbp Jwywpnwyubp Gu:

Qnjnip)ntu ntuh twl «wnwuwb», hpp L
wjddjwu pyuunhbwu hwdwlwnpgp fuwugw-
pnwd £ Upbdnunpnid dbp Jywjwgpbph thntu-
dwuwsdwup: ‘tw hujwwbiu wnwuwbi £, npny-
htwnl wju hwpgnd Upldninpnud sy dhwu-
Uwlywu dnintignd: Ophuwy, hnwjwlwu Ywd
huywuwlwu nnlunnph wunmhbwup dGfuwup-
Ynptu sh hwdwpynd wughwlwu PhD: UUL
dh twhwugnd unwgywé pdrjughnnipjwu
nnyunnph YYwjwahpp Ywphp niuh hwunwin-
dwt' vbYy wy| uwhwug wbnwihnfuybipu:

Uywnbdhwlwu wquunieiniup ghunwhb-
tnwgnunwlwu nwnuwnnigjwu b pnthwywu
Ywuph hhduwpwp uyqpniupu :

Wu ninnnigjudp  nnynunnpwumnipugnid
Pninthwyh  gnpédpupwgp  utipljujwgntig
huwnwl nwintGuphubip, npnup hpbug wpwwgn-
[(nwip gunwu ntinbu 2005 pYwywuphu punniu-
qwé Rwigpnipgjuu hbnljw| 10 uyqpniupub-
pnud [11].

1. Ghunwhbunwgnunulwu
hhduwlwt pwnwnphgp’ ghunbijhpubph Yuw-
wnwpbjugnpénuit £ hhduwpwp ghwnwhb-
wmwqnunuluwu gnpéniubinyejuu  dhongny:
UhUunyu dwdwuwy, punniudws E, np ghunw-
htiunwagnunwlwu nwnignwip wbiwp £ wybh W
wybiih pwywpwph wofuwnwupwiht anuh
wwhwueubipht, npu wybh (wju hwulwgni-
pINtu £, pwu ghnwlwu hwuwpwlwjunip)nt-
up:

2. Ghunwhbnwgnunuljwu nwnigndp
punqgpytp hwumwwnipyniuubpph nwqiwyw-
pnipjwt b punwpwwunipyuwu dtg: wdw|-
uwpwuubpp, npwbu Yppwywu hwunwunni-
pntuutip, whwp L Jwutwghnwywu wnwepu-
pwgh huwpwynpnieiniu pudtintu b Gpwofuw-
ynptu, np hpbug wnwowpywsd ghunwhbivnw-
gnunwlwu Spwagpbipp bW ghwnwhbunwgnunw-
Ywu nwunignwip hwdwwwwnwufuwund Gu unp
Swaquwd fuunhpubippu:

3. Ghunwhbunwgnnuwlyw  Spwqgpbtph
pwqiwquunipjut wywhnydwtu Yuplnpni-
pynup:  GYypnwwih  ghrnwhbunwgnunwywu
Spwapbiph  pwqdwquwuneyniup,  ubpwnjw
dhwgjw| nnyunnpwuwmnipwubipp, wbwp £ wd-
nwwunyh npwlng U npwlyw) thnpany:

4. bGppuwuwpn  hGwmwqgnuinnubpp
wbwp £ Gwuwsybu npybu unp ghwnbihph
unbnddwt wuwyuwpbgqnd qquih wywun ni-
utignn pwpépwyupg dJwutwgbnubp b wy-
luwwbtu hwiwwwwnwuluwu Yéwpngdh hhp-
dnitupubipny:

5. Guwhwwndwtu b nEYwydwpdwu npnghy
nkp: hus yGpwpbpnud £ wuhwn ghunwhbunw-
gnunwlwu phluwsdniubpht, www pninp hw-
nwpbipnueyniuutinp wbwnp b (hubu pwihwughy

nunigdw
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L wwpdwuwagpny Ywpgwynpws, npuinbin
hunwl uvwhdwudws Yhubu ghnwhbunwgn-
wnwlwu ptluwoénitutiph, ntYwwpubph, hwu-
wnwwnneniuutiph W, wuhpwdtipunniejwu nbiw-
pnud bwll' wy gnpépuybpubiph dholt hwpwpb-
pnipinLuubpn:

6. Swulwih wpmyyniuph hwuubp: Gh-
nwhbGunwgnuulwu spwghpp ywhwp E wpn-
jniuwybwn hup b Ggunh unpwpwpnipjniuub-
ph, npnup ubpluywgqwé Gu Gypnuuwh
wwppbp hwdwpuwpwuubpnd® hwyyh wnub-
iny Epyputph wnwuduwhwwnynipniuubpp:

7. Sunnnipyniu: Ghnwhbwnwgnunujw
épwagpbpp yhwp E niubtwu hwdwwwwnwu-
juwtu mbnnnipyniu (npybu Yuunt' 3-4 nw-
nh):

8. Unpwpwpwlwtu hwdwlwpgbph
jupwunwi: GShunwhbunwgnunulywu dpwgpb-
pp ybwp £ pwjwpwpbu dhodwutwghunw-
Ywu nunigdwtu b thnjuwgbih ghnbihpub-
ph hwpgwnpnudubph:

9. Cwpdniunipjwt jupwund: Shunwhb-
wnwgnwwlwu dpwagptipp wewp £ duwynpywsd
(hubu uwywuwnbnt huswbu  wluwphwagpw-
Ywu, wjuwbu £ dhodwutwghunwlwu W dhon-
[(npuwhtu gwpdntuntjniun:

10. Cwlwwwwwuluwtu $huwtiuwynp-
dwtu wwwhnynud: NpwYyjw| ghnwhbunwgn-
wnwlwu Spwagpbiph qupgwugndp, huswbiu uwbl
pGlUuwsonuGph hwonn wwpup wwwhnybint
hwdwp wuhpwdtioun £ hhduwlywu U odwunw-
Ynn Shuwuuwynpned:

Uhow sk, np PUES! tipypubipp unyu dnunb-
gnudubpu  Gu  gnigwpbpnd  pwp&pwgnyu
Ynenuejw Gppnpn dwlwpnuwyp’ nnyunpuw-
wnnipwu Yuqdwybpwbijhu: Lpwug s dwup
hpwdwnyb] £ wlywnbGdhwlwu Yptnhwnubph
oginwanpéndhg  (Puywuhw,  dpwuuhw,
Ybpdwuhw, <niwuwnwi), dnw Jdwup' Ypb-
nhwnubp £ Yphpwnnd ny ph hGnwgnunwywu

P Pwpdpwanyu Yppnigjwu GYypnuyuljwt tnwpwép

wfuwwnwuph, wy dhwju Yuqdwybpwynn nw-
upupwgubtiph gény (Ufd, LGhwuwmwu, dhu-
(wunhwy), nnnp pypubipnud k| (CYtinhw, hunw-
(hw, Lhinjw, <wjwuwnwt) nnynnpwunnipw-
Jnid wdpnnowywu Ypbnhunwihu hwdwlwpg k
ubpnpqwé: Get PUGS Gpypubiph hhduwywu
dwup nnyunnpwuwnnipwt Yugqdwybpwnd £ 3
wmwpny, wwyw Sytinpwu, L<nwunhwu, Lwwn-
Jphwtu nnyunnpwuwmnipwu punniund Gu 4 nw-
pny: Uhwutuwlwu dnuinbignid sh gnigwpbipgnid
Uwl nnyuinpwuwnnipwh punniubnyejwu dw-
dwuwly (punnwubiinyejwu puuntejniuubip, hwp-
gwgpnygubin, Gpwofuwynpniejniuutin):  Uu-
gwd npn2 Gpypubpnd, nnyunpwunnipw
huwpwynp £ punniyt pwywiyphwinhg, np-
wnbin nluwunnp gnigwpbipt) £ pwpép wnwow-
nhdnientu W hwugpti £ Ynwwnwyt 300 b wyb-
(h wywnbdhwlwu Yptnpnubp (Puywupw,
Mnwihuhw, Unuwbubigpn): PLighwnd  win
huwpwynpnipniup npynd £ dhwju wpwnw-
uwhdwugh nhdnpnubippu [12, Lotip 66-68].

Wu wnnuiny, nnyunpwunnipwih qup-
qugiwu goény uwhdwuynn Ruwigpnipgjuit
ulgpniuptpp uywwwy 65U hGrnwwunnd
PUGS Gpypubpnd dhwutwlwu L unwu-
nwnpw hwdwlwpagny Yuqdwybpwbint pwpaé-
pwanyu Jwutuwghwnwywu Bppnpn dwywp-
nwyh Ypenipntu: Inyuninpwunnipw wnw-
4t huptwydwpnieniu b wlhwntdhwlywu w-
quuwunijnlu b ywhwugntd b wjuwntin inbinhu sk
ulnnwunwnwwgndp, uwlwiu dhwdwdwuwy
Ywplnpynwd £ hwdwlwpgh qupgqugdwu
uwywuwmwynp  nntuppubtipnh
dbipoht  hwayny, pwpdpwgnyu Yneniejuu
Ywaqdwybpydwu hhduwlwtu tywwwyp w-
nwybjwwbu ny pE «wy wwunbuwfununypjwu»
wwwpwuwnnidu k, wy hGnwgnunnigjwu tw-
Uwwwphny dpgwlygwihu hdwneniuubp nu
Ywpnnniejniuutip dtinp pipwdé npwlywynpywé
dwutuwgqgbinh duwynpnidu k:

uwhdwunudp:
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THIRD LEVEL OF HIGHER EDUCATION: NORTH OR WEST?

Atom Mkhitaryan
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Candidate of Physical and Mathematical Sciences, Associate Professor
atom.mkhitaryan@isec.am

Armenia

Abstract

The Western and Russian experience of the organization of the third level of higher education and
awarding of academic degrees, the stages of development of both systems and the developed traditions are
presented. The legal bases of the organization and management of post-graduate studies in Armenia both
during the Soviet and post-Soviet period, since the achievement of independence, have been studied. The
modern principles of the organization and management of doctoral studies in a number of countries, the
procedures used for awarding the academic degrees are presented. The practical guidelines of Bologna
process in the doctorate are discussed, which found their expression in 10 Salzburg principles.

Keywords: post-graduate studies, PhD, doctorate, academic degrees, Salzburg principles
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nhuNkULUHUL <UUSUSNRE3NRLLEMNRU EUNLNSPULUTL UM NRE3UL
ure3nhuudeSnihia3UL AUrarusnhu L 6rurupULLULUL EFULIUNULD
uruuUL LeMfNhdh UhPUNUUUR
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<L qUU 69h, dwghuppnu
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uywupuiti

Udihnihwghp

Unyt hnndwénid pubiwnldnid £ << FUU Gpypwpwbwlwt ghipnysyniiipnh htiupphippnuph
Epypwpwbwlwl pwiqupwibh gnpdniubinyenitp’ niunidiwlywt hwupwigpnysyniatlipnid wipn-
Jntbwdbyn nunigdwt uygpniipiliph bGpnpdwt ninnnyaywidp, Jwutiwynpwwbu nhypwnplbing £-
Yyninghwlwti Yppnyenitp b nwuiphwpwlynyeyniap b, npw hpwagnpddwt gnpdnid, pwbqupuwbp
gnigwbdnptibph ni Gunpughti hhdph dpw' nwuwbnnubph b wpwlybpipubph hwdwp Juqdw-
bbGpwynn Epulynipupwbiinp, Yppwlwt dSpwagnpbpp, tGppwbqupwbwiht b wppwpwbqupwbw-

Jhtt dhongwinnidtubipp, dngnyptinp b wyb:

<hduwpwnbp. LGpypwpwuwlwu pwugqwpwu, wpryniiwybn  nwngnd, Eyninghwywu

Ypeniejniu, ptwwwhwwuwlwu Ypenip)niu:

ULbGpwonipynit

Upnh wotuwphnud, tipp opbigop dtiswuntd
E hwuwpwyniejwu ubipgnpédnipejniup 2powlw
dhowywyph Ypw, wnwyti pwt Gppll Yuplnp-
ynuwd £ hwuwpwynipjwu Eyninghwywu Yppent-
PJwu wuhpwdbywnnyeniup: Swujwgws puw-
gwywnnwd gnpéniubingeiniu Swywinn dwpn-
Ywug hwdwp wuhpwdbign Gu EYninghwywu
ghwbifhputipu nu dunwénnnieniup: Lwwnlw-
wbu dbpohtu qupgugwd hwuwpwynipjwu
punipwqphsutinhg L:

PFuwwwhwywuwywu Yppenipjut Yugdw-
Ytpwdwu ninpund wyuon ubpwnjwd Gu ni-
uniduwlwu  hwuwmwunnyeniuutbp, 2LU-ubp,
hwuwpwlwlwu Yugqdwybpwnyentuubn, wb-
wmwlwu Yunnygubp b wy hwupwhu onwy-
ubp: Uwlwju, hwunjwwbu Ywupunpgnd §
dulnipwihu  ogwfuutinh dhengny  hpwlw-
twgynn udwu Yppwlwu gnpdniubinie)niup,

pwuh np hupp' puwwwhwwuneniup, twb n-
pnawyh dowynipwihu npulinpnud £: Uju wnnt-
dny gwulwund Gup pungdt| wyu fuunph |nws-
dwu db9 wjuwyhuph pwgdwagnpdwnnye huuwnp-
wnnunh nGpwlwwnwnnieiniup, huswhuhu pwu-
qupwuu £ b pwuqupwuwiht Yppwlwu gnp-
énwubinueyniup:  (Gwuqupwup whnype  shb-
tmwwunnn, uwlwu hwunwwnnyeinwu k, npp
pwg £ hwupnuygjwup, swnwjnud £ upwt' qup-
gquwgidwu uywwwyny: Wu hwdwpnid, wwh-
wwuntd, hinwgnwunnid, hwnnpnwyhg § nwna-
unud b gnigwnpnid dwpnynigjwu b hp dhow-
quyph ynypwlywu b ng unipwljwu dowynipw-
Jhu dwnwugnieiniup’ Yppniejwu, nwnuw-
uhpniRjwu b dwdwugh twywwwyny [4]: (Fwu-
qupwunwd ywhwwuynwd Gu hwqywaynin, G-
quyph puwghunwlywu hwywpwéniutip, npnup
pwugwpwuh gnpéniubinyejwu hhdpu Gu hw-
dwpynwd b hujwjwywu nbip Gu fuwnnd wénn
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ubipunh putwwwhwwuwlwu Yppnigjwu W
nwuwmhwpwydwu gnpéntd:

Wunthwunbipd, wfuwwnwupwihu thnpép
gnyg & vwihu, np <&-nud puwwwhwywuwywu
Ypeniejniup gwnuynd £ ny pwdwpwp dwywp-
nwynd, hul pwugqwpwup' hp nwuwlwu bpu-
Ynipupwubpny, wjupwu ki jwju hwupwjhu hb-
wmwpnppnieyntt sh Juwjbnud: Uhusntin wdpnng
woluwphnud pwuqwpwuubiph thnpép Ywynd
E, np pwuqwpwuubpp wnwugpwjhu ntp Gu
fuwnnd wpryniuwybun Yppniypjwu ugdw-
Ytpwdwu gnpénud: Ywpunp fuunhpubphg L
hwdwnpynid' wygbniubiph hwdwp pwugwpwu-
ubph wybih hwuwubh nwpsubp® hnfubing
hwnnpnwygniejwu dnnbp: Ybpohtu tnwutwd-
jwyubipnwd pwuqwpwuubpp thnfuyby Gu: Uu-
htippth £, np wjuop pwuqwnpwuwjhu wigkntu
unyupwu Ywpunp E, nppwt pwugwpwuwihu
wnwpywu, U upwug wwhwugdniuputinh hb-
tnwgnunieniup b pwjwpwpnuip pwugqupw-
Uwjhu Ypenipjwu hwonnniejwu gpwywlywuu
Gu hwunhuwunud [7, £o 48]:

GluGiny bpypwpwiuwywu pwuqwpwuh
gnpéniubinyeiniupg, wbtnnwd dawlyynid Gu unp
Yppwywu Spwagnbp b wnweownyynid wygbni-
ubiphu, npnup nlubu puwbwuwsnnwywu, puw-
ghunwlwu b tYyninghwywu punyp: “twupu-
pwgutp Gu wuglwgynd Muwounwwuniyejwu
Uwhuwpwpnyejwu  wwppbp
hwuwmwunnyeniuubiph nwwunnubiph  hwdwp:
Uts bntnup 100-wdjuyh Ywwwygniejudp
pwugwpwund pwgyb] Ep hwwnny gnigwu-
pwh: LGpYwjndu uwnbinéyb| b pwugqwpwuh
yhpuinuwy mwppbipwlp, nph dhongny Yuntih
E wybih dwupwdwuunpbu dwunpwuw| Gpy-
pwpwuwlwu pwugqupwuh hbw:

2009 pywlwuhg pwugwpwuntd gnpénid
E «puwqbin» Eynwynidpp [6, Eo 30]: “Vtwupu-
pwgutipp uyuynid Gu pwuqupwuntd, wnnt-
uwyynud punipjwu gpynud b wjwpunynd hb-
tnwgnunypjwu hwdwp puinpwé tnwpwépnid
(ophtuwy' puniejwu quyh Yeunwuh b wuybu-

nunwiuwlwu

nwu hnywpdwu, ppwénubiph Ynunwynub-
pny hwpnwun Gpnwfunidp, wynmhy unnwu-
pwjhu nbnudwu, Uwhuwlh Gplpwwndhg
wnwowgwd fugws U wyu): Wu &und wd-
pwwunynwd £ unwgywsd nbuwywu ghinbhpp
L puswbu dh 2wpp nwnuwuphpnnubin, wju
dhowdwpp wujwund Gu tYynpwuqunpwu:

(Fuuqupuwup U hp dpwgpbinp ubiplujwg-
Jwé bu uwle izi travel qpnuwpowihu hwybijw-
snd’ dh pwup |kgniubpny: Lwwwnwlu E, np-
wtiugh wofuwphh wwpptin swintiphg unuju-
wbu Yupnnwuwu oujwju Gnwuwyny wygbb)
pwugwnwu:

Eynpwuqupwuh hhdpp wnbnuywu houw-
unieynuubiph, Jwutwgbinubph W puwysni-
pPjwu hwdwwbn gnpéniubingniut £ wdjwg
qwjph dwnwugnypiniup htunwagnubiint, ywh-
wwubnt, hdwunwynpbint bW wpryntuwybin
ogqunwagnpébint uwywwmwyny:

Eynpwugwpwuh gnpéniubinyeniup
fuwpufuynid £ d.U. Nthypbph Jowywé hb-
wnlyw) hwjigwywpquiht npnypubiph Ypw'

> Eynpwuqwpwup hwibih £, npp dbg
dwpnhy Ywpnn bGu wbuub] hpbug,
2nowiwywnnn dhowwynp:

» Eynpwugqwpwup jwpnpwwnnphw k, npu
oqunwi £ hwulwuw| wugjuip bW hdwu-
wwynpbi| ubpywu:

» Eynpwuqwpwup wpgbing £, npu og-
unud £ wmbnwwu puwysnigjwup wwh-
wwubint ubhwywu puwlwu L dyw-
Ynypw)hu dwnwugnie)niup:

> Eynpwuqupwup nwpng £, npp wwwn-
pwuwnnud b puwlsniejwup’ wpdbpubipp
quwhwwndwu, wwhwywudwu, ogunw-
gnhpédwu b wy bwwwnwyubipny:

(Gwuqwpwtu wighjwd pninp twphpwjhu
fudpbph hwdwp hpwhwuwgynd £ Ypenieiniup
twl EYynpwuqupwup Yeunwuh dhowdwjpnid,
npwntin pwgh dwpnwybunpnu Guytnhg' |hn-
yhu wpunwhwynynd Gu twlb hwnnpnwygnt-
WU Jywynipwpwuwywu, tpyunuwywu U p-
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dwgwpwuwlwu  ulygpniupubpp:  Hwup
npulnpynwd Gu ny Jhwju pwugqupwuwihu gnt-
gunpnuejw, Ynpwidwlnypuwht quitigwow-
Jhu dhongwnnidubiph wgqdwybpwdwu pupwg-
pnud, wjb wwhwwunyjwu, wpdtipwhu hw-
dwlwnabph quwhwwndwu ghunwhbunwgnunw-
Ywu b wotuwwmwupwihu nne gnpédpupwgnLy:

GpYytunuwlwu hwnnpnwlygnyegjwu hwpgw-
gnygh Yhpwnnuip Gupwnpnud £ pwuqwpwup
ytpwét) wyunphy hwuwpwlwlwuh: Ywplnpnd
£ pwuqupwuwihtu nwpwépnid tnwppbip tnwph-
pwjhu, unghwjwlwu, wqqwjhu wwwnlwubjhni-
WU, huswbu uwl wwpwpunye wpdbpwihu
hwdwlwngbip Ynnn fudptiph [7, £ 61-63]:

LbGypwqnipnipquitn twunpuwilis e futinpp-
ubpp: Glubny pbdwh wpnhwywunyeniupg'
unyu hbinwgnunnygjudp twywwnwly niubup hw-
dwlwpgwht nwunfuwuhpnyeyniu hpwwuwg-
uti| pwugwipwuh dhongny swiwiynn Eyninghuw-
Ywu Yppnipjwt nwnptin gnpdpuwgutinh ybipw-
pbpjw| b npwup putwnpyb << FUU. 6Gh <ny-
hwuubtiu Ywpwwbinwuph wujwu Gpypwpwuw-
Ywu pwuqwpwuh gnpéniubinyejwu ophuwlyny,
qupgugdwu huwpwynpnieniuutipny:

Ldwtu utywwwyhg Gu plund hbuinlyw|
fuunhpubipph |nwdnwip.

1. dbp hwub] wju hhduwywu EYninghw-
Ywu hhduwfuunhpubpp, npnug nwdnwWip huw-
pwynp £ wwwhnyb| pwugqupwuwihu Ypent-
WU dhongny:

2. Puuwpyti] wju hhduwlwu pwugwpw-
uwjhu gnpéniubinyejwu tnwuwyubtipp, npnup
Eynypeniejwu Yuqdwltipwdwu fuunhpubip Gu
hGunwwunnud:

3. Unwownyti pwuqupwund hpwlw-
uwgynn Yppnypjwu qupgugdwt hGnwuyw-
pwjhu ninnnijnluutip, npnup Yuwwuwnbu Gpy-
pnwd 2powyw dhowywiph hwuntw hngquwnwn
ytpwpbpdniuph dLwynpdwup, puwwwhww-
twlwu Jywynyph qupgqugdwup:

LGpwgmipnipyut ghypwlwt unpnypp:
Wu wfuwwnwupnid hwdwwpgwihu ybpint-

onypjwu | tupwpyynid L& nwpwédpnid EYnin-
ghwlwu Ypenipjwt duwynpdwu b puwwwh-
wwuwywu hphduwfuunhpubiph |nédwu unp
dbfuwuhqd’ hwudhtuu pwuqupwuwihu Yppw-
Ywu ubipndh ogquwgnpédwu: Unyu fuunhpp
dquunid wnwohtu wuqwd E hwwnty nwinwd-
Uwuppnipjwt wnwplyw nwnuntd, npp ghinw-
hbunwgnunwlwu woluwwmwuph unp nwwn £
dpindws tpynpnid 2nowilwr dhowdwyph wjwh-
wwunypjwu  nnpuind wjjpuinpwupwihu
Yppwlwu dubiph qupgqugdwun:

» Upnh pwuqupwuh wywnhy Yppuwdw-
Ynypwjhu gnpéniubinieiniup b wjgbinth
htivn woluwwnwuph unp dninbignudubpp,
dwutwynpwwtiu ipyynndwup, thnfuw-
nwnd, ubithwywu thnpéh Yypw hpdu-
qwé, hwdwgnpswlygwihu hwnnpnuwy-
gnipjwu subipp tynyppenipjwt hpwlw-
uwgdwu jwywgnyu dhongubiphg tiu:

» Upfuwunwupnid pwqdhgu Yhpwnyb) Gu
Gpywp  wwphubiph  wluwwnwupwihu
thnpany hhduwynpwsd nhunwnpynidub-
np, huswbu twl wofuwwnwuph wpn-
Jjniup  hwunhuwgnn hwyybinynieiniu-
ubipp, dpwaptipp, woluwwnwdnnnyubph
nt ybpwwwwnpwunnwiubph  wpryniu-
pnud duwynpywsd hwpnun ujniebipp:

LGpwgmipnipyut gnpdtiwutl tpwbw-
Yniyyniip: Uju wpfuwinwupp hwpnwuwn ujniye
E wwpniwwynd huswbiv puwghunwwu pwu-
gqwpwuubiph gnpénwutinugjwu qupqugdwu W
pwpbijwydwu hwdwp, wjuwbu | Ywpnn k og-
wnwlwp |hub) onowlw dhowduwynph wwhuw-
unipjwdp qpwnynn twppbp Yugqdwytipwne-
pIntuutiph nwpngubiph, pwpépwanyu nuntd-
Uwlwu hwuwmwwnnieginiuubiph nwuwunnutiph b
wuhwwubiph hwdwn:

Pwuqupuwtp npwybu  Eyninghwlwis
Yppnygyuwtt  puwpwdp: Pnnp wju  hhduw-
fuunhpubipp, npnup dwgnwd Gu opowlw show-
qujph b dwpnywihtu hwuwpwyniejwu thnfuhw-
pwpbpnyeniutbph pupwgpnd, EYyninghwywu
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hhduwfuunhputip Gu: Hwup puwywu dhow-
qujph thnthnfunieyniuutipu Gu dJwpnwséhu gnp-
Ssnuubiph wpryniupnid, npnup hwugbigunwd Gu n-
pn2 puwywunu gnpdpupwgubpp W EYynhwdw-
Ywpabipp fjuwundwup Yud duwihnfudwup:

Eyninghwlwu  hhduwfuunppubpp’  puwn

punypeh, pwdwuynid Gu Gpynt 066 fudpp.

v puwlwu  wwowpubph  wpryniuwybin
ogwnwghpédwu hhduwfuunhpubp,

v 2nowlw dhowywyph (Eynhwdwluwpgb-
nh) wwowmwwuniejwu, wwhwwudwu,
bpwywuqudwu hhduwfuunhnpubin:

Chduwpuunhpubiph wnwehu funwipp ubip-

wnnpbu juwwyws £ dwpnne imunbuwlwu gnp-
sniubinyejwu htin, U Gl dbp inuwnbiunteyniut ni
ytugwnp Jwpbup puwwwhwwu, futwNnw-
Ywu dbpnnubpny, dGup Jwuwdp Yywufubup
hpduwtuunpputiph iplpnpn. fudph wnwgwgni-
dp [1, ko 25]: Ophuwy, Gjubkin << Tpowlyw dh-
swywiph  bwfuwpwpnigjuu wdthnh Ywinsw-
Ywu Ypbwlwagpwywu hwyybunyniegyniuubphg'
nhunwpytup dh pwup ninpuinutip U ptiptiup hwu-
wnbp* gnip, dpunnpwn, punbipp, wuwnwn, Yku-
uwnbunipuubp, ogunwlwp hwuwsénubp b e
huswbiu £ dwpnnt gnpéniubineiniup wgnnid wju
wdtuh pwi [5, ko 17]:

Eyninghwlwt hhduwfuunhputipp’ puwn h-

nbiug pungnydwt, Yunbih £ pwdwtby 3 fudph

v Sbnwjhu (nbnwywu tywuwyniejwu),

V' Swpwdwopowtwihu  (Lnwpwdwnow-
uwjhu vpwuwynypjwu),

v Cwdwdninpwywihu  (hwdwdnnpuyw-
Jhu vpwuwynipywu) [3, ko 17]:

Lwngpwhwd onipu wofuwphnud Gbinp L

ptipt| nwqiwyjwpwlwu vpwuwynyeinu b dh-
swqqwihu hwpwpbipniejniuubipnd nwnund £
(e pwnuwpwlwu gnpénu: (Fhwbin win nb-
untpup wunwd Gu, np yGpwlwugquynn k, pwg
upw wwownubipu wpnbu nwuynd Gu uwywn-
ynn nbunipuubiph owpphu, pwup-np wybh
owwn U wnuninynd b Ynpgund phpbiug wh-
wmwubihniejniup, dGdwund tu upw ogquw-

gnpédwu  Swywjubpp, pnywund E dbpwp-
twnpniejnLun:

Eynyppnipyut tbphuw Jpbwlyp <wywu-
ppwuh <wbpwwybpnyayniinid

Eynyppwlwu fuunhputiph hwdwihp ni-
énwd nwint uywwwyny, uwfuypu funphpnw-
Jhu  whwnneniuubiphg  wnwohup  2001p-hu
Cwjwuwnwut t punniub) «Uqgquptwysnipjuu
Eyninghwlwtu Ypenipjwu b nwuwmhwpwynt-
pPjwu dwuhu» <L opkiupp:

Gpypwpwuwlwu pwugqwpwuph dhubpw-
ubph upwhp jnipwhwwnny uwpwu E, wju
udniputinh oqunipjwdp htnwppphp nwuwfun-
unypinwuubp, Yppwywu Spwanpbp, dwdwuw-
Ywynp gnigunpnyeniuubp Gu wuglwgunid
pwugwpwunw U pwugqwnpwuhg nnipu:

(Gwuqwpwund hpwlwuwgynn Yppw-
Ywu puwbwuwsnnuwywu U puwwwhwywuw-
Ywu Spwagnpbpp Ywgdywé Gu 3 dwuhg. pwgw-
hwyippnid, nhippwnynmd b YGpinidnipyniti:

Unwohtu nbwpnid wigbniubipp (wawytipun-
ubip, nwwunnubip, dGéwhwuwyubp) ungnpnud
Gu pwgwhwjnt] <wjwuwnwuh puwgfuwnhp,
huy htwunn huwpwynpnipiniu £ vipynid upwug
Ywuwnwpb| hGunwgnuiniegniuubp. wjupupu’ wju
nwubiph wnwyb|nejniut wyu &, np wygbiinwutipp
Ywpnnwuwint Gu gnpduwywunpbu oquwagnp-
ot hpkiug ghunbihpubipp:

3nipwpwugnip nwupuewg nlh gnpduw-
Ywu uwnnyg wnwownpwupubip: twupupwg-
ubipp vwfuwwnbujwé Gu nwppwywu, dhohtu L
wywg nwypngubiph wwybpwnubph W ntuwunn-
ubph hwdwp: (Fwuqupwund dhusl 7 wu-
qwdjw hwunhwydwu Spwgpny Ywpnn Gu
puuwnpynudutip nbinh niubuw| wwppbp puw-
wwhwwuwlwu fuunhpubip 2nipg: twubipnid
ubpwnjws tu phuswbu <wjwunwuh, wjuwbiu
£l hwdwdninpuwywht  ptwwwhwywuwlwu
fuunhputin: Wn vwywunwyny twhywwbu Ywag-
dnud Gup nwnduwywu dpwaghp:

Cwbwfu Yugdwybpwynd Gu hwunhwnid-
ubp dwuywydwpdutph htwn L, puuwpyynd &
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pwuqwnwuh EYynyppwlwu dpwagnh dby ubpw-
nb| wju Ynuebpp, npnup hus-huy wwwnbwnub-
nny nnipu Bu duwighi nupnguljwu Spwgnbiphg
[2, ko 54]: Nwnwuwywu Epuynipupwubpp Yuw-
pnn  Gu nubuw] twb  nwunduwdpwgpwiu
punype, tpp npwup ubpunnpbu Yuwwywsé Gu ni-
uniduwlwu Spwapbiph hbn U twjuwntujwsé
Gu wygbiintubph wnwyb| pwgdwdwpn Yuwnbgn-
phwip’ npngwywuutiph W nuwunnubph hw-
dwpn: <wyyh wnubin phpbug gnigunpnipjwu
huwpwynpnigniuubpp’ pwugwpwuubpp, hw-
dwgnpswygbiiny nwnighsubiph htwn, wbwnp L
unbindtiu Yppwnwumhwpwlswlwu dpwapbp’
wsph wnwy niuGuwiny nwnpngwlwu dpwagnpbipp
U nwuwanppbipp [1, b 23]: 6Y wju qunuithwp-
ubph hpwywuwgdwu hwdwp Gpypwpwuwywu
pwuqwnwup thnpdnwd £ wub] wnwybjugnyup:

(Fwuqwpwunwd wwybpunubiph W nuwunn-
ubph Jwuuwygnipjwdp Epuynipuphwubph, ub-
dhuwnutiph, Yppwlwu spwanptiph, dngnyputiph
nL dhgngwnnidubiph pupwgpnid Wounwwbu wun-
pwnwing £ Ywwnwpynud gnpuwi b inlug npnubp
puwwwhwwuwlwu hhduwhwpgbiph, puuwpy-
ynud U npwug Swqdwu ulygpuwnpnipubip ni
wwwnbwnubipp, huswybu twl thnpd £ wpynud w-
owlbpwnutiph W nwwunnutph htwn  dhwupu
guub nsnwiubp wyn puwwwhwwuwywu
fuunhpubiph hwdwp: (Fwugqwpwund gunuynn
wnwppbp gnigwudnubpp hwbwfu ogunwagnns-
Ynud GU wyu puwwwhwwuwlwu fuunhpubiph n
(nsnuwdubiph ubpyuwyjwgdwu hwdwp: Wuwhuny
pwuqwnwup, hp gnpénwubinyewu hhduwywu
alutinh 2unphhd, Yhpwnbing hp Yppwlwt ubipnt-
dp, wywytpunubphu W nuwunnubphu thnfuwu-
gnd £ npnawyh ptwwwhwwuwlwu ghuntijhp-
ubp, fupwunu EYninghwlwu nwunhwpwynt-
pInup: hul fFwugqwpwuwihu gnigwudniubph
2unphpy unwgynn ghwinbijhpp nwnun £ wybih
wwwnytpwynp nt nbw:

Cwbwfu pwuqupwuh Yuqdwybpwws dh-
ongwnnudutipht dwuuwyhg nwpngubipp hptiug
dnwn, hwdwnwpngwlwu Ywqgdn unyuwbu

Ywaqiwybipwnd Gu wyn dhongwndwu hwdw-
wnbpunnd  tdwuwwnhw dhongwnnwiubin, h-
nbiug nwpngh wj| nwpngulwuubipht tinfuwu-
gtiiny pwuqwpwuntd hustgywé Eyninghwywu
ninpnhu wnusynn gunuwthwpubpu nt dinptipp:

Wuwhuny' pwugqwpwup unyuwbu uwywu-
wnd £ nwpngubpnd puwghunwlwu Yppent-
WU wpryniuwybwnniejwu pwpdpwgdwup:

Lnyu uygpniupt wotuwwnnid | uwl pnihb-
nh wwpwaquwjnd, tpp pwugqwpwuwihu tpu-
Ynipupwubiphu, ubdhuwpubiphu, dpgnypub-
phu nt shongwnndubiphtu dwutwygnid Gu pni-
htph nwwunnubip, wjunthbwnl, pwuqwpw-
unud unwgywé ptwwwhwwuwlwu ghuinbihp-
ubpp upwug dhongny wnwpwdynid Gu pnihb-
pnwd: Uynwhuh dhongwnnidubipp pwugqupw-
unud pwiwn Gu Ginbil, uwywju hwpy k ugbi wpnbu
10 wwpph Gpypwpwuwlywu pwuqupuuntd h-
pwlwuwgynn «2nph hwdwfuwphwjhu op» th-
ongwndwu dwuhu, npp 2017p.-hu upytig <<
wmwppbp pnthtph hwy W dhowqqwihu nuw-
unnubph Jwuuwygnipjwdp: hul, wjunthbinl,
wjn nwwunnubipu k| hptiug pnthtpnud ubipyw-
Jugnbight wju Eyninghwlwu hhduwfutunhpub-
pp, npnug wunpwnwpd tp Gnbp unyu dhon-
gwndwu 2powuwyubipnud:

Gqpwlwgnipyniti

Ubtiquunwd tipphu wmwphubphu Eyninghw-
Ywu hhduwfuunhpubph Ywplnpdwu, npwug
ninnnijwdp gnpduwlwu pw)tph hpwlwuwg-
dwu gnpénud << FUU 5Gh-h £ Ywpwwbun-
Jjwuh wujwu Gpypwpwtwlywu pwuqupwuh o-
phuwyny Ywpbp  vwhuwugb) vwb pwuqwpw-
uh dhongny Ywqdwltipudws Lynypeniejw
hujwjwywu ubpndnp: dbpohuu, uwlwju, hb-
nwulwpwihu gnpdpupwg Ywpnn t hub puw-
ghrnwlwu pwuqwpwuubph gnpéniutinyejwu
tpwihnfudwu bW pwgdwynnd Yppwlwu dhow-
qujph duwynpdwu wwpwagwynd: Ldwu thnp-
dwnnijwu [wywgnyu ophuwlyubphg Gu b Yw-
pnn Gu hGunwaquwind EYynypeniejuu qungqug-

110



dwu twjuwwwjdwu hwunhuwuw| EYyninghw-
Ywu hhduwfuunhpubphtu uyhpywé pwuqupw-
uwihtu Yppwdwynipwiht dpwantiph Ywaqdw-
Ybpwnudp, thwnwwnnuubph W dhowqgwht wnn-
ubiph upnwdp, nwownwihu nunwWfuwuhpniejniu nt
pwugwpwund uwnbinbwagnpéwywu gnhpdpu-
pwgubiph fupwunwp [2, o 52]: Ybpohuubiphu
Yhpwndwu dnnb| Ywpnn £ hwunhuwuw] <<
FUU 690 <Ywpwwbunwuh wudwu bGpypw-
pwuwlwu pwuqwpwup Ynndhg wpnbu huy
dwlydws U Yhpwnynn  Yppwdwlniewhi

Ypuwlwunipyut gul

ghpéniutinueyniup:  wugwpwuh gnpdniubine-
EIntup ophtwy U fupwu E hwunhuwgb b w-
pniwwynd £ hp  npwlwu  wgnbgnieiniup
nwpngutipnd b pnthbpnud® udwuwwnhy EYynin-
ghwywu dpgnype-dhongwnnudubip, tYynwynwdp-
ubip untinstint b qupquwgutint hwdwn: Uuwh-
uh dbennutipny L wofuwwnbjwnény L tpypw-
pwuwlwu pwuqwpwup twwunnd hwupw-
whwnnejwu nunuWuwlwu hwunwwnnie)nluub-
pnwd puwghunwlwu, puwwwhwywuwlwu bW k-
Uninghwlw Ypenyejwt quipgugdwup:
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INCREASING THE EFFICIENCY OF ENVIRONMENTAL EDUCATION IN EDUCATIONAL
INSTITUTIONS WITH THE APPLICATION OF THE EDUCATIONAL POTENTIAL OF THE
GEOLOGICAL MUSEUM

Grigoryan Gayane

NAS RA, Institute of Geological Sciences, Researcher
Sahakyan Narek

NAS RA, Institute of Geological Sciences, Master’s degree
Email: erkrabanakantangaran@mail.ru

Armenia

Abstract

This article discusses the activity of the Geological museum of the Institute of Geological Sciences of
NAS of RA in the direction of introducing the principles of effective learning in educational institutions, in
particular, considering ecological education and upbringing, and in its implementation on the museum's
exhibits and personnel base, excursions organized for students and pupils, educational programs, intra-
museum and extra-museum events, competitions and so on.

Keywords: geological museum, effective teaching, ecological education, environmental education
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